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Using Short Stories in Class

press over the past few years as a means to
quickly improve language skills, short stories
offer a wealth of learning opportunities.

3 Ithough chapter books have been getting good

First, students can be introduced to many genres in a
short period of time. It has been my experience in
Korea that not many students read for pleasure, so this
exposure may help them find the style of writing that
“clicks” with them. Second, short stories can be used in
writing or conversation classes without getting side-
tracked for too long with reading. Third, there are
many activities which a short story can introduce.
Depending on the age and level of the students, simply
discussing the content and sharing opinions can be the
end task. The more advanced the students are, the
more challenging the follow-up activities can be. What
follows are some ideas for writing activities to use in
conjunction with short stories.

Write an Alternate Ending

An alternate ending can be written before or after
reading the actual ending. Sometimes, students have
difficulty imagining a different ending to a story. In
order to foster their creativity, simply hold back the
ending of the story until after they have written their
own ending. Alternately, once the students have read
the story, they can try to out-write the writer and make
a better ending. Obviously, this is also well suited to
pair or group work. The students can discuss the story
and work through the clues and red herrings together
before writing the ending, each in their own words or
collaboratively.

Write a Prologue or an Epilogue

After reading the story, the students can write what
they think happened before the beginning of the
provided story to give some more character
development, for example, or write what happened
after the ending of the story, such as showing the
consequences of the mystery being solved. This
involves creative thinking on the part of the student, a
concept that is now being focused on in second
language learning.

Turn the Story into a Role Play

Mysteries are a good choice for lower-level writers
because they tend to have a greater proportion of
dialogue to begin with. The students can then perform
a play which they have written. This can also be a
useful tool to encourage students to find the most
important parts of the story since leaving everything in
creates more work an taking too much out makes it
impossible to understand the story.
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Write a Review

If a student can verbalize an opinion, they can put it on
paper. This is a good opportunity to have students
work on complex sentences and/or defend their
opinions (“I liked the ___ part, because...”). I tend to
use this with my
youngest
students and
combine it with
a little art work
(drawing their
favorite scene or
the main
character, for
example) to take the perceived pressure off their
writing.

Teachmques

These are just a few of the activities used in my
classroom. If you have additional ideas, I would love to
hear about them! If you have not used short stories in
your class before, here are some resources for free
stories on the Internet: (a) East of the Web: Children’s
Short Stories (http://www.eastoftheweb.com/short-
stories/childrenindex.html). This site contains several
genres, and the stories are categorized by reader
ranking, length, and author. There is also an adult area
of the site: http://www.eastoftheweb.com/short-
stories/indexframe.html. (b) Mystery Net’s Kids
Mysteries (http://kids.mysterynet.com/). The stories
on this site are quite short, just a page or two long, and
students can usually solve the mysteries by paying
attention to small details. Readers can solve an
incomplete mystery, and the best ones get published on
the site. (¢) Aaron Shepard’s World of Stories
(http://www.aaronshep.com/stories/). There are a
variety of genres here, but the main ones are folktales,
fairytales, and myths. Each story is marked according
to appropriate age as well as word count.

This is just a drop in the bucket. The Internet is full of
free materials. These are just the sites that I like to use.
I encourage you to explore the suggested activities, and
websites, to vary the routine in your classroom and to
tap into different learning styles and genre preferences.
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The Joy of Glee

musical comedy-drama television series Glee,

which is now in its second season. Glee is set in a
small Midwestern town and focuses on a high school
glee club competing on the show choir competition
circuit, while its members deal with relationships,
sexuality, and social issues. Without a doubt, the series
can be cheesy and way over-the-top. Yet most
importantly, Glee has proved to be a very effective
vehicle for teaching American English and culture to
Korean university students.

I am proud to be a “Gleek,” a fan of the American

When I was first asked to teach a Media English course,
I had recently heard about Glee and enjoyed watching
the pilot episode so much that I decided to design the
course around the series. I hoped the learners would

“Glee” proved to be a very
effective vehicle for
teaching culture.

enjoy the high-interest content, and I knew that the
material would lend itself to activities that could help
students improve their skills in all four areas. Glee also
seemed to be a practical and accessible “text” because
students could get individual episodes and subtitles
online in both Korean and English.

Students were required to watch one episode per week
as homework. During class time, we watched short
segments from that week’s episode and did related
activities. I was teaching two sections, both with
seventy students of varying levels of fluency, so I
decided to focus on group work. For lesson ideas, I
used the Stempleski and Tomalin resource Film. I
recommend it highly because it provides activities
according to level and lesson time. These activities can
be adapted or expanded as needed.

I quickly realized that students found most engaging
the activities that required them to create a finished
product, more especially, the ones which gave them the
opportunity to express their opinions. For example, I
got students to work in pairs or small groups to make
character maps, using handouts with graphic
organizers, or asked them to make timelines or charts
of literary elements, such as the setting and/or the
events in specific scenes. The groups submitted these
to me at the end of class. When asked to choose a
favorite character and justify their choice, students had
animated discussions about the relative “hotness” of
the different actors. They also threw themselves into a
memory game activity in which the whole class watches
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a film clip and each team writes questions about it that
they hope the other team will not be able to answer.

Above all, the music makes Glee unique and does not
discriminate musically. Classic Broadway show tunes,
21st century pop music, rock and roll, ballads,
bluegrass, and blues were all performed. The musical
generation gap
was even a
benefit, as I
learned about
my compatriots
Beyonce
Knowles and
Kelly Clarkson
from the
students, and they learned about John Lennon and
Liza Minelli from me. We used songs to, among other
things, generate vocabulary, make predictions, practice
listening skills, and especially, to learn about American
culture. Students responded most enthusiastically to
the lessons in which I used additional authentic
material like YouTube videos of live performances by
the Glee cast or events related to the show. By
coincidence, the cast of Glee performed “Somewhere
over the Rainbow” on the White House lawn on Easter

Teachmques

The resource “Film” provides
activities according to level
and lesson time, which can
be adapted or expanded.

Sunday, and we were able to watch their performance
in class the next day. One other coincidence: it turns
out that cast member Jenna Ushkowitz, who plays the
character of Goth girl Tina Cohen-Chang, was born in
Seoul. Maybe there will be a Glee flash mob here, too.
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SILA Issues & Classroom Practice

learning, not teachers and teaching.

Consequently, I would like to talk about a
number of issues in ESL research that we need to
consider concerning our classroom practice.

T he main focus of ESL research is on learners and

Initial State: How influential is what ESL learners
bring with them to the task of learning a new language?
In one view, ESL learners bring all the properties of
their first language (full transfer), then work to replace
L1 properties with appropriate L2 properties. Another
is that ESL learners bring the universals of language
(no transfer), and the learners acquire an L2 as they
did their L1. A final view is that ESL learners bring with
them a limited transfer of L1. What view do you
subscribe to and how does it influence your classroom
teaching?

Considering what we believe
about SLA is influential in
evaluating how our classroom
practice reflects this.

Can L2 learners become native-like? This major
question has been researched extensively. One view
states that ESL learners are unable to become native-
like, especially in phonology and syntax. Another
contradicts this. The third viewpoint insists that ESL
learners are able to achieve native-speaker likeness in
some domains. What do you believe about the absolute
potential of a learner? Do you consider this in your
daily practice? Does it inform your approach?

What are the roles of input, intake, and
output? Input is necessary for language learning. Yet
input must be combined with opportunities for intake.
However the role of output in language learning is not
that clear. There are three positions: a) output is
required for successful language learning, b) output
plays little to no role in language learning, and c) it is
not output, but interaction with others that is useful in
language learning. How closely do you consider these
features in designing activities? What role does output
play in your classes?

What are individual differences and how do
they affect language learning? ESL learners are
not all alike. Aptitude, motivation, learning style and
learning strategies employed impact the proficiency
development of a learner. How often do you consider
these personal aspects of your students? Do you attend
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to one more than another? If so, why?

Pedagogical implications of ESL issues in the
classroom: In the most optimistic position, ESL
students bring the universals of language to the task of
language learning. They learn implicitly; there is no
such thing as an
absolute critical
period (CP), and
consequently
they can become
near, or even,
native-like users
of language. The
opposite
position argues that ESL students bring the properties
of their first language with them and learn explicitly,
with CP playing a fundamental role in their learning,
and stating that they cannot become native-like.
However, if we adopt a moderate stance between the
two positions, aiming for more realistic goals in
language learning, and provide ESL students with
classroom practice that reflects our beliefs about
language learning and our knowledge about SLA, we
will be able to go a long way with teaching and learning
a new language.

Teachmques

Learning a new language is like turning a key that
opens the door to another culture. In the case of the
English language, it opens the door to the world.
Becoming native-like is all too often the ultimate goal,
but it cannot be the only goal. Rather, a more
appropriate goal to instil in our students is the
development of a functional and practical use of the
language. Second language learning might be easier
during the CP, but it doesn’t mean that it is impossible
after this period.

Classroom practice and efficient exposure to, and
practice of, the language increases proficiency.
Accounting for different aptitudes, motivation, and
learning styles also increases what teachers can assist
students to achieve.
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Conversation Skills & Strategies

One-word answers that kill conversations. At
times, we have all felt ill at ease during a
conversation with a second language learner. But very
often it is not a lack of vocabulary or grammar that
hinders communication, but a lack of conversation skills.

T he awkward silence. The inappropriate question.

Knowing the structure of English is not enough. Even
learners who have a good knowledge of the language
structure may still struggle to communicate effectively.
Thankfully, there are skills and strategies (i.e.,
interrupting, circumlocution, starting a conversation
with a stranger) that can be learned, practiced, and
improved over time. We, as teachers, need to forge
beyond just conversation practice to teach our students
how to have better conversations.

How Do We Teach Conversation Skills
and Strategies?

Dornyei and Thurrell (1994) promote three basic ideas
for the teaching of conversation strategies (CS):
teaching specific language, raising students’
consciousness, and sequencing. First, most CS have
specific expressions that are used. For example, to
change the subject, we can say, “That reminds me...” or
“By the way...” Students need to be provided with this
language. Secondly, to raise students’ consciousness,
we should explicitly tell and show them what these
expressions do and how they work. Showing them
“before” and “after” versions of conversations works
well since they can readily identify with
communication failures and are delighted to see how
easily they can be overcome. Finally, it is important to
plan a sequence of skills to be taught that allows the
recycling of old material while building and expanding
their skill set.

CS can be taught within the framework of lessons you
already have - there is no need to scrap your whole
syllabus. Do you use model conversations? Why not
take a 10-minute detour to teach how to ask for
repetition and clarification phrases?

CS for Low-Level Learners

You may think that low-level students are not capable
of handling CS or perhaps it is a low-priority goal, but
considering that these are the learners who struggle the
most with continuing conversations, it is very
important. Here is a list of CS that most beginners can
grasp. They fit naturally into conversation, so they are
easy to recycle throughout your regular curriculum. (a)
Eliciting opinions: “How about you?” and “What do
you think?” (b) Help: Saying you do not understand
and asking for help or repetition. (¢) Agreeing &
disagreeing: Since so many communicative activities
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involve this. (d) Reacting: “Really?” “Wow!” “Sounds
exciting,” “Me too.” (e) Giving more information: “Do
you like soccer?” - “Yes, I love it. My favorite player is
Ji-sung Park. He plays for Manchester United.” (f)
Asking relevant questions: “I like cooking.” “Really?
What foods can you cook?”

Students with these simple skills are able to have
longer, more
meaningful
conversations.
Thus, they are
able to better
cultivate
relationships
with their
classmates (in
English!), which in turn, bolsters motivation and
interest. Success at even basic conversations breeds
confidence.

Teachmques

Where Do You Find CS Materials?

Conversation Gambits (Keller & Warner, 1988) is an
excellent collection of expressions and activities.
Mainstream EFL textbooks have traditionally lacked
CS but are starting to pay more attention (e.g., see the
Touchstone and Join In series). If you look for them,
you can find CS in most textbooks. For example,
“Well...” in the model conversation is a filler, but it
needs to be explained and practiced if learners are
going to be able to use it. There is also a list of oral
communication micro-skills in H. D. Brown’ s Teaching
by Principles (2001, chapter 17).

A few simple skills can go a long way toward your
students having more natural, flowing conversations.
These skills can be easily integrated into your lessons
and can be an interesting break from the norm.
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Class Dharies: Make Your Job Easier

supposed to be easier than teaching it for the

first time. Whether we teach the same section
multiple times during a semester or the same class
term after term, using the same book and teaching the
same material requires less preparation and therefore
should be easier to teach. The problem is that we are
also busy and things that we should be able to
remember from class to class slip through the cracks.
Class diaries are a practical way to keep activity ideas,
lesson supplements, and any teaching ideas that
worked well all in one place.

T eaching a class a second or third time is

The first situation where class diaries can come in
handy is when we teach the same lesson several times a
week (or a term). This semester, I have three writing
classes on different days. I might not always be able to
remember on Friday the method I used successfully in
Monday’s class that helped the students understand
something easily. If I do not write things down, I have
to trust my memory - and it is not what it used to be.

An excellent way to keep
your classes consistent.

A second situation is when we teach the same class
every term or every other term. I used to make notes in
my coursebooks, but sometimes the school would
collect the books and issue new ones the next semester
or would change the book between terms. I needed a
way to keep my class notes so that they would not be
taken away from me. Keeping a class diary allowed me
to keep my notes on my computer’s hard drive and also
on a USB that I carry with me. Now that I have a diary
for each class, I can walk into a new term confident that
I know what to do in any given class and in any given
week of the semester.

There are no rules about what a class diary needs to
contain or the format that needs to be used. My class
diaries are very simple, with no formal layout. I make
notes on what I did after the first class and add any
details that might surface after teaching reiterations of
the same class. My diaries include what pages I covered
in that given class, which activities I chose and how
much time they took, ideas on how to explain
something or specific examples that I used to illustrate
a point, and what homework needs to be given or
collected. Class diaries can be as simple or as
complicated as you want.
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Class diaries are not just for managing your plans for
your classes. They can also be used for career
development. They can be rewritten formally and
integrated into a teaching portfolio, which can be
useful for performance reviews or job applications.
Once they are created, they can also be used by
substitute
teachers who are
asked to teach
your class.
Teachers who do
not have the
time or energy
to create formal
lesson plans
before a class will find class diaries to be a convenient
and effective substitute. Class diaries are very similar to
lesson plans except that they are created after the class,
not before. We hope what we write in a lesson plan will
work but we know what is written in a class diary has
already worked.

Teachnmiques

Class diaries are an excellent way to keep your classes
consistent: both during a semester, and from term to
term. This does not mean, however, that teachers
should not strive to keep developing their lessons and
including new ideas and activities. Keeping a class
diary may seem like common sense, but it took me
almost a decade in the classroom to start keeping one.
It is never too late to make a positive change in your
teaching style or your methods of preparation.
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Benefit of a Teaching Journal

The process of writing about teaching
events often leads to new insights
about those events.
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Literature Circles & Nonfiction Texts

traditional grammar-focused and teacher-

centered classroom to one based more on real-
world discussion, teachers seek activities that build
students’ confidence and facilitate fluency, that keep
them engaged and task-focused, while simultaneously
helping them to think independently and critically.
Such objectives can be met through a literature circle.

T o help students make the step from the

What Are Literature Circles?

Literature circles are small student reading groups
which allow meaningful discussions in English. Within
a group of six, students carry out a different reading
task, based on a role sheet, on a story given to them by
their instructor. Students fill out the role sheet and use
this as the basis for their group discussion. Literature
circles thus seem to be about a group discussing
stories, and often of a literary bias. However, in the real
world, students also need the skill of exchanging
information based on nonfiction and, at times, the skill
to express themselves critically. As an instructor of
students studying cross-cultural content rather than
fiction, I wanted to incorporate the student-centered
fiction-based literature circle into my classroom to
make the learning of content more engaging and
meaningful. The result was the nonfiction reading circle.

An engaging way
to teach content.

Applying Literature Circles to Nonfiction
Instead of six roles, used with fiction-based circles, the
nonfiction circle has just four roles. These roles are:
group leader, who keeps discussion going and delegate
time; summarizer; word master, who selects
important words or phrases from the text; and culture
connector, who highlights the cultural association and
differences between the culture represented in the text
and the students’ culture.

Running a Nonfiction Circle

Students are briefed on the use of the role sheets in the
first class session. These provide the framework and
stimulus for discussion in subsequent weeks. Groups of
four are assigned and students told these groups will be
fixed for a five-week cycle. The five-week cycle allows
each member to experience each role once (the fifth
week is for presentation). Students are then given the
first nonfiction text for homework and complete their
respective role sheets as instructed.
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The following week, after a short introduction by the
teacher to contextualize the topic (be careful not to
summarize or comment on the text itself), students
begin their circle discussion. I generally set a
discussion time limit of 30 minutes but allow for
extension if students continue to be fully engaged with
the topic.

Once the allotted time is over, I call on a representative
from each group
to stand in front
of the class and
highlight one
aspect of their
discussion for
three or four
minutes. Other
groups are then
free to ask questions to that representative or group.
Finally, the class closes with a teacher-centered session
which advises students on good or poor use of language
or any cultural misinterpretations that groups may
have made during their discussions.

Teachniques

At the end of the session, students are given a new text
and prepare a different role for the following class. As a
means of evaluating students, role sheets are collected
in the fourth week and, in the fifth week of the cycle,
students prepare a short presentation or a poster
session about one of the topics discussed and present it
in a colloquium style forum. In this way, students
revisit the text and develop topics of personal interest.

Conclusion

Through nonfiction reading circles, students develop a
new depth of understanding of content, hone critical
thinking skills, and thanks to the group format, benefit
class cohesion and co-operation enormously. With
clearly defined tasks at its heart, the nonfiction reading
circle is an engaging way to teach content and assists
students with their studies in the classroom and in
their lives beyond it.
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Video Clips to Promote Speaking

face in the classroom is getting students to

speak. Using video clips as a conversational
medium can help instructors facilitate speaking in the
classroom due to the content’s appeal, providing
students with authentic situations in which English is
used. The following offers engaging activity ideas for
those who are unfamiliar with how to best use video in
the classroom and a refresher for those who have not
used it recently.

O ne of the many difficult tasks EFL instructors

Preparation

Finding appropriate videos includes consideration of
the content, appeal, and length of suitable clips.
Content suitable for students and the appeal of the
video virtually speak for themselves. However, length
does not. The length of the video clip is best if not
shorter than two minutes, to allow students to connect
with the language content, but no longer than five
minutes, to reduce cognitive demand. Additionally,
clips shorter than two minutes may not provide enough
substance from which students can create a narrative.
Also, with clips longer than five minutes, students may
find it challenging to remember the language related to
the content.

Groups can be created in
order to harmonize the
class.

To Group or Not to Group?

Language classes are rarely perfectly leveled. In a class
of ten students, there may be one or two that are more
advanced than the others. To address both lower and
higher level learners, groups can be created in order to
harmonize the class, as the more advanced students
can help those that are struggling with capturing the
content. Peer assistance not only helps lower-level
students, it also serves as a review tool for advanced
students.

It can be tricky to determine whether or not to use
group work with intermediate-level students. For
smaller classes, independent work may be better than
group work because instructors can easily work with
students on a one-to-one basis. However, for larger
classes, group work can provide support to the lower
intermediate students, as they can be assisted by higher
intermediate students.

By Rafael Sabio & Kara MacDonald

Advanced-level learners may at times benefit from
individual work as it allows them to work faster and
provide more details to their answers than if they had
to work with others. If instructors are looking for
substantial answers in students’ responses, then
individual work
will most likely
yield such
results. If
instructors are
looking for
students to
collaborate and
converse more,
then group work will work better. Ultimately, the best
choice will be that which meets that class’s objectives.

Teachmques

Classroom Activities

After the instructor has grouped the students and
played the video clip, students can be questioned
regarding what they saw (i.e., nouns), what happened
(i.e., verbs and longer explanations when possible) and
what emotions they perceived among the actors (i.e.,
adjectives and longer descriptions when manageable).
After a few minutes of discussion, students can be
invited to write a small narrative or dialogue related to
the clip, that can then be acted out in a role play. A
specific language focus can be included, such as the use
of first- or third-person pronouns. Another activity is to
allow half of the class to see the video clip, then have
them narrate what they saw to the group that did not
see the clip. Finally, the second group of students is
shown the clip, and they are then asked to describe how
similar or different the first group’s narration was to
what they saw. Do not limit your selection of video clips
to movies alone: Commercials, talk shows,
documentaries, games shows, and more are available to
draw from. Numerous activities on how to use a variety
of videos can be found with a quick search of the web
or in ELT books such as Using Authentic Video in the
Language Classroom by Jane Sherman.
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Co-Teaching in Public Schools

and investment in English teaching, native

English teachers (NT) and Korean English
teachers (KT) are collaboratively teaching at most
public schools. The term and system of co-teaching has
been described as one of the best ways for Korean
learners to improve their language proficiency, as they
are supported with systematic language instruction
while also gaining exposure to the target language from
both an NT and a KT. However, many KTs and NTs
struggle to find a balance in teaching together as there
are numerous challenges to working together. These
range far beyond personality, into classroom
management styles, teaching approaches, and others.
Thus, we need to explore the difficulties that KTs and
NTs face and aim to identify effective ways of carrying
out the task of teaching together in the same
classroom. Based on my experience as a public school
teacher in a co-teaching relationship, I would like to
suggest that we concentrate on the value of
communication, interaction, and flexibility.

3 s a result of the Korean government’s efforts

We need to explore the
difficulties that KTs and
NTs face.

Communication

To successfully meet learning objectives, KTs and NTs
need to prepare the lesson together. This may sound
simple, but it is not always so straightforward. It is
necessary to allocate preparation time and time to
communicate with each other on a regular basis. The
most important process of collaborating is sharing how
the next lesson will play out in the classroom, making
each person ready to teach together, cognitively as well
as emotionally. Since many teachers simply ignore or
do not have enough time for the process of
collaboratively planning a lesson, communication
should be emphasized, to remind teachers of the
crucial role it serves in having a successful lesson. Once
a regular prep-time has been determined, teachers can
discuss a range of topics to gradually develop a
collaborative teaching style. Finding time for
communication about lessons is the most essential part
of the co-teaching process, because, if the lesson has
not been planned well collaboratively, it will not be as
effective as it could be.

Interaction
During co-teaching lessons, one teacher takes the role
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of leader and the other of supporter. It is common for
the NT to lead the lesson; however, this custom often
turns the KT into an observer rather than an active
participant. It is more effective to operate by taking
turns in leading the class or conducting activities, as
this makes a larger range of teaching and support styles
available to learners. Additionally, interaction
between the KT
and NT provides
communicative
input for
learners.
Another benefit
of interaction is
that it allows
teachers to more
efficiently manage a large number of students,
increasing task-time during lessons.

Teachmques

Flexibility

Some NTs have a hard time controlling a large class. It
is also often difficult for them to sympathize with or
accommodate young Korean learners’ hyperactive
behavior, if they are new to Korea or new to teaching.
Information given by the KT, on Korean students’
general characteristics, based on their age, would help
the NT adapt to Korean classroom culture. Yet all the
work is not only for the KT; the NT needs to maintain
an open mind about Korean educational culture and
learners, and make an effort to accept cultural
differences. With a flexible mind about each other’s
backgrounds, the KT and NT can not only work
together more easily, but can also gain better results
from learners, by using their understanding of each
other and of the learners to their advantage in the
classroom. By co-teaching, teachers share themselves
and their culture. By and large, co-teaching is not just
an educational task; it is, in part, a cultural task, for
which flexibility is most valuable to carry it out
successfully.
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Ideas for English-Only Classrooms

as a foreign language in Korea, teachers of

English are now required to use only English in
the classroom. This raises important issues. Being able
to speak English fluently does not guarantee the skills
needed to be an effective educator. Excellent spoken
language alone should not determine an individual’s
ability to teach English. Methodological strategies,
pedagogical techniques, and the ability to motivate
students to learn must all be considered. In addition,
teachers need to strive to constantly improve their
teaching methods and be able to work cooperatively
with their colleagues.

D ue to a major policy change in teaching English

One way to promote language learning is through the
use of literature in the classroom. When a teacher
brings good books to the language classroom, it
promotes an appreciation of literature and guides
instruction in a meaningful way. However, the teacher
needs to choose books with illustrations and repeated
patterns in the story, so that students familiarize
themselves with the language and story structure. In
addition, the teacher must have appropriate strategies
and interesting activities to effectively deliver a lesson
using literature, thereby accelerating learning. In this
article, teachers will find practical ideas on how to use
target vocabulary words as warm-up activities, main
activities, and follow-up activities.

Warm-up activities serve as attention-getters, helping
the teacher to introduce topics smoothly. Warm-up
activity choices involve (a) shared reading and repeated
reading, where the teacher initially reads aloud and
then invites students to join in when they are familiar
with the sentence structure, (b) matching games, using
index cards or stickers to pair words and the target
sounds, and (c) predictive activities to guess the story,
based on the title, the cover page, or illustrations in the
story.

Main activities help the students stay focused on the
topics through tactile learning. Main activities may
include (a) reading around the room, where two
students walk around the classroom, one student
pointing to a word on the wall, the other saying it in
English, (b) action games, where students are
instructed to clap their hands or shake a water bottle to
make noises when they hear the target words, and (c)
two dice games that allow students to check their
answers from two dice when one die has a word and
another die has a definition.

By Dr. Sang Hwang

Follow-up activities extend the lesson, enabling the
teacher to reinforce instruction. Follow-up activities
may involve (a) real-life collages, where students
collect words from their daily lives, for instance, from
TV, in the house, or from newspapers or magazines, (b)
the creation of
students’ own
stories after
reading,
including
making books or
writing a
journal, and (c)
sentence cut-up
strips, where students need to recreate the sentence
correctly.

Teachnmiques

Teachers can also use different activities in assessing
student learning. One popular activity for assessment is
Jeopardy Board, in which students find question cards
with a money value for each question on a big board
and earn that money when a question is answered
correctly. In addition to the techniques discussed
above, teachers can learn new techniques through
observations of other classrooms, discussions with
experienced teachers and other experts, and
attendance at workshops and professional meetings.

Teaching English as a foreign language does not
require only linguistic fluency in English, but also that
the teacher possesses good strategies for becoming
more effective. Learning becomes more meaningful
when the lesson is accompanied by excitement and
enthusiasm in teaching. Teachers can make one
individual child’s English education significantly
different. As Aristotle once stated, “We are not just
what we are now; we are also what our potential is to
be.”
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Collaborative Writing

riting in a second or foreign language is not
W an easy task for either students or teachers.

Students experience the burden of writing,
while teachers may also experience the burden of
teaching writing, particularly when giving feedback and
grading. Some of this burden for both students and
teachers can be reduced by adopting collaborative
writing in the classroom.

Collaborative writing has been widely performed in
academia, business, and government. However,
students have rarely been provided with opportunities
for learning to write collaboratively because
collaborative writing is not commonly used in second
or foreign language writing classrooms.

Why Collaborative Writing?

Collaborative writing, like collaborative learning, is
effective for language learning because it provides
opportunities for negotiation between learners.
Traditionally, collaborative work in the writing
classroom was limited to the brainstorming and peer
review stages. However, students should be encouraged
to collaborate throughout the writing process. They
could thus improve their writing by observing how
other students write and by working with them.

Many advantages of collaborative writing have been
reported: more ideas, having different perspectives and
a chance to learn, receiving good feedback, dividing
tasks, improved motivation, social support, producing
more accurate and better documents, and so on. While
students may also experience conflicts or have
complaints during collaborative writing, the
advantages of collaborative writing outweigh its
drawbacks.

How to Apply Collaborative Writing in
the Writing Classroom

People seem to think that there is a certain type of task
that must be used for collaborative writing. However,
various tasks can be applied. Even general academic
writing, such as an argumentative essay or a
comparison essay, can be a good task for collaborative
writing. The following is a suggested procedure for
collaborative writing for an essay writing task:

First, divide the class into groups of two or three
students. The ideal group size is three, but paired
groups also work for collaborative writing, depending
on the difficulty of the writing task. Consider gender
and writing ability when forming groups: whether to
form groups with similar students or different students
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in terms of their writing ability and gender. Also
consider whether to keep the groups constant or to
form the groups differently task by task. Each method
of forming groups has both positive and negative
aspects.

Second, train
students to be
effective
collaborators.
The training will
help students to
better manage
interaction and the writing process, and will help
reduce possible conflicts during the process.

Teachmques

Third, assign a writing task to each group. Provide
enough time for the groups to plan, write, and edit
their essay together. They need to negotiate to decide
the arguments they will use and the structure of their
essay. Then, they need to decide how the work will be
divided and what words or expressions they will use.

Collaborative Writing Using Technology
For collaborative writing, I would recommend using a
web-based social writing platform such as a wiki,
Socialtext (http://www.socialtext.com/), or Google
Docs (http://docs.google.com/), rather than just using
a word processing program and exchanging files. The
web-based social writing platforms are fairly easy to
use and will help students go through the collaborative
writing process smoothly. In addition, they allow each
group to share their essay with the other students as
well as with the teacher.

Collaborative writing not only offers an opportunity for
communication in today’s learner-centered, communicative
language teaching classroom, but also results in active
learning and students producing a better essay than
they would by working individually.
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Teaching Reduced Vowel Sounds

has very regular word stress patterns, most

Korean learners tend to pronounce English words
or sentences applying Korean sound patterns. This is
often the case for learners with long-term exposure to
written, but not to spoken, language. In particular, I
have found that reduced vowel sounds are one of the
most problematic areas, as well as a crucial part of
naturalist speech. Here I offer a lesson plan that can
give instructors a view on how to raise student
awareness of reduced vowel sounds, while also working
on building communicative competence.

S ince Korean is a syllable-timed language, which

Step 1

When the class begins, raise student interest by writing
two sentences on the blackboard, one in Korean and
the other in English. Then ask your students the
differences between English and Korean in terms of
stress patterns. Let the students speak freely about the
matter, then write their ideas on the board and have a
short discussion on the issue. Keep in mind that this
stage should not take more than 5 minutes of your class
hour.

Step 2

Introduce reduced vowel sounds by showing examples,
which will facilitate student understanding of the
phenomena. Inform your students that reduced sounds
imply unstressed vowels, omitted sounds, and other
alternations of the form such as assimilation,
contraction, and blending. The goal is show that the
schwa sound is an unstressed, lax vowel, which
requires no movements of the tongue, the jaw, the lips,
or the facial muscles. You can present the vowel
quadrant with the schwa symbol (the upside-down e)
in the mid-central section, if you feel it is appropriate
for your students’ level.

Also, it is substantially important to let your students
know that usually content words are strongly stressed,
whereas function words are unstressed. Content words
are nouns, verbs, adjectives, and adverbs - in other
words, they are the ones that contain most of the
information in a sentence. Function words, on the
other hand, provide the grammar structure which link
content words in phrases and sentences. They include
prepositions, articles, conjunctions, and pronouns;
function words are unstressed in the stream of speech
and they exhibit various forms of reduction.

Step 3

Give a handout to each student showing a list of
sentences containing reduced sounds in function words

5%

By Yoo Jin Choi

such as to, at, it, for, and from. Allow your students
one or two minutes to circle the words that they think
will be reduced
in the sentences
by applying
what they
learned in Step
2. When the
students finish
the exercise,
identify and
pronounce the reduced sounds in each sentence, for
example, the variations for to and at. Give the class
enough time to practice the pronunciation of reduced
sounds in connected speech before moving on to the
next step.

Teachniques

Step 4

This is the stage where you can maximize the outcome
of teaching reduced sounds. The main focus of this
phase is to build the students’ communicative
competence by combining the receptive language skill
of listening with the productive skill of speaking. Make
a copy of a short passage from a movie script which
suits your students’ level and which involves a
conversation between two people that you have
selected. Have your students watch the movie clip and
listen to the conversation two or three times. Then
discuss which words had reduced sounds, making a list
on the board. After this, put your students in pairs,
designate roles, give each student the script and have
them act out the scene focusing on the use of the
identified reduced sounds. Alternatively, Internet
podcasts may be used in place of movie clips.
Throughout either activity, encourage students to apply
reduced sounds in their speech and make use of self-
/peer-correction. An immediate change in students’
pronunciation will not occur; however, it will certainly
help learners to realize the differences in stress
patterns between Korean and English, and if the
students keep the rules in mind and practice, it will
facilitate a shift in pronunciation to a more target
language-like form.
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Storytelling in the Classroom

humans communicate with each other. When

you tell your partner about your day at the office,
you are telling a story. When you repeat a joke you have
heard, you are in effect telling a story. It is something
we do all the time without even realizing that we are
doing so. Here are five ways of promoting storytelling
in the classroom that require hardly any preparation
and that enable you to sit back, relax (more or less) and
let the learners do all the work:

T elling stories is one of the basic ways that

- True Stories

We can draw on a variety of sources to construct
stories - personal tales or stories of real experiences
that friends, colleagues, or members of our families
have had. Here are some questions to stir memories.
Ask the learners each to pick one, and then to pair up
and tell each other the stories about incidents that
provided prompts help them to recall. For example,
Have you ever been badly hurt? or Have you ever
been in a really dangerous situation?

- Feelings

First of all, to start the process off, ask each member
of the class to pick a number between one and fifty,
but keep that number a secret at this stage. Then ask
them to go to their number on a list provided on a
hand-out or OHP, where they will find an adjective
next to their number (e.g., 1. proud, 2. alienated, 3.
hopeful, 4. terrified, 5. envious, 6. impressed, etc.).
Ask them to think about the last time something
happened to make them feel this way, and then have
them tell the person sitting next to them about the
occasion. Then invite anyone who heard an
interesting story to tell it to the whole class.

- Origins

Everything has a story because everything comes, in
its elemental form, from the Earth. Invite the
learners to choose an item from the following list of
objects and to imagine its life story (e.g., newspaper,
leather handbag, diamond ring, fur coat, etc.). Then
ask them to describe the history of the item
backwards through the personal use, purchase,
manufacture, to original natural resources from which it
or its components were made. They can personify the
item and tell its story like an autobiography.

- Story Recipes
Arrange the learners in circles of eight. Ask them to
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look through a list of topic headings and choose one
(e.g., Location: farm, village; Time: long time
ago, now; Problem: caught stealing, told a lie;
etc.), allowing
each member
to choose one.
Then invite
each group to
write a
collective
story that
incorporates
all the elements chosen. Alternatively, to make the
activity more improvisational in nature, put each
element on a card and invite the members of each
group to randomly select one item from each
category.

Teachmques

- Stories from Proverbs

Have students choose a proverb from the list
provided. Then ask them to work in groups to
develop a story for which the proverb serves as a
moral. Some example proverbs are: One finger
cannot lift a pebble (Iranian), When elephants
battle, the ants perish (Cambodian), If you chase
two hares, you will not catch either (Russian). Other
proverbs can be easily found on the Web through a
search engine.

Storytelling is magic, in part, because it is personal and
encourages interaction in the classroom through the
storyteller’s contact with the listeners. Once learners
are comfortable with the classroom as a safe
environment, you can build on the activity to
encourage students to talk to their classmates, not at
them, and from there, dialogue can develop to talk with
them.
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Thinking Backwards

have trouble thinking in terms of something

called ‘objectives.” Simply put, this is the idea
that one first chooses something measurable and
concrete to teach; then one chooses how to teach it. We
are taught to write promises to ourselves such as “The
student will demonstrate correct use of the be copula
nine times out of ten.” Then, as the linear story goes,
we develop a way of teaching it, followed by a task for
the students to complete.

O ne of my grave weaknesses as a teacher is that I

I can think in such a way, but I sometimes find it alien,
probably to my discredit. On some occasions, I find
myself thinking backwards, developing something to
use in the classroom before having an objective in
mind. For example, I thought it was an odd coincidence
that there are fifty-two official TOEFL agree-disagree
essay topics and that there are fifty-two cards in a
Western deck. My brain jumps to a seemingly logical
imperative: Make a deck of cards with these topics on
them.

The large imperative is broken up into smaller
imperatives. Group the fifty-two topics into thirteen
topic categories, with aces covering the most abstract
category (philosophy) and deuces as the most familiar
(games and competition). Spades in each category
represent the hardest topic, followed by hearts, clubs,
and diamonds. Design the cards, find playing-card-
sized lamination - one of the coolest things a teacher
can buy - choose the proper black cardstock, design a
pattern for the other side of the card, choose the right
papers, cut, laminate, and go.

I have invested hours in a single material that I can
presumably reuse and eventually justify the labor for.
So how am I going to use these cards? I have absolutely
no clue. I wait. Eventually, I have a reason: two
students in a TOEFL class of four middle-school
students are about to have their last appearance in this
class, and one of them loves Western card games. Two
new students who will continue to stay enrolled in the
class are skittish about talking. All of these students
can be weak on giving specific reasons for their
opinions. I get an idea: Have the students practice
these topics in spoken form.

The rules soon follow. Give them each seven cards and
have them discard each, giving a spoken answer as they
discard. They may discard two cards if they effectively
rebut another students’ comment. If a queen of
diamonds is face up, students must discard either a
queen or a diamond. If there is no such card, they must
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draw from the remaining cards in the deck. The
student that discards all of his cards wins. As long as
the card game does not promote gambling, it should be
good for these middle-schoolers.

At its best, this activity has a communicative
component, and
students wind
up thinking out
loud about their
answers. It gave
my students a
chance to decide
what topics they
are comfortable
with and a choice of the topic they wanted to answer.
Students who still struggle with reasons learn quickly
how much they still need to learn.

Teachmques

However, it would have been better to give them the
agree-disagree topics list as homework before having
them play the game in class. Going over the
conversational language of agreeing and disagreeing
(e.g., “Well, I don’t see it that way”) would have
rounded this activity out and made the conversations
more authentic. An hour to play the game would have
worked better. Specialists in educational game design
would most likely find fault in the rules or in the
absence of fun to the game. Making the cards would
have gone faster had I printed out the designs and the
questions on A4 sticker paper rather than typical paper
stock. Arguably, I could have avoided making the cards
altogether by giving students the list of topics
organized by and keyed to each of the fifty-two cards in
a standard deck.

Thinking backwards in designing and implementing an
activity does lend itself to some post-classroom regrets.
It can be easy for the materials junkie to get carried
away. Nevertheless, your burst of creativity may pay off
in some context later on. Give in to it, even if it does
not yet guarantee acquisition of the be copula nine
times out of ten. The widget you make may become
necessary in a surprisingly near future.
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Noticing Grammatical Form

learn a particular grammatical construction,

which can be abbreviated as so...that..., in
sentences such as “The rugby player is so strong that
nobody can stop him on the field.” My own misgivings
about how the text managed this form had encouraged
me to try a technique I had not done before - a
materials-design solution to help students discover on
their own, somewhat inductively, the grammatical
nature of this form.

R ecently, my two classes of fourth-graders had to

The course series that had attempted to call attention
to so...that... by using various examples in its graded
reader and a matching activity where one half of the
sentence was matched with another half. The hope on
the textbook writers’ part, apparently, was that the
small sample of data would give the learners enough of
a context to produce a sample sentence on their own. It
was not so much calling attention to form as it was
simply exposing them to the form.

I was skeptical of the texts’ approach, but I wanted my
students to know this construction as an effective
sentence type. It was a slight reach for them. It was two
clauses and required some comfort with exaggeration,
surprise, and cause and effect. However, since my role
at my institute is not necessarily that of grammar
teacher, I wanted the grammar lesson to look atypical
and help students direct their attention to form on
their own. In effect, I wanted attention to form to
resemble more induction than deduction.

The solution was to do a second matching activity,
where separated clauses had to be matched, but the
second time, parts of each clause would be highlighted
using different tools available in a word-processing

1. A dog’s hearing is so powerful that _____

2. Daniel is so fat that

3. Medusa was so ugly that ____

4. Peter is so handsome that _

5. The Tico is so weak that _

6. Tina is so beautiful that

7. Your apartment is so dirty that ____

8. My teacher’s head is so shiny that

9. The restaurant was so expensive that ____
10.I am so hungry that _

Roger Fusselman

program. In the first clause, the noun phrases were
underlined and the adjectives were in boldface; in the
second clause, the subject was in a noticeably different
font and the verb was italicized. The choice of examples
varied, but a
theme crept into
much of the
selection: simple
jokes of
exaggeration. A
graphic box
using the same
highlighting
technique was placed after - not before - the examples
so that students who needed grammatical categories
would have them readily available. Observe the
example in the box below.

Teachmques

I asked the whole class to complete the following
sentence, which, unbeknownst to them, used my first
name: Roger is so dumb that.... One student shouted
out an answer: He don’t know 1 plus 1, which was
altered to He doesn’t know that 1 plus 1 is 2. In class,
they had to write a sample sentence in pairs but with
instructor assistance. The suggested theme was that the
so...that... sentence had to be funny, but any such
sentence, so long as it was new, was acceptable.

As with many materials-driven lessons, much in-class
teacher supplementation was needed. However, this
approach seemed to interest my fourth-graders, and it
produced some good target-form sentences on a longer
assignment. For this reason, the next sentence type I
want to probe in depth will be done in a similarly
inductive, thematic manner. ]

a. Bill Gates couldn’t even buy me food there.

b. birds sing louder when they see her face.

c. everybody gets sick when they visit you.

d. he can’t walk through the doors at E-Mart.

e. he has a girlfriend for each day of the week.

f. 1 can eat a horse.

g. it can hear police cars coming from far away

h. it can’t drive over gum without stopping.

i. people turned to stone when they looked at her.
j. students must wear sunglasses in his class.

Grammar:
am
is
Noun phrase are so adjective Subject verb extra stuff
was that
were
clause clause saying how adjective the noun phrase is
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A Music CD Review Project

always been an excellent way to motivate students.

This project engages students to write about their
favorite music and concludes with each student
receiving a printed booklet containing articles from the
entire class. It can be used as a supplemental activity
for regular university writing courses or as a core
component of an elective course. It is best suited for
small to medium-sized, intermediate to advanced
proficiency classes and requires the use of several
periods to allow for adequate student writing and
revision, as well as for teacher correction and feedback.

I ncorporating music into EFL curriculums has

Teachers will need to find several recent CD reviews for
a variety of musical styles from music magazines or
online sources to prepare for this project. Enough
copies will need to be made for all members of the
class. The total preparation time should be about 30
minutes.

First, have students read the sample reviews. Ask them
to compare the different styles of writing while
identifying the common features of each example.
Point out that the style of writing in a review does not
adhere to a set format in the same way as it does in an
essay, but that it must contain certain information
about the recording and the artist.

Distribute the “CD Review Project Writing Guide” to
the students and explain each point. Ask students to
choose a CD for their review and have them begin
writing in class or do it as homework. Allow a suitable
amount of time for them to complete a first draft.
Instruct students that this first draft may be hand-
written, but that the final draft must be submitted as a
word-processed file.

Next, collect the first drafts and provide feedback on
grammar, organization, and content. Return the drafts
to the students and allow a reasonable amount of time
for them to rewrite their reviews.

When students have finished their second drafts, have

A Quote to Ponder

One of the greatest enemies of
successful teaching is student
boredom.

Jeremy Harmer, How to Be a Good Teacher, 1998.
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them exchange reviews with a classmate and peer-edit
each other’s papers based on the feedback provided
from the teacher. Allow the students time to make any
final changes
and create word-
processed files
of their reviews.

Teachmques

Finally, have the I
students submit

their final drafts.
Make any
additional corrections and compile the student reviews
into a booklet. Make an index and cover for the booklet
and print out copies for all class members to be given
out in the next class.

After distributing the CD review booklets to the
students, give them some time in class to read the
reviews. Encourage them to make comments and ask
questions about their classmates’ writing.

One interesting option is to have students choose a
representative track for their reviews and to bring their
CDs to class before their final drafts are finished.
Create an MP3 playlist from the tracks using iTunes or
similar software and play it in the background during
the final class of the activity while students are reading
their review booklets.

This student-centered project allows students to use
English for an authentic purpose and gives them the
opportunity to see their own writing in print, perhaps
for the first time. Writing about their own choice of
music and knowing that their peers will read their work
is both motivating and satisfying. A sample booklet of
student reviews from one university class is available
for download from http://homepage.mac.com/
russhubert/FileSharing43.html
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CD Review Project Writing Guide

For this writing project, we will write a review of a music CD. You can choose a CD by any artist or band in
any style of music that you like. We will then put the reviews together and make a class booklet for everyone
in the class to share their favorite music with each other.

Look at the examples on the handout to see how to write a music review. You can find many other examples
of music reviews on Internet music sites such as www.rollingstone.com, www.billboard.com, and
www.amazon.com. Amazon has professional reviews as well as reviews contributed by music fans. The style
of writing for a review is up to you, but please consider the following:

1. Who is the artist? If it is a well-known artist, you will not need to include a long introduction. However, if
it is a new or relatively unknown artist, you should include information such as where the artist is from
and how long they have been performing.

2. What is the title of the CD? What is the music publishing company? Where and when was it recorded?
How many songs are on the CD? How long is it? What other musicians or guests perform on the
recordings?

3. If the artist is well known or you are familiar with other recordings by the artist, how does this CD
compare with their others? Is it similar in style or is there something new about it?

4.If you do not know how to play a musical instrument, you do not need to write about specific musical
elements. Instead, try to describe the overall mood of the CD because this is what most people care about.
How does listening to this music make you feel? What is interesting or special about it?

5. Most CDs have many songs, so do not try to write about everything. Choose one or two of the best tracks
to focus on in detail. You can include some quotations from the lyrics and write about what the song
means to you.

6. For a conclusion, try to give the CD an overall rating. Think about how it compares with other CDs by the
same artist or similar artists. Who would like this music? Who would you recommend it to? Most reviews

include a rating system using stars or a ten-point scale. Let us decide on a common rating system as a
class.

Is Your Membership Data Up to Date?

Keep Connected to Special Interest
KOTESOL Groups

You Can Edit Your Change of Address, BRRE Learners &TEEUY

Email, Phone Number, Place of Work
By Logging In and Using Our New,

Christian Teachers Research
Spirituality in ESL
Business English

Aut ted Online Service.
utomated Online Service Global Issues

www.kotesol.org www.kotesol.org

Supplement Your Chapter Activities
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Silence, Camera, English!

e were all students once; we all know how
W boring and monotonous classes can be if our

resources are limited to textbooks. What if we
could make our classes educational and enjoyable? As
an English teacher in South Korea, I tackle this
education/entertainment issue on a daily basis. In
doing so, I have come up with a way to enhance English
classes, ultimately making them more enjoyable for
both English teachers and students.

Silence, Camera, English!

This is my way of keeping my classes interesting - by
incorporating short videos into lessons. The first step
in implementing Silence, Camera, English! is to choose
an appropriate video. Videos of 3 to 5 minutes in length
work best, as they are long enough to create
meaningful dialogue in the classroom and short
enough to retain students’ attention. Teachers can
easily access short videos online free from Internet
sites such as YouTube (www.youtube.com), Google
(www.video.google.com), CNN (www.cnn.com), BBC
(www.bbc.com), and MSN Video (www.video.msn
.com).

After selecting the videos, it is important to prescreen
them in order to make sure that they are appropriate
for your classroom context. I have created guidelines to
determining what is appropriate for the classroom:

+ The video should be no greater than 5 minutes in
length.

« The speech should be clear and easy to hear.

« The video should be slow in both speaking and pace
(i-e., not so quick as to lose the audience).

« The content should be appealing to the audience.

+ The content should be appropriate for the age and
maturity level of the audience.

Then, have the class take out a pencil, an eraser, and a
sheet of paper, and explain to them that they will be
watching a short video clip. Students view the video
twice: the first time to internalize the information and
the second time to take notes.

During the first viewing, students simply watch and
listen to the video. Writing is not to take place at this
point, as listening comprehension is the focus.
Afterwards, the students discuss what they have just
seen. In roughly 6-10 minutes, they should be able to
answer basic questions such as who, what, when,
where, and why.

Following the discussion, the students view the video
clip once more. During the second viewing, the
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By Rafael Sabio

students write down as many details as they can about
what they have just watched. Once the video has
finished, they organize their ideas by writing a few
sentences. This whole process should take roughly 10
minutes to complete. When the students are finished
writing, they each stand up and orally present their
sentences to the
class.

Now the teacher
becomes a
moderator,
facilitating the

Teachnmiques
discussion and II

class with questions: “Do you agree with what was
said? Why or why not? What would you do if you were
in that situation?” Essentially, the main goal is to get
the students talking, to get them involved in the
communication process. Finally, this video clip session
concludes, and the class moves on to the next video or
another activity.

I have used this English teaching method several times.
On each occasion, the students have really enjoyed it. If
you have the technology available in your class, why
not use it for the benefit of the students? After all,
Silence, Camera, English! is easy to do, requires
minimal preparation time, and offers tremendous
benefits to students. To sum up, here is a breakdown
for this activity:

+ Get the class settled and have them get their
materials ready - 5 minutes

« View the video once - 2 to 5 minutes

« Discuss what was just viewed - 6 to 10 minutes

« View the video clip once more, this time taking notes
- 4 to 8 minutes (extra time allotted for pauses in the
video, allowing students to write down what they see
and hear)

+ Organize observations into sentences (10 minutes)

+ Present what they observed and discuss each
accordingly (approximately 10 minutes depending on
the class size)

The Author
Rafael Sabio is a TESOL graduate
student at Shenandoah University and has
been teaching EFL in South Korea for three
years. During his spare time, Rafael enjoys
writing, weightlifting, and spending time
with his wife. His professional interests lie
in EFL pedagogy and creating practical
lessons that can help his students enjoy

learning English. Email: ralphsesljunction@hotmail.com @
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Yut-nori as a Classroom Tool

he board you see below is intended for playing

Yut-nori in a manner that encourages focus-

on-form. With slight alteration to the rules of

the game, and a numbered list of practice
items that correspond to numbers on the board, this
game can benefit learners when they are in a practice
mode.

Yut-nori is a traditional Korean game played with
pieces that move along a diagram and four sticks that
determine the number of spaces moved. Pieces may
land on other students’ pieces and send them back to
where the pieces started at the beginning of the game.
The first player or team to reach a pre-designated point
on the diagram wins.

Four sticks make a lot of noise as they land on
classroom tables, so I usually use a six-sided die
instead. If a player begins on square one and the
number three is rolled, the player moves three spaces
to square four. Because the maximum roll one can do
in Yut-nori is five spaces, number six on the die is
understood in my classroom to mean “roll again.”

Yut-nori is a traditional
Korean board game.

In traditional Yut-nori, traveling on the diagonals is
allowed as long as a player lands on one of the corners.
However, for more student practice, travel on the
diagrams is restricted until a team has traveled around
all four the sides of the board. Students begin at
different corners so that every player can get the most
effective exposure to as many items on the list as
possible. The winning team is the one that lands on
square twenty-nine and correctly answers the question
item to which twenty-nine corresponds.

If the item list contains lexical items, a grammatical
form on the whiteboard to practice in conjunction with
those items allows for a more in-depth activity. I
usually supply the students with a typical list of
irregular verbs and past participles. A range of
numbers corresponds to a range of forms; for example,
the number range five through eight may correspond to
a range of ten verbs on a list.

The rule to send players back to the game’s starting
point may be dispensed with if it creates an overly
competitive class. Other classes, such as ones with

By Roger Fusselman

rather lethargic students, may be encouraged to
participate when the competitive and strategic aspects
of the game
become
highlighted.

Items for
practice may
include recent
vocabulary
words studied,
words that use particular prefixes or suffixes or roots,
conversation questions, essay questions, situations,
TPR commands,
situations,
functions, role
plays - whatever
is necessary for
meeting the needs
of the students.
Anything that can
be divided up
roughly into
twenty-nine parts
could be adapted
to game play in
Yut-nori.

Teachmques

A Yut-nori Board

In the case of a vocabulary practice exercise, teams may
work to produce a cohesive text, such as something
akin to a chain story, where lexical items are not used
in separate display sentences but produce a longer,
more meaningful discourse. A topic can be assigned for
greater unity, and a particular student can be chosen as
the scribe.

Time limits can keep students on task, and game-like
penalties (e.g., losing a turn) may be implemented for
whenever a team uses a particular form incorrectly.

With these and other amendments to the game, Yut-
nori may be an effective learning tool. When combined
with target forms and a particular goal to whatever text
is being used, Yut-nori can be a great addition to the
Korean EFL classroom.

The Author

Roger Fusselman is the coordinator of
the Pohang subdivision of the Daegu
Chapter and currently teaches at Lee Sang
Hee Preparatory School in Pohang. Anyone
wishing to receive a color version of the
Yut-nori board may contact him at
fusselman@hotmail.com @
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More Than Familiar Songs & Storybooks

here are many people teaching English to

young children that may not have been

specifically trained in early childhood

education, but love the rewards of working
with children. Yet, at the same time, they may struggle
to identify better ways to capture the interest of their
students, while improving their listening
comprehension. It is easy to use your voice or recorded
material, assuming students learn listening skills by
listening. However, not all learners, and not all young
learners, are good auditory learners.

Auditory learners are better able to learn when
material is presented in an auditory format. Visual
learners are better able to recall visual images or
pictures. Tactile learners are better able to learn when
they have physically touched or done something.
Kinesthetic learners learn best by moving their bodies;
they are “hands-on learners” or “doers.”

When teaching listening skills, often two of the
learning channels are paired up in activities. For
example, when reading a story aloud, the picture book,
or a video, may serve as a visual learning channel to
compliment the auditory channel. Another example is
the incorporation of actions when listening to a song.
The movement serves as a kinesthetic learning channel
along side the auditory channel. Yet in both cases, the
tactile learning channel is left out of teaching listening
and the remaining fourth is absent. Learners usually
use a combination of different learning channels even
though they may respond better to one over another.
Incorporating all four of the learning channels into
listening activities allows each child to tap into the
resources best suited for them, making listening
activities visual, tactile, and kinesthetic.

Sample Lesson Plan
Students: Beginners, Kindergarten-Grade 1; Class

By Kara MacDonald

size: variable.
Lesson Length: approx. 43 minutes.
Preparation: 15-20 minutes.
Objective(s): Learners will become familiar with
some relevant
adjectives and
adverbs for their
contexts at
home and at
school based on
the video as well
as the teacher’s
input.
Materials: “Pat & Mat” Video. (Any children’s video
can be used.) Puzzle card template photocopied onto
colored paper. Write
sentence parts on puzzle
pieces. (For example, “This
one is” on one piece, “too
long” on another.) Cut up
puzzle pieces.
- To save time, square
colored pieces of paper
can be used to match up
instead of puzzles pieces.
- Additional activities: A
song could be
substituted for the video
and the visual learning
channel could be added by using picture cards.

Teachmques

The Author

Kara MacDonald is currently teaching in
the Hanyang-Oregon Joint TESOL
Program at Hanyang University in Seoul.
Her MA Applied Linguistics (TESOL) and
PhD Applied Linguistics are both from the
University of Sydney. Email: kmacd
@rocketmail.com @

Dialogue: “Pat & Mat” Wow!! We did it. Chapter 1: Furniture

What are you doing?

Tt will easily pass through with this size.
Wow, it’s so cold.

My goodness!

T will help you.

What is this?

Uh? Look at this.

Well...

Let’s put together the pieces of furniture.
Oh, where did I put it?

It’s not here.

This is very strange.
Look. What is this?

This one is too long.
And this one is too short.
Oh, my goodness!
Wait. Are you okay?
It looks like a real fireplace.
But it’s clogged.
Pierce here.
Hey, good job.
Yeah!
(c)aiF 1994
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.. q Learning :
Activi Material Procedure Time
ty Channel
Whiteboard ) « Present the adjectives and words of
[ Warmer ] colored VlS}lal degree in the video on the board using their | 1o minutes
markers Auditory opposites. Explain their meaning in simple
and relevant contexts.
« Play the video, which is short and has
[ Main ] | ‘Furniture’ Chp.1 Visual limited dialogue, so you can play it the | g minutes
Video Auditory whole way through. Select English and
English subtitles.
IX;;?E ‘Furniture’ Chp. 2 AZ:iSil:s}'y « Play the video 1 minute
Listen & . . , Visual « Play the video and have the children .
Repeat Furniture’ Chp. 3 Auditory repeat. You also repeat with the children 1 minute
- Divide the class into appropriate size
groups. Present puzzle card sets to each
Visual group. Have them put the puzzle together
Puzzle Puzzle Auditory based on the sentences from the video. Walk
Game Cards Tactile around and monitor progress. When they 15 minutes
Kinesthetic | have finished, ask the students to read and
pronounce the words that they have put
together using gestures, following your
example.
. « Ask students questions, requiring them to
. Visual )
[ Closing ] Whltlebogrd Tactile respond using the adjectives and the
Review Co (l)fe Auditory vocabulary words of degree presented in the 5 minutes
MArkers Kinesthetic | introduction, using gestures.

World Calendar

Compiled by Jake Kimball

Conferences

Jan 26-28 ’07 ThaiTESOL, “Beyond Boundaries:
Teaching English for Global Communication in Asia.”
The Imperial Queen’ s Park, Bangkok, Thailand.
Contact Maneepen Apibalsri, (E-mail) maneepeni2
@gmail.com (Web) http://www.thaitesol.org

Mar 21-24 ’07 The 41st Annual TESOL Convention

and Exhibit: “Spanning the Globe: Tides of Change.”
Seattle, Washington, USA. (Web) www.tesol.org

Apr 13-14 ’07 Qatar TESOL Second International
Conference: “Challenges and Solutions in EFL.”
College of the North Atlantic-Qatar, Doha. (Web)

www.qatartesol.org Call for Papers Deadline:
Jan 15°07.

Apr 18-22°07 The 41st International Annual IATEFL
Conference, Aberdeen, UK. (Web) http://www.iatefl .org/

Jun 8-10 ’07 Asia TEFL: “Empowering Asia: New
Paradigms in English Language Education.” Putra
World Trade Centre, Kuala Lumpur, Malaysia. (Web)
http://www.asiatefl.org/ Call for Papers
Deadline: Jan 31 °07.

Sep 15-17 ’07 Symposium on Second Language
Writing 2007: “Second Language Writing in the
Pacific Rim.” Nagoya Gakuin University, Nagoya,
Japan. (Web) http://logos.unh.edu/sslw/2007/
Call for Papers Deadline: Jan 31 ’07.

Submissions

All information on upcoming conferences or other
teacher-related events should be sent at least three
months in advance to: TEC Calendar. (Email)
KOTESOL@asia.com @
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KOTESOL Poster Project

n an ongoing effort to raise teachers’ and students’ awareness of
global issues that affect people everywhere, KOTESOL’s Global Issues
SIG has been planning a student poster competition. The competition,
proposed by GI-SIG Facilitator Jack Large, encourages teachers and
students to take a closer look at global issues, and gives students an

opportunity for creative expression in English.

In preparation for the competition, I piloted a poster-making project with

By Heidi Vande Voort Nam

Teachmques

my university freshman English class. I initiated the project with the following homework assignment:

Activity 1: Tell the other members of your group about the topic you researched.

Group member Topic

Interesting information they found

Activity 2: Look at the four posters. How does each poster get people’s attention?

Which poster is the most effective?

Poster topic

Attention-getter

Rating (1-4 stars)

Activity 3: Plan a poster about the topic you researched for today. What words will you use to get people’s
attention? What images will you use? What details will you include?

Activity 4: In groups of three. Show your posters to the other members of your group.

Ask questions about their posters.

Homework: Make a clear, colorful, and attractive version of your poster. The poster should persuade
people to care about the topic. Large words should serve as an attention-getter, while 75-150 smaller
words should give more information about the topic. These should be your own words (not quotations).
There should be at least one quotation, fact, or statistic on the poster. The source (author or organization)
for the quotation, fact, or statistic must be shown on the poster. All quotations must be inside quotation

marks.

The following week, I asked the students to report on
their research in small groups. I then introduced poster
making. Before the students designed their own
posters, I asked them to think about what qualities
make posters effective. I divided the students into
groups and gave each group four examples of
environmental and peace promotional posters. The
groups identified the techniques that the posters used
to capture people’s attention and then voted on which
posters were the most effective.

I was pleased with how these activities worked in class.

22

The students enjoyed discussing the characteristics
that made some posters more effective than others.
They also made catchy slogans for their own poster
designs, which also encouraged linguistic
experimentation. Students spent about 20 minutes
designing their posters while I walked around and
made language corrections and suggestions. At the end
of class, they presented their poster designs in small
groups. The students, motivated by the hands-on
project, looked forward to showing their posters the
following week. Although the posters arrived with
mixed results, some students attempted to use English
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puns, rhyme, and alliteration; and some of the posters
were visually striking.

This pilot project was not entirely successful. Not all
posters demonstrated student effort in researching
their topic. Some of the students probably could have,
or did, make posters with little or no research.
Requirements to include facts, statistics, or quotations
were not adhered to, nor were the minimum word
counts. Few facts and not enough web sites were
referenced. In retrospect, there are several reasons
worth noting that are of value to teachers participating
in the poster project.

Example posters used in class had insufficient content,
thus appropriate models must be given to students.
When the students evaluated posters, the poster with
the most informative content received low marks. The
lesson students might have learned from the activity
was that having a striking image or a catchy phrase was
more important than having much informative content.
Secondly, not enough emphasis was placed on poster
requirements. Thirdly, not all of the material that the
students read translated into content suitable for a

Our goal is to raise our students’
consciousness of their shared
humanity.

persuasive poster. News articles, for example, often
told specific, local stories with few general
facts/statistics or impressive, quotable statements.

Using a lot of words or using facts, statistics, or
quotations is not a necessary part of making a poster.
However, to get the students to use more words or
facts, etc. on their posters, spend more class time
explaining the requirements and drafting the posters as

KOTESOL
Poster Project

Theme : Global Warming

Four Entry Categories:
Elementary School, Middle School,
High School, University

Place : International Conference

Bring your Posters to the SIG Room

needed. More guidance on students’ research might be
helpful. Participants (at least on the university level)
could also write about why they chose their topic.

Several members of the GI-SIG have contributed
helpful comments about how to improve the design of
the poster competition. Aekyoung Large spoke from
her own experience with poster making in English
classes and suggested that the amount of pre-teaching
about the issue itself contributes greatly to quality of
the final project. To help teachers prepare their classes
for the project, Jack Large proposed that the
competition focus on one topic such as Global
Warming. Bob Snell suggested that students create
explanatory cards to accompany their posters. This
would give the students a chance to clarify their
intentions, demonstrate their knowledge of the issue,
and of course, practice writing in English.

Armed with new ideas and feedback from the GI-SIG, I
am looking forward to making global issues posters
with my students again. I am sure that my students will
be even more excited about the project once the GI-SIG
develops the national poster competition. The posters
that my students and others have made as part of the
pilot project for the poster competition will be on
display in the SIG room at the KOTESOL International
Conference. Bring your students’ Global Warming
posters with you to the Conference. There are four
entry groups: elementary, middle, high school, and
university students. Teachers not attending the
International Conference but wishing to participate can
mail their posters. Contact Heidi at
solagratiat@hotmail.com or Jack Large at
gisig@jacklarge.net for further information.

For a summary of the planning for the GI-SIG poster
project, see Maria Lisak’s helpful web page
http://www.koreamaria.com/kotesol/gisig.htm and
the “files” page of the GI-SIG Yahoogroup:
http://groups.yahoo.com/group/kotesolglobalissues/.
It contains downloadable versions of my classroom
handouts (“Poster Project In-class Activities”) and Jack
Large’s narrative account of the development of the
project (“Posters for ELT and TEC).”

In closing, the KOTESOL Poster Project is set to take
place at the 2006 International Conference. Through
advocacy and activism, our goal is to raise our students’
consciousness of their shared humanity with people
everywhere.

The Author

Heidi Vande Voort Nam teaches in
the Department of English Education
at Chongshin University in Seoul.
Heidi digs SIGs; she is a frequent
contributor to the GI-SIG and
facilitates the CT-SIG. Email:
heidinam@gmail.com @
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Super Action in the Classroom

‘'m addicted to movies. Fortunately for me,

Koreans also love movies, especially English

language titles. All of the English language films

I've seen in Korea were in packed theaters. For
Wallace and Gromit, the Curse of the Were-Rabbit, the
cinema was filled with elementary school students
straining to read the Korean subtitles while listening to
the English dialogue. When I watched Four Brothers,
the Korean audience was on the edge of their seats
rooting for the brothers to be triumphant. As English
teachers, it is easy to take this pop-culture energy,
funnel it, and change it into motivating lessons for our
classrooms - and it’s free!

In Korea, several high school English textbooks offer
units on movies. By supplementing these lessons with a
little bit of edutainment, we can help focus students on
the lessons’ objectives. Recently, I brainstormed with
23 Korean secondary English teachers on various
activities that would be acceptable in Korean middle
and high schools.

Before implementing the following activities, teachers
should review movie web sites and trailers, or
advertising clips, for school-age appropriateness.
Another key is to choose a trailer with a lot of English
text. For example, the Mission Impossible 3 movie
trailer is fun to watch and very motivating.
Unfortunately, there is only minimal dialogue, and in
this case, the MI-3 promotional web site is a better
choice.

Speaking and Listening

1. Have students watch the movie trailer several times
(www.apple.com/trailers/). To check
comprehension, ask a series of top-down, bottom-up,
prediction and inference questions. Have students
ask each other their own original questions about the
trailer.

2. Have students listen to the movie trailer without
seeing the video. In groups of 3-4, students create a
storyboard of what is/will be happening in the film.
Give students a set number of picture cells they have
to create, usually 4-6. Once completed, students
share their storyboards with the class.

3. Divide students into groups of 3-4. Assign each
group a movie trailer, preferably a movie released in
Korea. Students watch the trailer and construct a
way to present the trailer to their classmates.

Reading

1.0Once you find a clear summary of the film
(www.imdb.com), cut and paste the synopsis onto a
worksheet. Create a cloze activity by removing
character names, action verbs, etc.

2. Similar to the listening activity, have students read
the synopsis and create a storyboard about the
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trailer. Once completed, have students compare their
storyboard with the actual trailer.

Writing

1. Have students
watch a trailer
without
sound.
Students write
a quick
dialogue
explaining
what is happing in the trailer (dialogues can be read
to the class). Or, change this activity into an e-
learning experience. Using their newly created
dialogue, students can make a short movie by using a
free Internet web site called d-Film:
http://www.dfilm.com/index_moviemaker.html. To
save their films, students can email their movies to
the teacher where the teacher can assess their
writing.

2. Have students create an advertisement for the movie
they have seen or read about. The poster could
include title, actors’ names, pictures, catch phrases
from the film, etc.

Teachniques

By Sarah Sahr

Use movie trailers and web
sites for all four skills.

Using Internet movie resources reaches various
learning levels and multiple intelligences of our
classroom. Several children’s movie web sites, e.g., The
Wild, Over the Hedge, and Ice Age: The Meltdown,
have a variety of free videos, games, activities, and
downloads. All of these resources can be harnessed for
mini lessons with young learners. For more mature
students, V for Vendetta, X-Men: The Last Stand, and
even Mission: Impossible 3, have very user-friendly,
interactive movie sites including synopses, press
releases, biographies, and photos, all of which can be
used in today’s EFL classroom.

Researchers have taken note of the effect English
movies have on globalization. “English also dominates
both the motion picture industry and popular music,
two key components in what some term the
development of a global culture, particularly among
young people” (McKay, 2002, p. 17). For decades,
teachers have been using popular music as a motivator
in the EFL classroom. Movies are just another free
entertainment media to motivate our students.

References
Ice age: The meltdown [Motion picture Web site].
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Germany 2006, Relatively Speaking

eading the recent grammar columns by Ksan

Rubadeau, I was reminded of a drill I used

nearly four years ago to help students

practice the use of defining relative clauses.
The drill used the (easily downloaded) results of the
Korean football team in their famous run in the 2002
World Cup.

Let’s look at a couple of them.

First Round: Korea vs. Poland (Busan) 4/6/02
Result: 2-0

Scorers: Hwang Sun-hong (25) - KOR; Yoo Sang-chul
(53) - KOR

This can yield sentences like:

(1) June 4 was the day that Korea played their first
match.

(2) Poland was the team (that) Korea beat in their first
match

(3) Hwang Sun-hong was the player who scored the
first goal for Korea.

(4) Busan was the place where Korea played Poland.
Note: (a) The conjunction in (2) is optional. (b) In
some circumstances, the tense of the main verb may be
past or present.

Given this model, students can generate their own
sentences from other results, like:

Round 2 (Last 16): Korea vs. Italy (Gwangju)
Result: 2-1

Scorers: Viere (18) - ITA; Seol Ki-hyeon (88) - KOR;
Ahn Jung-hwan (116) - KOR

An alternative is for some of the class to produce
questions that they can use in a quiz. For example:

(1) Who was the player who scored the “golden goal”
against Italy?

Or more ambitiously, for soccer cognoscenti:

By Michael Duffy

(2) Who was the Italian player who was given a red
card for “Hollywood action”?

Sadly, the practice will have to include the bad news as
well as the good. For example:

3rd Place Playoff: Korea vs. Turkey (Daegu)
Result: 2-3
Scorers: Sukur
(1) - TUR;
Mansiz (13, 32) -
TUR; Lee Eul-
yong - KOR;
Song Chong-gug
(90) - KOR

Teachmques
Plus

However, this is not completely bad, since it provides
an opportunity to point out the contrast between:

(1) Italy was the team (that) Korea beat in the second
round.

(2) Turkey was the team that beat Korea in the play-

off.

I'm presenting this idea in the expectation that the
2006 Korean team will emulate the feats of their 2002
predecessors, and give students sufficient material to
work on. Even if the prospect of winning the World
Cup may be unrealistic, let’s hope that Korea will be,
well, at least “relatively” successful.

Mike Duffy has lived in Korea since
he came to see the Seoul Olympics in
1988. He is possibly the only person to
have been present at both o-o World
Cup draws played between France and
Uruguay, in London in 1966 and in
Busan in 2002. He is currently
KOTESOL’s  Publications Chair. Email:
mgduffy45@hotmail.com &

Super Action (Continued)
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Recalling the Roll:

Techniques for Learning Students’ Names

The semester opens. With attendance roster in hand,
the teacher looks across the sea of nameless faces,
wondering how she will ever learn to put the right
name to each student’s face. Learning the names of any
class can be a daunting task, and the problem
intensifies when a teacher from one country attempts
to master unfamiliar sounding names in another. The
task of name learning recently inspired a discussion
among KOTESOL’s Teacher Education and
Development Special Interest Group (TED-SIG)
members, who shared the following ideas and
strategies.

Name learning contributes toward a positive classroom
environment. “It makes students feel accountable and
strengthens your control of the classroom,” commented
Heidi Vande Voort Nam. Joe Walther added, “If you
first learn the names of the few students who are likely
to cause problems, and call on them a lot, they are less
likely to be a problem. In addition to this, it simply
makes things more personal. Calling on the students by
name builds a better rapport with them, and they are
more likely to take chances in class.” Greg Matheson
raises the point that “the more able the student, the
more likely they are to think the teacher knows their
name.”

So how do you go about learning names? One method
is using photographs of students. Walther wrote, “I
take a few group photos of each class and label them. I
then use these when I call on them in class.” If you take
or collect pictures of individual students, Nam
suggested that you can “use the pictures as flashcards
to drill yourself on the names.” David D.I. Kim
contributed this technique: “I insert their photos into
an MS Word document. In order to keep track of the
photos and who they are, I created a sign-up sheet
where students put down their name(s).” Kim advises
laminating the sheet of student pictures and names so
that the teacher can refer to it while “calling roll, or
walking around during a conversation class, or
assigning class participation grades.” He went on to
observe that “you can also write up comments on the
lamination or mark it up with symbols for when they
are deserving of extra credit, etc.”

As an alternative to photographs, Pat Copeman offered
this idea: “I had the students write their names on
place cards. They have the place cards on their desk so
I can refer to that rather than the seating arrangement,
which is much faster for me. When I hand [place cards]
out, I try to match the student with the name. It is
making it easier for me to learn the names, and the
students get a big kick out of watching me try to match
names to faces.” For more practice matching names to

faces, Nam recommends that you “use names
frequently” and “make eye contact whenever you call
the roll or

hand  back
assignments.”

of course,
some classes
are so large
and meet so
infrequently
that the task of learning all of the names can be
overwhelming. Nam encouraged teachers not to give
up. She advised, “If the class is too large, and your
memory is too small for all of the students, keep trying
to learn a few names each week throughout the
semester.” In order to do this, she suggests that you
“choose a few different names to practice each class
period.”

Teachniques

By Heidi Vande Voort Nam

The value of learning names extends beyond classroom
management: It can deepen the teacher’s
understanding of the language learning process.
Matheson noted that learning names is “the closest and
easiest way we have of modeling what [students] are
doing [when] learning vocabulary.”

The discussion of names on the TED-SIG board
continues. Members have weighed in on the merits of
using English nicknames, alternative Romanizations of
Korean names, and honorifics. To read the discussion
or join in yourself, visit the TED-SIG discussion board
at http://groups.yahoo.com/group/KoTESOL_TED_SIG/.

Contributors:

Pat Copeman: Okgye Middle School, Okgye and
Geumjin Elementary Schools

David D. I. Kim: Kangnam University

Greg Matheson: Chinmin Institute of Technology,
Taiwan

Heidi Vande Voort Nam: Chongshin University @

Research SIG Workshop

Using SPSS
Coming this summer!

Participation is limited.

Contact : David Kim
kotesolresearchsig@yahoo.com
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A F aS h | O n S h OW S k|t Note: This is a flexible lesson that

can be modified for subjects of

interest, level of ability in English,

recommended by John Skye _ _ grade, and completion time. For
Materials needed: The teacher assigns example, the skit can be used as
Here's alesson idea for a skit in youreach group a clothing packet. This packet 5 test ar the end of a chapter of
English classroom. Why burden thenay be a page from a fashion magazing, styqy, spread out over several
students with an activity using theirreference pages from the student textoook, ¢/3ss periods, used as a major
speaking, writing, and creative skills?or a teacher developed, A4-sized, exam or project, and the themes
Because, it's dun, action-review that cardboard collage with pictures of models can pe changed. Elementary
combines two lessons. Your students, iffom a department store clothing catalod. students could present their skit
groups of four, will be writing a skit The pictures should have varied dress and from a table using stick and paper
include items and clothing for different| figures, dolls, or visuals, while
weather situations, i.e. beach weal, unijversity students might
. business dress, an umbrella etc. dramatically role-play or illustrate
TeaChnlqueS _ _ their  presentation.  The
Option: younger students might | methodology is cooperative group

make a craft project here with work with guided and independent

edited by paper clothes. practice.
John Skye

Next, each group of four students works
together to create sentences in Englishhe students now present their skit, a
incorporating weather and clothing tofor a skit about the clothes in the handouashion show, to the classThis is the
present to the class in the form of a fashiowith appropriate weather phrases. Thspeaking portion of the activity. Encourage
show. My university students in Daejeorgrammar requirement is to use three verpour students to be creative by using
and Chonju really enjoyed this activity.tenses. This is the writing portion of theenthusiasm, music, and visuals in their
There was uproarious laughter in the clasctivity, and all of the students need t@resentations. The skit can be simple or
at presentation time and the teacher wawite a copy of the skit. They should havelaborate, short or long. Students can
able to review prior learning and score different lines to speak at the fashion shovpresent either seated at their desks or
speaking and writing exercise. to introduce, explain, or describe clothingtanding at the front of the class.
and weather. The teacher can expand ti8@ametimes the activity is spread over three
The following is a step by step lesson plagkit to include, for example, the days otlass periods: writing, rehearsing, and
for this activity. The lesson is divided intothe week, and determine how long eacpresenting. Scoring the activity is based
two parts: writing and speaking. First, youstudent speaks. Each student generalyjually at 25% on the following foareas:
students should be familiar with the targegpeaks for only two minutes. There shouldpeaking, writing, creativity, and presenting.
language for this activity: weather andiot be just one announcer for the group,
clothing. Consider using a teacherhor should creativity be bound. In myYour students will enjoy this activity
developed handout with a Word Bank angxperience in Korea, a male studertbecause it is guided review done in a
sentences or phases to prompt and guidiiiroduces the models. The femalsupport group and appeals to the three
their responses. Here is an example ofsiudents act as models, and describe theiajor learning styles. Most importantly,
sentence promphilame wears a clothes/ sample illustration. For exampleit seems like play, and the students will
because it's today. Also, for “I'm wearing a raincoat because it ishave fun doing the skit.
reference, give your students the texiining today.” Complexity of the written
pages of the themes. Now start the claged spoken word will vary according toOur new Editor: John Skye taught in
with a review of the vocabulary in thethe students ability in English. Now theKorea for 7 years. He and his family now
target language byccessing prior teacher can sit back and let the studenfive in Virginia Beach, Virginia. He
knowledge and experience. This helps trghow off their creative ability with the teaches English Literature, and Spanish
students tcknow how to say what they presentation of the fashion show. Geas a second language, at the Ridgecroft
need for the activity. ready to be entertained and surprised. School in North Carolina.

Lots more tricks and tips on offer at the
Annual International Conference.

Pre-register for the best deals!

http.//www.kotesol.org

look for the conference registration links!
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help regarding the areas questions may fun variation of ‘Alibi’ can be played

AI | bl cover, such as restaurants, movies, baig,small groups. For this activity you will
coffee shops, singing rooms, walksneed five pictures of actions for each
By Michael Duffy transport, times, paying bills and clothinggroup, including one showing a murder

taking place. These can be very simple
“Last night, sometime between 7 and 12. In large classes, a number os$tickmen drawings duplicated and cut up.
o’clock, a bank in this neighborhood wassimultaneous games can be played, witfihe pictures could even be made by the
robbed. Witnesses saw two people runnirgeveral pairs of suspects, and a matchisgudents themselves. Have the students
(even!) number of police groups. work in groups of five. Each learner takes
one picture at random and does not show
3. The number of students in eaclhe others. The learners then take turns
T h < interrogation group can vary, of coursesaying what they were doing at nine
eac nlques The higher the level, the fewer members’clock the pevious evening. The learner
are needed. I've had between 4 and 7. mith the murder card does not base his or
. any case, they should be encouraged k@r statement on the picture, but invents
. edited bY take turns putting questions to the suspectshat he or she was doing. Any student
Stephanle Downey 10-15 minutes is usually sufficient time tomay question another. When everyone has
deal with each suspect. said what they were doing and the
questioning is finished, the students decide
away, and the police have arrested twé. The suspects should be selected fromho they think is the murderer. Then the
suspects. The police are sure these tviawnong the more able students. Having malesurderer confesses!
people are the robbers, but the suspedemale pairs adds a “Bonnie and Clyde” feel.

say they are innocent. They claim that they Yet another interesting variation is to
spent all of yesterday evening together, bt To add a competitive edge, a valuablprepare a kit containing six to ten assorted
far away from the bank.” prize, like a round of applause, can bebjects and pictures (a piece of string, a
awarded to the group that finds the modtey, a toy, a picture of a bank, etc.)
Two “suspects” are given some time talifferences. Students work independently in groups to
leave the classroom and work out the write a shoriplay to ‘reconstuct a crime’
details of their “alibi”. Meanwhile the rest The Author and must refer to all the objects and
of the students are divided into two groups pictures. Each play is then presented to

of “police officers” who will interrogate \jichael Duffy is a professor at Dong- athe class.

both suspects and try to find discrepanciqgniversity in Pusan. He has taught in the ' . . .
between their alibis. A “secretary” in each;k and Hong Kong, and has beerf ©F more information on interesting and

group will keep a record of the answers'teaching in Korea since 1988. He has hemeaningful grammar practice activities,
I recommend Grammar Practice Activities

man ositions in Korea TESOL,
y P gy Penny Ur (1988) anames for

At the end of the interrogations ajncyding four years as President of th

spokesperson for the two police groupg,san Chapter. Language Learningy Andrew Wright,
will announce whether the alibis were thg- . 5i: duffy@mail.donga.ac.kr David Betteridge and Michael Buckley
same or different, and so whether they (1983).

think the suspects are guilty or innoceniyjior's Note: Although this activity . ,
If the alibis differ, they can give someyqqjires Jittle prep-time, it is an original | IMVité you to share your favorite

ex_amples of the rr_lain discrepancies: “And fun way to get learners motivated an&lqssroom techniques by sgbmittipg a
said...,butBsaid. .. involved. This activity features speakin rite up to Teachmque; . Doing soisa

and listening skills and is a great way t reat_ way to be profess'lonally active and
Teaching Points practice asking questions, giving answerg?ntrk'}bme tofthe profesIS|c>|n|?I development

and narrating past events. Ifyou're looking? ©thers | _()j/ou would like tohsee your
1. Alibi (which is conveniently the samefor something to stimulate genuine""Ct'V'tt,Ies oriaeas in E{mntl or have qry
word in Korean) can work over a wideconversation in your classom, then ‘Alibi quis |ofr;s or comrrr:en s,_lp case email me
range of levels. Some students may needight be just the activity for you! at <stefdowney@hotmail.com>

The Fourth Annual KOTESOL Seoul-Gyeonggi Regional Conference

TESOL 2002: Reflecting on ELT in Korea

May, 18th, 2002, at Suwon University, Gyeonggi-do
Contacts: Dr. Kang Myung-jae 019-246-1251 / Dr. Boyce Fradsham 019-807-7150
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St t Oﬂ: th R ht F t want the letter to be something the
ar |ng On e Ig OO students take in and hold throughout the
semester, not a document that heightens
their anxiety. As | see it, the letter provides

. the students with the necessary access
The first few classes with a new group oLetter of Introduction and scaffolding they will need to do well
students are a critical period in the in my class

formation and function of a classroonin My current teaching context, | have

group that sets a tone that will prevail foifounéj thatf preparindg a_etterh Orf“ .
the duration of the course. Therefore, hoWatroduction for my students is a highly T h

the language learning journey begins fogffective way to preview my course anI eaC IllqlleS
a new class on the first day is extremelfnake things explicit to my students. |

important_ With a little forethought andthe Iettel’, which | hand out on the first dg

by Stephanie Downey

planning, the teacher can make the moapd then discuss with the students edited by
of the first few classes to create aisually include important informatior] Stephanie Downey
hospitable classroom atmosphere that #0ut my class such as the goals al
positive and conducive to learning.  objectives of the course; the syllabus;

required materials; assignments ang great follow-up activity to theetter of
Most students entering a new languag@xams; and classroom policies anghtroduction is to have the students write
class suffer from first-day jitters and feeFonduct. In addition, I try to give my personal letters of introduction to the
anxious and insecure. Suddenly they fingfudents a clear idea of what to expegbacher. This can be done as homework
themselves in an unfamiliar contexfrom my class by explaining not only whator as an in-class assignment during the
surrounded by unfamiliar people. Theyve will be doing in the course, but alsfirst few classes. Such letter writing
do not know what is going to happenhow we will be doing it. | particularly try activities are a wonderful way to establish
what they are supposed to do, how theip explain those aspects of my class thgf personal connection and a good rapport
should behave or what they are beinfly students may not expect or understansktween the teacher and the students.
judged or evaluated on. Not only do thepecause of our different culturalThey can provide the teacher with
have to deal with the new linguisticbackgrounds. This letter outlines myaluable information about the students’
challenges facing them, but they also hav@xpectations for our learning including fullpersonalities, interests, needs, beliefs
to deal with getting to know a newand active participation for all, learning inghout learning, expectations and goals for
instructor and finding their place in a newgommunity, making mistakes, and givingthe course. They can also be a good way

group. feedback as well as a description of myor the teacher to assess the students’
personal teaching style. proficiency level and language learning
By being aware of the questions and needs.

concerns that students have on the firétLetter of Introductiongives the teacher
day, a teacher can take steps to addrésghance to explain the things that a'exploring Norms
them directly. Students want and need #§portant in pleasant and non-threatening

know what is expected of them, so one dhanner. It is more encouraging than a lis .
the best ways o start off on the right foo@ “dos” and “don'ts” and sets a tone’&nother way to make important course

is to anticipate your students’for the class that is positive and full Ofmforrtpatllon exlpllcmlnthe f|rstfeV\|/'d.ays IS d

uncertainties and plan to resolve them. @0od energy. It is my hope that thd® ?r(r:]lvte ye;]p (r)\r;it(;]assr(rnotm dponltmes an "
is important to make classroom policiesstudents will get a sense of howimportarﬁ']? h eSI ec;ggn eC ons Cﬁ:" sls (;JI sgusssiis F;?] q
procedures, and norms explicit to studenti,is to me that they understand that the? mulating the norms oyeratin ingthe

especially when a cultural gap betweefgacher knows them, sees them, speaksPJ ang pere Ig

the teacher and student is involvedhem and takes them into account. group gives ;tudents avoice In classroom
Sharing a common classroom language decisions. Itis empowering and motivating

provides students with access into th&o make the information contained in the{orstudentti to lshart?trr]esplonsmngyhfcljr

course, thereby reducing leamer anxie#@tter truly accessible to my students, [ |ntg up le tru t(;sp ecbaf]s andnelps
and creating a comfortable and effectivBave it translated into Korean and preselr\tPem 0 regulate their own behavior.

i the English and Korean versions side-by- . T
learning atmosphere. side. gome teachers may object to usi@qedac;pvlny Normz .Clarlflcat:jon is gl' A
Since the balance of power in thdhe students’ first language in Eng"Shrr?no:arl\Jt cﬁas);rfomlsr?cl:rsrzsan oli?éi alid
classroom typically rests with the teacheglass, but | have found it to be ver o pulations i a Iearner-cen’tgre dway. It
on the first day, it is important to makeeffective for making important information Ilgcl)ws students to take an active rol); in
things clear in a way that is friendly andbout the explicit, especially to Iower-levelaha ing an effective learning environment
constructive so that students will develogtudents. If I neglected to do this, | fGE?n dpm :k os them accountab?e tor their own
positive feelings about the class and theifie value of the message | am trying ) ctions and learnin
roles and responsibilities in it. There aréend to the students would be lost. IR 9
many learner-friendly ways to give yourlying to decipher the content, students

students an overview of the course. Would be distracted from the deeper

meaning of what | am trying to convey. | continued on page 10
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continued from page 9 Walking in to teach a new class on thé&
first day is like setting out on a journey. . -
1) Begin by introducing the idea of ~ Although | may have an end in mind and What'’s in your
norms as ‘shared feelings’. an itinerary of the stops my students and

| will make along the way, | have no idea of bag Of triCkS?

2) Have each student write examples ofexactly where the path we travel may lead .
possible norms on a piece of paper. or what we will encounter along the way. I h
Allow 10 minutes. The challenges we will face in the learning eaC nlques
adventure that is about to unfold depend
3) Then have the students share their largely on how I, as the teacher, initiate WOUld |Ove to
ideas in small groups of 4-5 studentsthe teaching-learning process with this

and make a group chart on a piece ohew group. Therefore, the choices | make kn ow.
newsprint that represents the in preparing for the first day will shape our, . ¢ to sh f it
consensus of the group. journey and determine our final InVite you 1o share your favorite

classroom activities by submitting a
write up to “Teachniques”. Doing sois a
great way to be professionally active and

destination.
4) Next, have each group post their
chart. The students then circulate By explicitly explaining goals and . X
and discuss the various items Iisted.ot);ject?ves, ycIasF;roomgp?)Iicies andto contribute to the professmngl
teaching procedures to them, a teacher C?ﬁvelopment. of othgrs. .If you would like
5) The students then decide which ~ make students feel more comfortable b p see your ideas in print or hfave any
norms they would like to adopt for  helping them transition into a new class:. uestions or comments contact:
the class and make a master chart. Time invested preparing for the first few .
classes is time well spent as the teacher Stephanie Downey at
6) As an ongoing activity, the teacher and the students will continue to reap the<stefdowney@hotmail.com>
and students look at the chart each benefits throughout the duration of the
week and make changes. course.

The ENGgLISH CONNECTION

Contributor Guidelines

The English CoNNECTION is accepting submissions on matters related to the teaching of English as a second or foreign
language. Appropriate topics include, but are not limited to, classroom research, methodology, reports of events in
Korea and commentary on issues facing the TESL profession. See page four for contact information.

The English CoNNECTION welcomes any previously unpublished article in the following categories:

Feature articles should be 1,500-2,500 words and should present novel ESL/EFL methodology, materials design,
teacher education, classroom practice, or inquiry and research. Feature articles should be lightly referenced and
should present material in terms readily accessible to the classroom teacher. Findings presented should be practically
applicable to the ESL/EFL classroom. The writer should encourage in the reader self-reflection, professional growth
and discussion.

Short Features or Reports should be 500-1500 words and should focus on events of interest to TESL professionals
of a noncommercial nature.

Guest Columns should be limited to 750 words. The English ConNEcTION publishes columns under the following
banners: "Teachniques" (submissions should present novel and easily adopted classroom activities or practices with
firm theoretical underpinning); "Global Contexts" (submissions should describe language teaching in countries other
than Korea), and "Training Notes" (submissions should address one teaching issue and give relevant practical solutions).

Reviews of books and teaching materials should be 300-700 words in length. Submissions should be of recent
publications and not previously reviewed in The English CoNNECTION.

Calendar submissions should be less than 150 words for conferences and calls for papers, less than 50 words for
events. Submissions should have wide appeal among ESL/EFL practitioners.

Your submission should follow APA (American Psychological Association) guidelines for source citations and should
include a biographical statement of up to 40 words.

Contact information should be included with submissions. Submissions cannot be returned. The English CoNNECTION
retains the right to edit submissions accepted for publication. Submissions will be acknowledged within two weeks of
their receipt. Submit to the relevant editors, as listed on page 4.
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A Conversation Activity: A Korean

Time Capsule

by Ronald Gray

While many EFL teachers in Asia fre-
quently use conversational activities which
are designed to introduce their students to
aspects of Western culture, few teachers
use activities that directly relate to their
students’ own culture. This activity aims
to do so for Korean students. It works best
with high beginner, intermediate or even
upper-level college students. Preparation
time is less than 20 minutes and the activ-
ity time is 30-45 minutes. The only mate-
rial needed is a handout (and even that can
be replaced by the blackboard and scratch

paper).

A List of Time Capsule
Items

A map of Korea
A streetmap of Seoul
A bottle of soju

A videotape containing one day s
programming on KBS

A Korean flag
A copy of a Korean newspaper
A pair of blue jeans
A picture of a‘soju tent’
(po jung ma cha)
A Korean dictionary
A recipe for kimchi

A picture of traditional Korean
clothes

A Korean history textbook

A cellular phone

A new Korean pop CD

A bottle of water from the Han River
A piece of dried cuttlefish

A picture of a Korean car

A package of Korean cigarettes

A traditional mask

A picture of ‘The Blue House’

A map of the Seoul subway line

A picture of Mt. Sorak

A night picture of the Seoul skyline
A picture of P’anmunjom

Procedure

Students are divided into groups of four
or five people. They are told that the Seoul
(or you can substitute the name of the
Korean city you are teaching in) city gov-
ernment is going to put a time capsule ina
new administration building now under
construction, and that the students are on
a committee that will decide which items
will be placed in the capsule. The time
capsule will be opened in 100 years and
should contain twelve things which are
representative of current Korean (not
Western or world) culture. Since the time
capsule is small (only one meter in size),
only small objects can be chosen.

The teacher then distributes the handout
listing twenty-four possible time capsule
items. The students are told that they need
to pick any seven of these and also come
up with an additional five items (which
are not on the handout) for a total of twelve
things to be put in the time capsule.

Finally, the students are told that they
should write down their reasons for select-
ing the various items. When everyone is
finished, the teacher picks one student in
each group to read the group’s results. (Or
a couple of students from each group can
write their picks on the blackboard and
explain why they choose them to the class).

Supplementation

Teachers can use the above-mentioned list,
supplement it, or even come up with one
of their own. There are numerous differ-
ent language point focuses that can be con-
structed. For example, students could con-
sider what would have been found in a time
capsule buried in Korea during certain
crucial historical periods: in the year 1920
(when Japan controlled Korea); or in 1900,
when Japan was becoming more influen-
tial in Korea; or even in 1433, when
Hangul was invented during the reign of
King Sejong. Grammatical points like

Teachniques

edited by Stephanie Downey

‘was included’ or ‘would have’ can be
stressed when the students give their com-
ments.

Another possible approach to take is to
conduct a values clarification discussion.
After the main time capsule activity is fin-
ished, if the class is still interested, stu-
dents can be asked what things they think
would be representative of other countries
(like America or Japan). Or the teacher
can present the items they would them-
selves select for their country’s time cap-
sule and elicit students’ responses.

THE AUTHOR

Ronald Gray taught in Korea for five and
a half'years in Seoul, Taejon, and Masan.
He currently teaches at a university in
Beijing, China and has lived and worked
in Asia for more than twelve years. He
has also taught in Japan and Saudi
Arabia. His main area of interest is sec-
ond language acquisition and he is a past
KOTESOL member. His email address is
mnenomic_2000@yahoo.com

Editor’s Note

10 up the challenge for more advanced
classes and make the activity more
learner-centered, have students generate
their own list of possible time capsule
items before getting into groups. They can
try brainstorming lists of items in pairs
and then make a final class list on the
board. Such brainstorming allows the stu-
dents to reflect on their own culture, gets
them talking from the start, and provides
a wonderful opportunity to work on vo-
cabulary and pronunciation. Let us know
how this or another great activity worked
for you by writing to the editor at
<stefdowney@hotmail.com>.

Volunteer!

Your conference needs You!

Conference staff sought. Share two hours to meet col-
leagues, increase contacts with employers and publishers
and KOTESOL happenings. Contact Craig Bartlett for

general conference matters at <conferencecochair@yahoo.ca>
or Dr. Peter Nelson for employment activities at
<peterprofessor@hotmail.com>.
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Reading for Fluency

by Joshua A. Snyder an unfamiliar word. When we learn outtastes. Korean students have surely been
native language as children, our brains aexposed to books translated into Korean
As teachers of English as a foreign lanforced to guess meanings of unknowifrom English or another language. They
guage, we are often approached by stwords from the context of what is beingshould be advised to recall a book that they
dents asking about the best way to studsaid. This is one way in which we learn tgarticularly enjoyed, find it in English and
English. When asked this question, | firsthink in our mother tongue. Reading withtry reading it anew. It is very important
out constantly consulting a dictionary andhat the book stimulates interest so that
by guessing at the meanings of new wordsleasure can be taken in reading it. Truly

. will help our students think directly in any book, as long as it provides the reader

Teacl]l«]lques English. Thisis a skill that is sorely needegvith enjoyment, will be of help. My Ko-
by our Korean students. rean teacher told me she rédtle House
on the Prairiein English for hours on end

edited by Stephanie Downey Students in Korea have precious few ofdate into the night out of sheer enjoyment.
portunities to practice their English skills It is that type of enthrallment that should
A book, be it a novel or a work of non-be aimed for in reading for fluency.
tell my students to develop a program dfiction, offers students a wealth of real lan-
study that suits their own needs and integuage to digest. By carefully selecting ®ur goal as teachers of English as a for-
ests. |then tell them to follow that pro-written work, students essentially have theign language should be not only to offer
gram regularly, thirty minutes a day fromopportunity to interact with a master of theour students excellent classroom instruc-
Monday to Friday, for example. Then, ifEnglish language. It should be stresseibn, but also to offer them the tools they
the student in question has basic convethat reading is not an entirely passive praieed to improve their language skills on
sational competence, | usually advise hirpess. It is an interactive process that réheir own. Instructing highly motivated
or her to go to the library to choose amjuires active participation on the part oftudents to read for fluency is an excellent
English book and to read that book covethe reader. Reading is in effect communiway to do just that. So please advise your
to cover, using a dictionary only as a lastation between a writer and a reader.  students to go to the nearest library or well-

recourse. To benefit most from reading, stocked bookstore, browse through the
students must be instructed in what | likdt is important to remember that languagsection dedicated to foreign language
to call “reading for fluency.” is a whole, and that working on readindpooks, and choose a book of interest. Tell

will simultaneously improve speaking, lis-them to then take it home and start read-
“Reading for fluency” is very different tening, and writing skills. Itis impossibleing it without their dictionary. If it turns
from the reading exercises with whichto compartmentalize the various skills inout to be boring, they should take it back
most Korean students are familiar. The&olved in learning a foreign language. Irand choose another. The most important
short difficult passages found in TOEICKorea’s recent zeal for communicativething is that the student enjoys the read-
examinations may serve a purpose, blanguage teaching, it is not wise to abaring, so he or she should be ready to try out
achieving fluency is not it. Equally diffi- don the written word. The various skillsseveral different books. Following these
cult passages used in high school and urdemplement each other, and reading wiiteps will result in a steady increase in
versity English classes taught by Koreahelp our students’ speaking, listening anénglish fluency.
instructors who translate phrase-by-phraseriting.
and clause-by-clause likewise do very little THE AUTHOR
to improve one’s overall communicativePerhaps the most important advice we cajbshua Snyder holds a Master of Educa-
competence in English. give to our students is that they approadion degree in TESOL from the State Uni-
their chosen book not as a difficult task t@ersity of New York at Buffalo. He has
“Reading for fluency” entails quick readingbe completed, but as something to be efgught in Korea since 1997 and is currently
using a dictionary only when the meaningoyed. They should choose a book thaj visiting lecturer in English at the Pohang
of a sentence is completely unclear due teflects their own personal interests oynjversity of Science and Technology.

Training Notes REFERENCES: Boston: Heinle & Heinle Publishers.
continued from p.9 - .
Barrett, S. L. (1992)it's All In Your Head, Skehan, P. (1996), Willis, J. & Willis, D.
A Guide to Understanding Your Brain ~ (Eds.).Second language acquisition
and Boosting Your Brain PoweMin- research and task-based instruction.
nesota: Free Spirit Publishing Inc. Challenge and Change in Language
own, H. (1994)Principles of language Teaching Great Britain:Macmillan-
learning and teaching Englewood Heinemann English Language Teaching.
Cliffs, NJ: Prentice-Hall. Windle, S. (2000). From Confusing to
0_Oxford, R. L. (1990)Language learning Confucian: Towards an Understanding.
strategies that every teacher should know  The English Connectio# (6), 1, 6-8.

THE AUTHOR
Douglas Margolis teaches at Dong Seoul
College near Sungnam City. He is th%r
KTT coordinator and a frequent
KOTESOL lecturer and speaker.
Email:dpm123@teacher.com, (031) 72
2245.
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Not Homework, Phonework!

By Douglas Margolis The Prep the class. First, students should practice
Materials: Two items are necessary toSUrvival English expressions: “Excuse
Do you feel it'spointless to give home- 4¢ilitate Phonework. One is the teacher’ §1€, could you talk a little slower/louder,”
work because students copy from friendspnone message pad.” Here, you record©!™y: | didn’t understand,” and “Could
don't doit, or in other ways defeat thejnformation that you provide to the stu-You repeat that please,” will become very
purpose? Phonework may be the activityents during the phone call. Later, yodmportant during Phonework. Further,
for you. This activity has been tested suGsompare this message pad to what the stitodel and practice phone conversations,
cessfully on college freshmen with verygents wrote to assess their listening skill§€ing sure to stress realistic elements like

phones prevalent in middle and highnstead, | duplicated the box below 8 time
school, with minor modifications, | belleveper sheet of paper to keep more order

this activity could also work there. records and to help me stay focused d hni
. . ing the phone conversations: eac ques
Don’t study English; Use it!

Speaking a foreign language on a teldn addition to the “message pad,” you ne edited by Stephanie Downey
phone can be a terrifying moment of truthto make the student instruction sheet. Mi
There’s naescape from truly listening andlisted objectives, grading criteria, one box
truly speaking. Further, phone conversdike the above (but without words), and aeing put on hold and the different types
tions are fraught with wonderfully authen-4-column table with 10 items each. Fobf questions that they will likely hear and
tic English practices that textbooks andhe plane reservation, these columns imeed to say. In addition, encourage them
writing assignments can't provide. Forcluded travel dates, destinations, specig practice with each other over the phone
example, expressions, like “please hold,heeds, and budgets. The rows providaskfore calling you. The more time they
“one moment, please,” “ahh,” “hmm,” options such as April 5-13, December 13practice, the less time they waste with you
and “what did you say?” are difficult to 18, January 1-5. After photocopying thesgnd the more effective the assignment be-
appreciate outside of the phone mediunpapers, | then highlighted one option frongomes. Finally, for large classes, it may
Further, once students hear these expresach column in different combinations ste helpful to assign specific days and times
sions in the authentic context, they oftethat every student had a unique assigfor phone calls in order to save yourself
acquire them with no hassles. ment. from being swamped at the last minute.

The following activity presents one ap- did not provide an example dialogue oThe Phone Call

proach to Phonework that | found effecthis paper, but did offer samples viaaweqh the case of the plane reservation, dur-
tive. Throughout one semester of a toursite. Students who used these samplﬁﬁ:J the assignment, | tried to answer the
ism English course, | adapted this activitppenefited, but some were tempted to tr}ﬂhone like this: "Hello, ABC English
into three different “reservation” and read the dialogue during their phon‘?ours. How can | help you?" Assoon as|
Phoneworks: 1) the plane ticket, 2) theonversation, which hurt their effective-
hotel room, and 3) the Final Exam appointress and grade.

ment. If your students can communicate and pen. Then we conversed. One ad-
their name, phone number, address, ar&tudent Prep: Phonework requires Onevantage to Phonework is that you can
other basic personal information, they’reor two classes, plus one or two weeks duﬁ'uickly assess student level and provide
ready for Phonework. ing the activity, depending on the size of

confirmed it was a student, | usually put
them on “hold,” to grab my message pad

continued on page 13

"Phone Message Pad"

1 Cash/Credit
2
Name/Phone/Address
3
4 Need/Alone
5
5 When/Where
7
Date/Budget
8
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Don’t Sweat It Teachniques

by Julia Rosamond water, so quit trying. Besides, you've al{| edited by Stephanie Downey
ready been to school.
Classroom burnout afflicts most of us at

one time or another. In Korea, most of the lesson then cut that in half. By doing that,

EFL teachers must cope with the stress of | get a sense of accomplishment in finish-

cultural differences and pleasing employ- ing what | started, and the students are

ers who work under differentrulesaswell | re a||y don’t care not overwhelmed with too much informa-

as the general stresses inherent in class- tion. And, if I run short of content, | have

room teaching. what they learn ... but a plan B-all my original content- that | can
| do expect them to supplement the lesson with.

After teaching in Korea for four years and ;

dealing with good and bad employers, stu- learn someth/ng ) 7.Set strict behavior rules

dents of all ages and desires regarding and enforce them.

learning, and suffering a case of burnout, 3 \Whatever a student learns
| developed some personal guidelines for s okay, Although learning doesn't have to be
the classroom. | realized that | could give drudgery, it is a serious business. Even in
the students what | thought they needegthough | don't expect my students tahis culture where social belonging and
and please the administration without loshecome fluent speakers instantly, | do estatus are paramount, one can't learn while
ing my effectiveness or getting burmnedsect them to learn. However, | no longelseing chatty or upping the status with
out. put a value on the content of that learGod’s revenge: a hand phone. | have a
_ . ing. |really don’'t care what they learn béew strictly enforced classroom rules, and
My rules basically fall into one category:jt merely losing the fear of ‘foreigners’ orthe first time | enforce the rules with an

Don'tsweatit. How? improving their language fluency, but loffending student is usually the last time
doexpect them to leasomething that I have to do so. Besides dealing with

the distraction, strict enforcement also

4.Forget about it. shows the students that | mean what |
1.Remember you're only an say. For the rest of the semester, | can give
assistant. There are those students who, despRSignments or instructions knowing my

o _ your charm, enthusiasm, and dynamigtudents will pay attention.
Your job is only to assist the student a|0n9eaching techniques, refuse to learn. So- _
the way in his or her path of learning. Yoution: forget about it. There are a lot oPN€ note: Pick only those few rules, oth-

have not been anointed to turn out perpiher students in your classroom who afgWise you will become a policeman and
fect speakers...you can't. Your only obli-worth your efforts—and will appreciateyour students will tune you out

gation is to provide them the opportunity,em.
to learn.

5.Please yourself. There are those

You cannot make There are just some classes that no mat- students who,

the proverbial horse ter what you do it feels like you're teach- despite your charm,
ing a bunch of DOAs—it seems they

drink once you’ve don’t care and aren't interested. Okay. enthus!asm, and
led him to the water, But, you still have to go to class. | no dynamic teaching
SO quit trying. longer try to please these students ... I try techniques, refuse to

to please myself. | now go into those .
classes with material and techniques that learn. Solution:
] ] | find interesting. Ifthey like it and learn, forget about it.

2.The student is responsible. great, if not—then that's okay too. At

least I've had a good time.

Itis the student’s responsibility how much
of that learning opportunity each wishes
to seize. In this country of passive learn-
ing, it's easy to forget that the studen
bears the greatest burden for his or h
learning. You cannot make the proverbial
horse drink once you've led him to the

8.There are no speaking
6.Half is better. mistakes.

ike a trip to Seoul on a Saturday—yowost of us allow for speaking mistakes in
fan never accomplish all of what you wanhe classroom. However, on the first day
to in the time allotted, so plan less. | desf class when | actually tell the students

cide what | want to teach for a particular
-cont. on next page
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-cont. from previous page ]?mr;]ipoter:jt; it providgs gredat mIOtiVar:ionJulia Rosamond has a B.S. in Education
i - . for the student to study, and it also showgnjv, of Tennessee) and J. D. in Law (Tho-
thaL mlS'tai:k?(S artehOkay, thlgt |,1;t:’]ey d|dn(§3he student that you, the teaCher, take thﬁas Jefferson School of Law, San Diegoy
Vrcgu%nrqli:eg ?ne e)ll Cvgﬂuseg (aizrpe;? usiness of learning seriously. And, surca). She holds teaching certification in
collective siah of relief as thev relax Prise! surprise! Most students usuallyfiye subject areas, and has been teaching
¢ y " learn something in the process. in Korea since 1995. She’ taught all
, . levels and ages of Korean students from
9.Don’t swim upstream. kindergarteners to adults. Currently, she

Most students usu a||y is a professor at LinguaExpress,
Sookmyung University's new task-based

Go with the last minute Korean flow of

things. | no longer get upset with last learn something in international foreign language program.
minute class cancellations. | happily give the process

up the time. The students are thrilled and Editor’s note: As experienced teachers, we
think I'm a wonderful teacher. My reward? are each other’s best resources for

| get students who are a little more willingMost of us know about the stress of “cul-classroom materials and teaching tips. |
to do extra work, and neither of us missesiral differences.” However, unless wenvite you to share your favorite classroom
the lost time or work. are born to the culture or wholeheartedijechniques by submitting a write up to
and unquestionably embrace it, we will'é@chniques. If you would like to see your
10.Give exams. always be in a state of culture shock her&CtVilies or ideas in print or have any
That's more than enough stress to IiV((?qnuestlons or comments, feel free to contact
. . . e at stefdowney@hotmail.com.
%ith without taking on unnecessary ye
8fresses in the classroom. You'll still be a
ood teacher, better probably, and burn-
ut won't drive a good teacher out of the
classroom.

Unless moved by a sheer love of learnin,
a foreign language, most of us need are
sonto study. | give oral and written test
It is a method familiar to the students i
this society wikere good grades are

The English ConnectiorContributor Guidelines

The English Connectiols accepting submissions on matters related to the teaching of English as a second or fgfeign
language. Appropriate topics include, but are not limited to, classroom research, methodology, reports of events i [Korea
and commentary on issues facing the TESL professgnpage 4 for contact information.

The English Connectiomelcomes any previously unpublished article in the following categories:

Feature articlesshould be 1,500-2,500 words and should present novel ESL/EFL methodology, materials design, tegcher
education, classroom practice, or inquiry and research. Feature articles should be lightly referenced and should }resent
material in terms readily accessible to the classroom teacher. Findings presented should be practically applicabl¢ to the
ESL/EFL classroom. The writer should encourage in the reader self-reflection, professional growth and discussio

Short Features or Reportsshould be 500-1500 words and should focus on events of interest to TESL professionals pf a
noncommercial nature.

Guest Columnsshould be limited to 750 wordEhe English Connectigrublishes columns under the following banners:
"Cultural Corner" (submissions should discuss culture as it relates to the learning or teaching of English); "MembE[ship
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(questions about the TESL profession or about the KOTESOL organization).

Reviewsof books and teaching materials should be 300-700 words in length. Submissions should be of recent publightions
and not previously reviewed The English Connection.

Calendar submissions should be less than 150 words for conferences and calls for papers, less than 50 words for| pvents.
Submissions should have wide appeal among ESL/EFL practitioners.

Your submission should follow APA (American Psychological Association) guidelines for source citations and shguld
include a biographical statement of up to 40 words.

Contact information should be included with submissions. Submissions cannot be rEterBedlish Connectiortains
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receipt. Submit to the relevant editors, as listed on page 4.

5 . o KOTESOL SIGs
“ . (Special Interest Groups)
are reactivating. Ask your
KOTESOL chapter leadership for details.
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You're Never Too Old for Nursery Rhymes!

by Stephanie Downey into class and ‘ease’ into English. Rhythask students what it is. Make sure they
mic activities warm students up and proanswer with full sentences.
This is the house that Jack built. duce a receptive mood before diving into
new material.

This is the malt

That lay in the house that Jack built. In this approach, translation and detaile| G

g explanations of the rhyme’s meaning ar TeaC| I I I Iqu%
This is the rat to be avoided, so for non-native speakin

That ate the malt instructors it is a pressure-free way to tea ) ]
That lay in the house that Jack built. a lesson using only English. Aside fro edited by Stephanie Downey

repeating the rhyme for the class severp}

This is the cat times, the teacher’s role is mainly that of

That killed the rat conductor — saying little and orchestratChoral Recitation

That ate the malt ing the voices in the class.

That lay in the house that Jack built. When the class has mastered the rhyme to

One last tip: | whole-heartedly recommendome degree you can begin class by reciting
. .___learning the rhyme by heart beforehandt together chorally. Types of choral recita-
Nursery rhymes are typically associate@eing fylly in the material before you teacttion includerefrain where one person does

with childhood and, therefore, seem besf a1 e things much easier! a solo line and others say the refrain:
suited for teaching young learners. While tiphonal where different groups take differ-
this is may be true, experience has taug} .iarials Needed: ent verses or lines, for example line-by-line,

me that students of all ages enjoy the

rf;;ﬁir:mzf\ Rgar?teloc?tlj?rseoritrat]/)grnt%sd gl?jrftcr)]lﬁursery rhyme appropriate suited to youglent where each stu_dents speaks a line: all
%/] rseg h meély students’ age, ability and interests.  say the lastline; anghisonwhere everyone
ursery rnymes: speaks together. By varying the tempo, vol-
i ume, pitch, voice quality and tone of the reci-
Because of their strong rhythmic element;: S€t Of picture cards for vocabulary pre i np nk d t% nts interested. Add
nursery rhvmes are a areat wav to Wor?ented in the rhyme. (This can be a litt/&ton you can keep students interested.
ry rny g y ime consuming to prepare, but these car§@Me rhythmic clapping or snapping too and

he course.)

the underlying music and melody of th
language. Students have fun and develo

an awareness of the elements of pronuhyocedure: , . .
ciation, word and sentence stressp paus- 1.With younger learners, give them plain

ing and intonation. Such practice carach of the steps below can be repeaté@ds and have them draw a specific pic-
build students’ confidence in speakingh Several, subsequent lessons over a J&r® from the verse (house, rat, etc.) On
English and improve their fluency riod of weeks. another set of identical cards have stu-

' dents write words matching each picture.

) . ) _Beain by reciting the verse vou hav&ollect and correct as necessary. Have
The technique outined below is a grea;séﬁosegn an)(Jd for tr?e students gnd showtudents get into groups of 4 and play
way to present new vocabulary becaus >;:oncentration by matching each picture

it avoids detailed explanations or translal"d the picture cards. At this point the
hension skills because the students woiky to follow the rhyme aurally.

without a written text in front of them. The -
combination of rich verbal and visual im-2. When students have become famili

agery he|ps students retain the newword@/'ith the poem distribute the flashcardgag:qﬁagy_hg arlt.lci!]eTChOLa.l Spsal;mg
patterns and meanings that are introduce@d have individual students raise therf! 'Sl Ie n 12g JISI 1%%% 'an ro ef'
In addition, the learner is engaged on @ach time the item is mentioned. ?ona ssue Lz, JUly - Foraseiec
number of different levels — emotional, lon of on-line nursery rhymes resources

physical and intellectual — because rhymes Distribute all the cards to only 2 or izgcblv%wahgrs“gr?;Ti:niGcﬁoes deu /ﬁafgass
present the language through play, sorgjudents and have them raise them appr r_eaF;ﬁhouse /ﬁurse rhvmes. himl> P
and movement. By selecting appropriatgriately. By this time students will have rylrhymes. ’
rhymes that vary in length, difficulty and probably begun to say the verse with yo
subject matter, you can easily adapt this : o A
technique to any age group and any level. Recite the verse, but stop when the item[%otmgggﬂﬂgﬁzs%g?n%nlg'iggaZrévé'tte

o are about to mentioned and see if the StWay to be professionally active and con-
Nursery rhyme activities are also a grealents can name them. tribute to the professional development
way bring your learners together and fos- of others. If you would like to see your
ter a sense of community in the classroon. When naming becomes familiar, jumblexctivities or ideas in print or have any
If done at the beginning of a lesson, sucthe cards and hold them away from thquestions or comments, please email
group work helps your learners ‘easetlass so no one can see the top card, aastefdowney@hotmail.com>

row-by-row or group-by-grougine-a-stu-

Follow-up Activities

For more information on choral recitation
direcommend any materials by Alan Maley,

Lf'invite you to share your favorite class-
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Buried Voices: Language as Interchangeable Parts

Of course, the word-by-word method waste¥ou can see that Task One is basically a mat-
time too, but the wasted time is probably felier of spelling or pronunciation-the physical
to be well spent. It is the voice of generaend of language, the interchangeable parts.
I n 1975, near the tomb of China’s first emtions of slaves who have worked out thiJask Two is also about interchangeable parts,
peror, peasants discovered an "undemethod to defy with compliance the classbut here of course we are no longer com-
ground army": four thousand statues, eaalwom emperor. pletely concerned with the physical end of
one subtly different in stature and features. things, and in fact the groups of words are
A Canadian poet later made the fabricatiosnd so we find, buried in the act of defiancenot interchangeable at all - nouns cannot be
of the "terracotta army" the subject of a novek really moderm post-Fordist voice. The worldised as verbs, etc. Finally, in the third task,
his premise was that each sculpture was mdehs reached the limits of Fordism - moderwe get to meaning, where words are really
eled from life, and the models, mostly slaveqroduction is made more efficient by thejuite different and can't be substituted eas-
were then buried alive at a mass grave neahunking” of tasks into meaningful units. ily for each other, no matter how simple the
the site (which was in fact found). paradigm and abstract the categories.
Except of course for language production!
Here, what the student is burlesquing is fairlyVhat Craik and Lockhart discovered with
normal study practice. Sowhat are the largéhis experiment is basically this: the fast meth-
. meaningful tasks of language learning thaids of memorization are not good, but the
eaC}mlqueS will allow us to learn the interdependence aflood methods are not fast. If you spend a
words, promote significance, and steer leartet of time doing graphic/phonological tasks,
ers away from "one-size-fits-all" pat expreslike writing a word ten times, or repeating ten
sions towards a greater specificity of humatimes to yourself, you will be able to get
communication? They are clearly not wordthrough a lot of words, but they won't stick
or letters copied down! toyou very well. You havent, after all, been
But the "terracotta” army was not in fact repeating their grammatical behavior, or pro-
modeled from life. Itis a miracle of still rarerin the mid-1970s, Craik and Lockhart decidedessing their meaning.
device: the world's first example of Henrythat the old "three suitcase" model of "short-
Fordism. The heads, arms, legs, and torsgsm", "mid-term" and "long-term" memory How does one, actually, repeat "meaning"?
are interchangeable parts. In fact, it wadid not explain very much. In particular, theDo you imagine a picture of the thing? Do
MORE modern than Ford. Ford's goal wasiodel did not explain how material got fromyou do a quick translation? How do you
mass market with a "one-size-fits-all" prodone memory to the other. Repetition, yolinow you are repeating the meaning and not
uct. The terra-cotta army produced a seersay, but repetition of what? And why do weust the word?
ingly infinite number of combinations. encounter some whole sentences (say
"Here's looking at you, kid!") only once andAt any rate meaning appears to be related to
Two thousand years later, a colleague of myever forget them, while near daily exposurexperience, in that it appears to be something
wife's, a Canadian English teacher, is having other words (prepositions, articles, "that either happens slowly or suddenly but
problems disciplining a high school studentshouldn't have...") fail to fix them in ourafter a long wait (think of when you first en-
My wife's colleague tells the student to copyninds? countered the word "condom"). Meaning,
the sentence "I should not have talked in after all, is the buried voice of experience, not
class." fifty times! Take thirty words that your students donf words and sentences. As the peasants of
know or half know. Divide them into threeLyn Tong discovered, it takes a while to dig
The student takes a blank sheet of lined psets. Now set one task for each set. downtoit.
per. On each line, he writes the single word
"', twenty-five times on the front and TASK ONE: just cross out all the vowels andl HE AUTHOR
twenty-five on the back. Then he tumns theircle all the consonants. After twenty Settyn Tong spent most of his career in China,
paper over and begins again, this time addnds, cover the words and write down agaching and hitch-hiking. He is now devel-
ing the word “should" next to the word "I". many as you can remember. oping textbooks here in Korea. He is work-
And so too with the word "not". ing on developing a concept of "task-based
TASK TWO: decide ifthe word is nOUn,Verb,teaching", focusing on the interaction be-
As my wife is telling me this story, | begintoadv. or adj. Twenty seconds. Then writgyeen the learner and task features like text
wonder why the student decided that thdown what you remember. format rather than the task and learner traits
interchangeable parts of the sentences were like "grammatical competence”. He supports
words, instead of copying the sentence IEFASK THREE: decide if the word in ques-the idea that good humour and good litera-
ter—by—letter: "= - tion is an action or attribute of man or Oiure are intrinsica"y counter-conventional.
l-H-H ... S-5-5-5-S-S-S-S... . H-H-H-H-H-H- nature, or if it is unclear. Twenty SeCOﬂdSHe is Currenﬂy eating a book about it.
H-H...etc." Perhaps this was tried, but, aBhen write down what you remember.
Ford's "time and motion" man would have
found out, it wasted too much time with hop-
ping from line to line.
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Activities for Large Classes

By Shelby Largay Note: In a homogeneous EFL situation?. Call on one volunteer to be the assis-
most of the students probably know eactant.

One of the biggest challenges facing mangther relatively well. Questions like

teachers in Asia is the large number dWhat's your name?” and “Where are3: Turn around and close your eyes.

students in classes. Before coming tgou from?” may be unnecessary. In that .

Korea, | had been teaching ESL at a smathse, the teacher could have students gk Tell the assistant to tap one student on

university in the United States. | had 15questions to which they don’t know thefh® shoulder. Everyone in the class ex-

20 students in a class and | knew all of thenswer. There are many possibilities witlePt the teacher should see what he/she

students by name. In Korea, most of m§favorite” questions: What's your fa- IS Wearing.

classes had 40-50 students. Now, I'morite food/movie/song....Who's your fa-

teaching in Taiwan, with an average of 60vorite actor/actress/singer, etc.

70 students per class. This many be fine

in a lecture course, but it's less than idedlhis activity is a good way to utilize both T hnj

for an interactive, conversational classgroup discussion and pairwork. |find th eac qU%

With so many students, how can we proit often helps to start with a large-clas .

vide ample opportunities for participationiscussion and then break up into pairs 1 edited by Jeanne Baek

Pairwork, small group activities, and largesmall groups.

group discussions can all be utilized. Over

the past few years, | have developed B&M Introductions 5. Turn around and try to find out who
variety of activities that seem to work well the student is by asking questions. The
in alarge classroom. This works well as a follow-up to the A&Q students are allowed to answer only Yes
activity. or No. | usually start out with generally
o ] questions and then get more specific as |
A&Q 1. Divide the class into groups of 4-5. go along. The dialogue may go some-

This i imolified . £ th 2. Pass around several bags of M&M%hIng like this:
'S IS & very simplilied version ot the Skittles, or jelly beans, or any kind ofT: Is this person tall?

American game—shovaeopardy, |n_wh|c mall candy). This is surefire way to getjass: No
contestants are provided answers first arm eir undivided attention! Tell the stu-

' . T:, Does this person have long hair?
have to produce the questions. | usua"éfents to take as many pieces as they warit p g

use thlls actl\ﬂta/ onhthte ﬂrslt ddt?y with da within reasonable limits, of course) and-1ass: Yes
new class, although It could be used gt yhe pieces on their desks. Emphasize (walking around and looking at every-
any time. that they cannot eat the candy yet! one with long hair) Is this person wearing

. o blue jeans?
1. Write some personal facts on th@. Tell them to count their pieces. Intheig, .
lass: Yes

board. For example, on the first day ofroups, they must introduce themselves,
class, I may write the following facts:  and tell some personal facts (favorite colo

food, song, hobbies, etc.). They must tel his is a good activity involving the whole

Shelby Largay one fact for each piece of candy that thegla;s. rI]Evetr) norm;a:l(y retlcznl'iI students take
Winchester, Virginia have. art, shouting out Yes and No.
Two sisters
: THE AUTHOR
Reading, playing tennis, and travelling 1Wenty Questions
Blue Shelby Largay is a former KOTESOL

| have used this variation of Twenty Ques

2. Explain that each fact is the answer to#ns when discussing clothing and physiémbemwho currently lives and teaches

. e in Taipei, Taiwan. She spent two and a
question and ask the students to come &gl descriptions. P P

with the questions. The first one is s half years in Pusan, first at Pusan
q ' Put a list of questions on the boarKyungsang College and then at Korea
easy, almost everyone shouts o

ample questions include Maritime University. She was very active
“What's your name?” Aghe students peq R4 Y

hout out th " | write th ) in the Pusan Chapter of KOTESOL and
shout out the questions, 1 write theéms this person (tall / short)? served as both Secretary and Second

‘t‘)ve\lshlgreetgree?gzvf\f):.?"?:;i; ?nl;‘(;'ggstha@bes this person have Vice-President.Prior to coming to Korea,
) ’ " (long hair / short hair)? she taught ESL &henandoah Universi
ers and sisters do you have?” “What arsa g ) J v

Is this person wearing in Winchester, Virginia. She holds an M.A.

(glasses / blue jeans / earrings / a t-shirif Linguistics and a TESL Certificate from
a blue-and white striped silk blouse)? Thé€orge Mason University. She is especially
3. Have the students work in pairs anduestions can be adjusted according igterested in developing communicative
ask each other the questions. the level of the students. activities for large classes.

your hobbies?” “What's your favorite
color?”

13



The English Connection November 1999 Volume 3/ Issue 6

Sijos Poems As Learning Tools

PHONETICS * the contrast between the prepositions:
The sample sijo, above, illustrates severalor" (e.g. "for me") and "from" (e.g.
phonetic points that you may review of'from there")

BY GEORGE BRADFORD PATTERSON

Fditor's NOte:" Our guest in present in class, including the pronun-

Teachniques” this month is a poet-  iation of: * the contrast between "will" (e.g. "I'l
scholar now in the Philippines, but it spread them...”) and "would” (e.g. "I
is easy to see from his work that his * regular verbs in the past (e.g., would spread them..")
heart is still here with us in Korea. "searched"), and the final /d/

sound in contrast to the final &/ L |TErRaARY DEVICES
sound. One can easily teach the mood, the theme,
* the initial /s/ sound in "spring”.  imagery, and alliteration of this sample
. * the initial /f/ sound in "from"  sjjo poem, for instance by asking whether
eaChnl ueS * the nasal sounds such as /n/in jt is serene or noisy. This can be facili-
“Nirvana" and /m/ in "moun- tated through paintings, photographs,
. tains" drawings, sketches, and so forth. The
edited by Jeanne Baek * the initial consonant clusters  theme of this poem is the quest for fulfill-
such as ("dr”) in "dripping” and  ment, liberation, or salvation. Examples
. " "spr” in "spread" of imagery are "dripping spring water"
ereis asample Koreanssijo poemthat e /ay/ sound, a diphthong, in  and "ponds and mountains". An example
| wrote in English, derived from one “find", "my", and “time" of alliteration is "for" and "face" in the

by Prince Wolham, a sixth century A.D. * the fiy/ sound, a diphthong, in  third line.
Silla poet-scholar : "spring”, "peace”, and “me"
* the /s/ sound in "search” in = \Wgiring Your OwN Suo Poems
-IP Search Olf the Houieg fPeace contrast to the /z/ sound in "200" \yith 5 class of advanced students and
tegn)&e?hris ,hve sea;c y * the /p/ sound _in “ponds” even advanced-intermediate students, you
© S NOUSE of peace. * the /z/ sound in "ponds” and o0 have them write their own sijo po-
Dripping spring water for my face, fir;‘jgjas'gi ngoi?]tlr.z;ft‘ilw'th the ems. In my classes, we brainstorm dif-
a vision for me, ferent topics and ideas that are fascinat-
and Nirvana for Karan. ing and challenging. Employing these
ideas as the sources for the sijos, students

No time for ponds and mountains VOoCABULARY work in pairs or small groups, and | pro-
, " You can pre-teach certain words such i '
'l spread them all around me pre-t rial . &8de them hints about where to obtain
and view them from there. searched", "find", "dripping”, "nirvana”, certain words and how to write their lines

"ponds”, "mountains”, and "spread” in thenore effectively, including making them
sample sijo poem through photographsnore interrelated and creative. When

Sijo are classical poems, extended thr%amtmgs, andlor drawings, and sketchegey have finished, we appreciate the sijos

verse haikus, which are translated intggttticoar? ?:lz? SQZ%d?esy:;%mss I]%rnSLrJT?collectively by reading them out loud,
English and can be found Fhe Korea . ple, YNONYMghoose the best ones, and write them on

Timesin the literary section. They arel© "Nirvana” might be "heaven”, "peace”the blackboard. You can also have them

superb tools for a natural and enjoyabltcaJr salvation”. write sijos in 'Fheir firsF language .and
practice ofpronunciation, intonation translate them into English. Alternatively
thythm, and melody. | have frequently®RAMMAR Korean students can select the most ap-

employed Korean sijo like this with in- You may also call students' attention tgropriate sijos to translate into English.

termediate, advanced-intermediate, argf"@in grammatical points in the sample
advanced Korean students, for pair andiio poem, left, such as: This is an excellent teachnique for devel-

group work as well as choral practice. | oping not only the basic language skills
usually devote 15 to 20 minutes of class * the contrast between the present peof EFL students, but also for developing
time to this activity. fect (e.g. "I've searched") and the pagheir literary, grammar, phonetic and vo-
perfect (e.g. "I'd searched") cabulary skills. Furthermore, it is a very
enjoyable activity and they learn how to
* the contrast between the demonstraise the language creatively.
tive adjectives : "this" (e.g. "this house")

FocusinG oN PHoNETICS,, GRAM -
MAR , AND VVOCABULARY

You can employ the same sijo poem as gnq “that" (e.g. "that house") Have you ever attempted to write a sijo
springboard for instruction in _phonetlcs, poem yourself? It requires a fair amount
grammar, vocabulary, and literary de- « ihe present participle, “dripping" (e.g.of effort, but it is very fulfiling. Here's
vices. "dripping spring water") one of mine to end:

-continued on next page
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-continued from previous page Patterson, G. B. (1993). Poemkan- 2. Having them match poems and pic-
guage Teaching: The Korea TESOL Jouttures, or poems and prose passages which
The Poet in Hiding nal (1)2, 28. are related to the poetic content.
| asked the healers Patterson, G. B. (1999). Haikus as Learr8. Mix up the lines of the poem, or mix
by the lake: ing Tools. The ThaiTESOL NewsletterIN lines of texts that have nothing to do
where has the poet vanished? (12)1, 39-40. with the poem. The students' task (in
pairs, of course) is to unmix them.
He journeyed Maley, A. and Moulding, S. (198%)oem
to pray by a lake, into Poem London: Cambridge Univer- 4. "Disappearing” poems: The first verse
and is chanting to us now. sity Press. is missing one line. The second verse is
missing two lines. The third verse is for
White clouds billow softly over Mariano, M. (1986)Writing Techniques the student to write!
mountains; in Teaching Writing New York: Oxford
impossible to know where he is University Press. Jeanne Baek
dreaming
dreams of peace. Tomscha, T. (1987)10 ways to use your THE AUTHOR
favorite poemPractical English Teach- G.B. Patterson has a Masters Degree in
ing (7)4, 15-19. Language Education with a Concentra-
SUGGESTED READINGS tion in English as a Second Language
Favarro, A. (1988). An English poetyEDITORS NOTE: from Rutgers and has taught English as
contest.English Teaching Forun26(1), Some other ways to put this delightful Foreign/Second Language in Korea,
40-41. poetry to work occur to me, reading MrChina, Honduras, Colombia, Peru,
Patterson's article. For example: Mexico, and also in the US. He is cur-
Khan, M. Amirullah. (1993). Poetry in rently a Ph.D. Candidate in Language
motion - a techique in writing.English 1. Give pairs of students a poem WITHEducation at the College of Education,
Teaching Forum, 31(1) 441-42. OUT a title. They have to title it. University of the Philippines.

Has your

KOTESOL membership expired?

Look on the top of your mailing label to
check your membership expiry date.

If you did not attend the PAC2 Conference,
this might be your last newsletter!

Renew

using the membership application
KOTESOL on page 2/

15



The English Connection September 1999 Volume 3/ Issue 5

The Teacher's Role in the Classroom:
Beyond the "jug 'n' mug"

From a rather teacher-centered modigg clear-cut objectives. Just as
BY TYLER TREADWELL I metamorphosized to more of a fa‘knowing the items" is important for

cilitator role. | have found this to bethe students, knowing the objectives
increasingly helpful in the area ofis important for the teacher. How
gceaching young learners. In Asia,

oung learners typically learn by th
isten and repeat method of learnin

course, one of my friends mad

the assertion, "l take the Buddhis
philosophy -1 am not a teacher.” This, oy can pe a little stultifying. It ] .
seemed somewhat startling to me. ?gepends solely on the teacﬁegs skill eac ques
you are not a teac;her, what are YOU3nd the students' willingness to pa
It started me thinking about theticipate. These drills have their placqd| edited by Jeanne Baek
proper role of the teacher in the classénd can provide effective practice
room. But perhaps the teacher can provide
a more effective learning environment
by -strange as it may seem -playing many times have you heard a teacher
Same. The students are actively pasay, "Just go in and talk"? How often
ticipating, aiming at producing has the teacher and student come
and the studen_ts not. merely empt hatever target language they or thaway trying to figure out what they
vessels to be filled .W'fh .the knOWI'"teacher have provided. Here thdad achieved in the classroom? Let's
edge he '”.‘pa”s- T.h|s Wizard of Oz teacher may serve the students by cosay your particular target is the past
?ppr?aICh IS fomenmes known as thFecting them whenever necessaryense. With a quick round of "tic-tac-
jug n"mug approach, and tq thekeeping the game flowing smoothlytoe”, you introduce nine verbs in the
novice patwe-speaker teacher, 'F h""But essentially taking a backseat rolpast tense. After the students have
a certain appeal. After aII_, native-,q the students play the game. learned these items, you can test their
s_peakers do hgve the benefllt of a life- knowledge with a drill. Later you can
time of Iegrmng the English ,,Ian'To illustrate this idea let me provideuse a "freer" activity to have them
guage, .he 1S, |"n some sense, a "wal /ou with one example of a game thapractice their skills -perhaps by cre-
ing dictionary.” But are the stqdent tan be used to practice the phonetiating a story.
merely empty vessels? 'POSSIbly t%ounds of the alphabet, vocabulary
some degree they are, in terms o ems, and even certain grammaticaln summary, it's important to realize
knoyvledge of th_e English .languagestructures, called "tic-tac-toe". Withstudents have their own contributions
butin terms of skills and abilities, ON€e aid of a blackboard, one can writéo make. The teacher must play the
would have to say no. In many CaSehe target vocabulary in a nine squareole of "involver”, promoting partici-
the.:.s';tudents may possSess talent's %Fid, like this: "#". Teams vie usingpation, and not just the role of
abilities fa_r above that of their EngIIShthe typical "X's" and "O's" to get threepreacher. Through the teacher's plan-
conversation teacher. squares in a row. To get a square, theng and choice of activities, he can
: . _team has to correctly pronounce thereate a classroom environment that
From my own experience, when Hirstyo i the square they want. To keeptimulates learning and doesn't
sta}lrted teachling Enghsh", | felt | hadthe game moving it will probably be squelch it.
to “own the mlcrophope. | felt | had helpful to use a time limit. In order
go g? mostlgfI.thIe tatlkmg an? my SI’(tlu'for everyone to participate, you mayT HE AUTHOR:
foeunz m?suto t‘; ?:ef?egi(\e/é Iggr'conihave to play the game several timesgyler Treadwell is from Seattle where

- . ' depending on the class size. he graduated from the University of
thing, studepts can't usually under- Washington with a degree in Art His-
stand a native ﬁpeakgr. The ch%efore playing a game, especially thigory in 1993. He first came to Korea
proplemh|s that hogglng. the mike one, it is important that the studentsn April of 1995 and lived in Suwon,
:denleslt em tge opportunity to ipeakknOW all the language items in theworking for a private institute there.

soon learned to use pair work, anyame - After the game it might beReturning home, he received an RSA

group act|V|t!es. .By reducing TTT helpful to go over any items that StuUCTEFLA in Portland, Oregon. He
(teacher talking time), one can givéjens g particular trouble with.  then returned to Korea in 1997 and is
the students more practice time. The currently teaching children at ESS

;E:SSZﬁ: ISar;lOtletg?nozgrr?eLseor::grllagfgiﬂomer aspect of being a teacher isanguage Institute in Pusan. He got
learn from his peers. Raving some kind of plan. With plan-married last year in Pusan and just
peers. ning necessarily comes the job of findhad his first child, a baby daughter,

this year.

My friend's words were probably
meant to assert that he was not th
all-knowing "Oz" in the classroom,
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Suggestion for Foreign Language Composition
Classes Based on Using Computer Networks

by Ok-sook Park There was also a change in the teacher’hother interesting evaluation method was
role; before, the teacher was the leading give exams through the computer net-
Over the past several years now, computactor in the class with students serving imork. | prepared six questions for each
assisted language instruction has beconbi parts. Afterwards, however, studentgroup (thirty six different questions for six
an important field upon which many for-became the leading actors and thgroups). Then, after two to three minutes
eign language curricula are being basetkacher’s role became one of backgrounof preparation, | had students answer ques-
Accordingly, attention to this new methodadvising and helping. tions | indicated. It’s interesting, and also
has_ recently grownona large scale. Ma addition, there was an improvement iI%-:‘f'n(_:lent, becaus_e students can compare
various on-line services, such as the Worl their answers with each others, and the

, udents’ language ability. Linguistic com- ; : X
Wide We'b, Newsgroups, Chatgrpups and ionce improved in all areas: not only iI1|eacher can immediately make corrections.
Electronic Mail, show us considerabl

iy . . : rammar, sentence structure, vocabula
possibilities for improving foreign lan- g Y

uage composition and instruction and idioms, but also in fluency an
guag P ' promptness of response.

. . In summary, if used effectively, there i :
1. The Necessity of New Teaching no doubt about the benefits of this metho | eaC| I I I I qU$

Methods for Composition Classes It motivates students and animates the

*

mosphere of the class; this is the primaryy  edited by Jeanne Baek

There were some institutional problems',eason why teachers are interested in t
in composition classes that had made trHa

. ! . ew method.
creation of a dynamic and creative atmo-
sphere extremely problematic, and that h
made us find a way to fundamentall
change foreign language compositio
classes:

319. Some Suggestions for the Teachers 4. End Comment

%'1' Technical basic requirements However, we have to recognize that this

- A computer room where the teacher c : .
- Monitoring individual studentsinlarge  be together with their students to inte?ﬁl"athOd demands a ot of time, patience

classes (30-40 students) was difficult; vene when necessary. %nrd fg o;trfart? g:]tiigﬁ]f;ﬁbﬁhgﬁgcﬁﬁ ne((:a(;jfd
students found themselves in a helpless An L.C.D. projector to be able to show prep L ' 9
I . ection and grading homework.
situation. This problem prevented stu- on a screen examples of students work: e ; :
. ) - Iso, its important to mention that this
dents from advancing, and, in the end; One or two assistant(s) for students a ethod is desianed for teaching a second
undermined their motivation. the teacher. g g

- In addition, there was little chance for- Choice of a computer network programfonr%?]nlilgﬁ g%igeihlé’nfgtru%ﬁ@%devﬁ,e
free individual composition. Unfortu- - The capability to be able to issue eacﬁuchgstron er I’an uage skill. therefore
nately it was hard to go beyond having student an individual Internet ID. This 9 guag f ;

o . the method and content would have to be

all the students translate the same Ko- is first priority. d d for this. M

rean sentences into a foreign language; adapted to compensate for this. My un-

' . derstanding is that the demerits of this
the best we could hope for were smal.2. Content preparations method of teaching foreian languade com-
changes in nuance. This obviously led Determine teaching content and qua Sosition are local gand gn thegothgr hand
to limiting students’ creativity and au- tity. In my case, | chose for 7-8 week he merits are gl’obali That is why it is '

tonomy, and had a tendency to produce (2hours a week) the acquisition of th?/vorth starting as soon as you have the most

a stark and stiff class atmosphere. ba§|c French structure through the % asic hardware!
ploitation of some elementary French
2. Results after On-Line Application tenses.
Instruction - The teacher has to be flexible according AUTHOR

to students’ level; accelerating or de-
Even at the beginning of the application = celerating the pace of the class and they, o i currently Professor of the
of computer networked teaching, the prob- frequency of teacher’s intervention. Departement of French Language and Lit-
lems we had been facing were beginningDetermine some regulations for the 0pa,atre and director of the Institute of Eor-
to resolve themselves. From the very be- eration of the chatting rooms: Weeklyeign Language Research and Education at
ginning, computer networked teaching rotation of chatting room leader, rUIeﬁDong-eui University. Since 1990, she’s
completely changed the class atmosphere. for Q&A between students, and weekly 1o ractad in the C ALL She haé been
Studentrs]’ indt(ajpenlcljebnce and aILthonomy homework. modulator, presenter and panelist for sev-
were enhanced, collaboration, self-correc- ' ;
tion and peer-correction between ther3.3. Evaluation eral conferences and symposiums.
increased, and there was a surge in mohe teachers can probably develop many
vation and active participation. Amongnew evaluation methods for their classes. This paper was presented at the Interna-
educators who have had this kind of teaclGrading each group each time accordingsnal Conference on Foreign Language Edu-
ing experience there is almost unanimou® the atmosphere of chatting room can kgtion and Technology in Asia : Interacting
agreement that the use of computers coan important tool. | usually gave a goodn Harmony with Software and Hardware,
tributes to further development of the crescore to the group which showed good coPAugust 5, 1998 at Seinan Gakuin University

ative and independent work of students.laboration and active participation. in Fukuoka, Japan.
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Going Somewhere

" " IN-KYUNG: Apple! A: How's the weather?
BY "M uLTi -STOREY PARK EUN-KYUNG: Egg! B: Fine, thank you, and you?
IN-KYUNG: Garden! A: Where do you live?
Korean children, the "recently arrived"'EUN-KYUNG: Night!..etc.
in this recently arrived land, must spend (Loosely based on Hoey, 1991)

an important part of their childhood in theThat's all very well, and it's good fun for
back seat of a car, on the way from thethe back seats of cars. But it has some of
urbanised present lives to their rural rootdhe same weaknesses of the syllable gamfl
As a result, Korean kids have one of thwhat to do about words ending in "x", for

most highly developed back-seat-of-the-ca@xample? One way forward is to advancg T hni

cultures in the world, a system of songghe game from syllables to words rather eac ques
rhymes, and word games which requiréhan retreat from syllables to letters. You
minimal movement but nevertheless repdlan use it to create poetry--like this: edited by Jeanne Baek

boredom and shrink the miles between resteacher: The tired teacher goes to the
stops on the way to the "hometown" wher&indow

they were never born. Student A: Outside the window, he can
see atree A: Good morning.
By way of example, here is a fierce bout oftudent B: The tree is young and green B: Bad morning. Too much rain.
the word game "gut-mal-it-ki", or "end- and beautiful! A: Yes, it's been raining since the
word-links", joined by a pair of highly so- Teacher (or Student C): As beautiful as the/eekend. How was your weekend?
phisticated kids: In-kyung (6) and Eun-teacher used to be! B: OK, | guess. Not too wet! | studied.
kyung (11). A: Yeah? Stayed home, huh? Where do
Yes, yes, yes, very pretty--with a little conyou live?
IN-KYUNG: sa-gwa! (apple) trolled vocabulary from the lesson you ar®: Ulsan. What did you do?
EUN-KYUNG: Gwa-il! (fruit) currently doing, probably a good lexical reA: | listened to music. Seo Taiji. He's a
IN-KYUNG: II-ki! (diary) vision technique--but what grammar can yoginger.
EUN-KYUNG: Ki-cha! (train) etc., teach with it? Conjunctions, and relativeA: | love Seo Taiji.

pronouns, or adverbial conjuncts, for start-
And thus the game continues, with each sid¥s. Ask students to combine the sentenc¥es, of course, the first one is what we really
producing a new word which begins withinto a single sentence or text using: ~ getwhen we use open pairs--disjointed and
the ending syllable of the last word, until forced, deranged by terror. But the second is
someone stumbles, or can't think of a wor@ONJUNCTION (easy): The tired teachetvhat we want and need to teach. Certainly,
and is mercilessly pinched by the victor ogoes to the window, and he can see a tred.you give this kind of conversation to real
the car actually arrives at Grandpa's house. students, they will find it much easier to con-

RELATIVE PRONOUNS (a bit tougher): tinue it. It appears to be going
But getting a good "Teach-nique", and notThe tired teacher goes to the window, ousomewhere...with each side taking an idea
simply a time killer, out of this activity is a Side of which he can see a tree... from the previous side and building a new
little like retrieving coins that have fallen idea out of it. I'm not saying you can make
into the upholstery. Mentally putting EnglishADVERBIAL CONJUNCTS (sheer mur- hard "rules" of discourse from the rules of
words in their mouths, your humbleder): "The tired teacher goes to the windowgut-mal-it-ki", of course. But| think, if they

ethnomethodologist discovers that the gardeanwhile, ... However,.... etc. take the idea of the game and add onto ita

is not so easy, and also not so English. little, your students might be able to.
Perhaps, however, there is something even

A: Apple! more useful than grammar going on herdREFERENCES:

B: Pulpit! Compare these two dialogues, and you witioey, Michael (1991). Some properties of

A: Pitcher! see what | mean. One is a slightly disguisegpoken discourses. In Applied Linguistics

B: Cherub... dialogue, taken from "open pair work" inand English Language TeachilEP/Brit-

class (You know--"Stand up, Min-ho. | wantish Council.

"Pulpit" is orthographically dubious here.you to come up to the front of the class, and
Clearly, this kind of verbal volleyball makestalk to In-su!"). The other is a slightly fabri- THE AUTHOR

ittoo easy to "spike". English words are simecated example. "Multi-Storey Park", aka David Kellogg,

ply not palindromic to the extent that Ko- taught at university level for a decade in

rean words are. A: Good morning. China. He then worked in the EPIK pro-
B: Good morning. gram for nearly two years at Kwancheon

Two possibilities occur at this point. One iA: | love Seo Taiji. Middle School in Taegu. He now teaches at

to retreat from syllables to letters, and makB: Seo Taiji? Pusan National University of Education.

it a spelling game, like this: A: He is a singer.
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t's the first day of class ... ner, are sure recipes for bore-

or maybe it's not. Anyway, . dom. Encourage students to for-
you're about to walk into the eaCI " IICI[J% mulate at least one original

classroom but you don't know| guestion/answer, and, further,

what you're going to do. Read] edited by keep students circulating - en-
on - beloyv are some revised Terri-]o Everest courage/enforce . partner
and classic ace-in-the-hole ac changes. Some tried-and-true
tivities for first days in the ways to form and change part-
classroom: many can also be Ice Breakers and ners follow:
used anytime during the se- .
mester. Partner/G I’OUp-fOI’mlng * Concentric circles.Half the
HILI class sits/stands in an inner
NAME CHAIN GAME ACtIVItIeS circle, facing outward, and half
Name chain games help stu- Terri-Jo Everest in an outer circle, facing in-
dents learn each other's names ward. Pair people in the inner

and, if desired, learn something perbaps a good thing about one’s persomnd outer circles for short information
sonal about each student. In the exality, a best memory, or a funny habiexchanges. After a short time period (3-
ample given, likes are stated after "and®ut nothing too common, such as nums minutes maximum), have the outer
but one might also state dislikes or praCber of family members or age, and nother inner circle rotate x number of posi-
tice more complex grammatical strucing which immediately connects the intions so that everyone has a new part-
tures (For example, "My name is A andormation with the student). All A's put ner. Higher level Ss might select or be
if | were rich, | would ...). First, form their papers into one bag, and all B'assigned a new topic, whilst lower level
circles of 8-12 students (Ss). The firsPut theirs into another bag. NextSs might grow more comfortable and
student, "A" says, "My name is A and [970Ups A and B exchange bags and pasticulate sharing the same information
like swimming." The next, B (standingP€rs are redistributed randomly (eackvith a new partner.

next to A), says "Her name is A and® has one piece of paper about a per-

she likes swimming. My name is B andfOn in group B and vice versa). After Musical concentric circleDivide the

| like apples.” C, nextin the circle, Says,that, classmates circulate, trying to finc¢tlass in half. Instruct one half, A, to
"Her name is A and she likes swim-he person whose information they havevalk around the classroom clockwise
ming. His name is B and he likes apples€lected by asking the appropriate yesnd the other half, B, to walk around
My name is C and | like ...", and so orf"® question. (For example, if A wrote the classroom counterclockwise. Then,
until everyone in the circle has had a! talk in my sleep”, B might ask, "Do turn on some upbeat music. You might
turn. Finally, everyone can change/ou talk in your sleep?” "As a follow- want to circulate yourself and, if it's ap-
places and a brave volunteer or th&P activity, students might read thepropriate, turn the walk into a dance-
teacher can attempt to say the entirelatements on the papers which they skke jog and the jog into a run! Next,
chain. Variation: Ss introduce themJected, and the class can guess whgiop the music and tell students that the
selves with an alliterative adjective towrote them. This activity can be usecperson they are now facing is their part-
modify their (nick)name and/or state ari®S @ first-day icebreaker or, alternaner (A's and B's pair up). Circulate, but
alliterative like. Thus, "My name ter- tively, as a refreshing way for studentstart the music before conversation lulls,
rific T.J. and | liketravel”. Another to learn more about classmates whorand have students circulate again until
variation appropriate for playful lower they thought they already knew wellyou stop it for another new partner.
and upper level Ss: Ss perform a funn{pt addition, it can be used as a lead-iSuggestion: maximum three partner
action (for example, touching theirto pair work (A’s pair up with thosechanges.

which others - all or only the one takversa). Another variation of this* The "cocktail" partySs circulate ran-

ing a turn - mimic when repeating thaPersonalised "Find Someone Who'domly, exchanging personal informa-

name of that person. game is the Bimil Game (see the Mayion in free-talk (if at that level) or on
1998 Teachniques column). "mock" postcards (introductory penpal
FIND SOMEONE WHO letters of sorts), completed homework
Most everyone is familiar with "find SMALL T ALK INTER VIEWS/ assignments, or name tags (Ss might
someone who": students circulate askNTRODUCTIONS write their names, nicknames, or the

ing each other yes-no questions in afieachers often ask Ss to introduce thenf@Me of someone they wish to imper-
attempt to find classmates who fit qualiselves to their partner and/or interview©nate in the centre of their ca‘rds and a
fications on a generic list: for example him/her. Often, too, a few basic ques!0Cus word of their/the teacher's choice
can play the piano, has travelled to artions (name, age, hobby, where on& each corner of the card - e.g. hobby,
other country, and so on. Here's a morives, future job) and answers are writdream, favourite movie). Turn music or
student-generated twist. First, dividgen on the blackboard as a model. sudhe lights on and off, ring a bell, honk
the class into two groups, A and B. Omwritten support is useful and, for some2 horn, whistle, or break a balloon to
separate pieces of paper, each persanvery necessary security blanket. How29"al partner changes.

writes down one specific piece of in-ever, stock questions and answers, not

formation about himself/herself: per-to mention pairing with just one part-
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OTHER PARTNER/GROUP- * Possessive Partnets this yours? In- EDITOR'S VALEDICTION
FORMING ACTIVITIES struct everyone to put a small it.em iNt\s | am assuming the post of "Editor-
Ss sitting next to each other can be parf 220 Everyone then draws an item (N@k-| arge" for The English Connection,
ners only so many times before thi heir oyvn) and' finds its owner, elth.erand wear too many KOTESOL hats, |
turns into a too-comfortable, tedious rut®Y 3Sking "I this yours?" or by describregret to say that this will be my last
Why not try ... ing the hidden item. column of "Teachniques". | have en-
. . _ joyed both editing and, on occasion,
* The Gum GrabbagPut different Happy icebreaking and chaos-creatingiting it; thanks for your readership.
flavours of gum or candy into a bag. Sg‘"th these mad methods!
draw one piece each and pair up or form
groups with those having the same kind
of gum/candy. This makes for fun team

names too. However, it's important to :

know how many Ss are in class: calcu- he Onn&tlon

late goodies accordingly. Different- .

coloured squares of paper are also a Eng]lSh IS Iooking for an editor
cheaper, less sticky option.

for our regular

* Same-Sound Symphorite a let- ¢
ter or sound (preferably in I.P.A.) on a | eaC| II Ilqu$

card. Put such cards in a bag and in-

struct Ss to select one card each. Ss must COI umn

find their partner (or partners), who has

rhe same Iett%r or Sﬁ“.”d’ bﬁ séasrqing the Those interested please contadt
etter or sound on their card (showing : :

others the symbol itself is not allowed). KOTESOL Production qurdlnator,

This is a useful and amusing way to Robert Dickey

practice problem sounds such as /p/, /f/ See page 4 for contact information.

, /b, IvI N and rl.

* Matching picturesCollect these from
duplicate movie magazines or even text-
books! Laminate the pictures or insert I TeCh n0|ogy
in name tag cards for reuse. Ss draw n ACUOH

pictures from a bag and must find their

partner(s), who has the same picture| -cont. from pg 21 Comm Ittee

Alternatively, cut a picture in half, The technology committee, chaired by
thirds or quarters: Ss must find theik Tom McKinney, has been busily updat-
partners or partners by talking aboutTaeg U cont. ing and upgrading the KOTESOL Web
their picture (or portion thereof), NOT site. Please visit http://user.chollian.net/

showing their picture to anyone. IdePM, and followed their fearless leader.-kgtesol/ to view it. They've added in-
ally, pictures should connect withSteve Garrigues, to his favorite kalbkormation about the upcoming Kyonggi-
themes under discussion. restaurant for the bi-annual memberssegqul Conference on the "Headlines"
. _ FREE DINNER. The food was greatpage. There's also now a link from the
* Strip stories (forming small groups).and the crowd was boisterous, and evnain page to TEC online, hosted by Rob-
Cut out pictures from several strip stoeryone had a great time. Their nexgt Dickey, so please visit that as well!
ries. Each student draws one pictureneeting will be held in the beginning
from a bag. They find their story part-of March. The number of hits on KOTESOL WEB
ners by talking about their picture, then has increased dramatically. In coordina-
might write/extend their story, perhapsThe Taegu Chapter Council held a bytion with Jay Kim, they've been able to
sharing it with the class after that (as &lection before the regular meeting tQjivert web traffic from the former
written composition, oral "report" or fill several vacancies. Since Dr. HanKOTESOL web site to the current ad-
role play). Sang-ho had been elected to the posiress, which is resulting in about 20 more

_ _ _ tion of National KOTESOL 1st Vice hits per day! In March, they expect the
* Birthday Line-up.Ss form a line al- President, he had resigned as the Taeggjume to increase even more, as

phabetically by solar or lunar birthdayChapter Vice President. In his placetechComm launches its publicity strate-
month (or favourite colour, given nameRocky Nelson was unanimously chosegies. If anyone spots a link to KOTESOL
or nickname, or another criterion). Paias First VP, and Dr. Lee Yong-Hoon wasgyhich does not take the user to http:/
or group those students standing nexlected as Co-VP. The position of Seqgser.chollian.net/~kotesol/, please notify
to each other or pair/group the first andetary was also vacant, and has no@nristine Kienlen at
last people in the line. been filled by Mr. Son Young-Chai.  kienlenc@hotmail.com. Thanks!
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Liar, Liar,

Teachniques
edited by
Terri-Jo Everest

Pants on Fire!

ApDITONAL COMMENTS

by Edith J. Dandenault

other group members should attempt tdhis activity requires little prep-time but
Looking for something to stimulate genu-determine which of the statements are truaffords you a great opportunity to do some
ine conversation in your classroom? Lookand which are false. The activity endgnformal evaluation of speaking skills. You
ing for a low-prep, high-outcome activ-once all of the members of the group havay also be able to make some more per-
ity? Looking for something original and presented their sentences. The winner #&nal comments to struggling students or
fun? “Liar, Liar, Pants on Fire!" might bethe best liar: the student who was able tgtudents who keep repeating the same mis-
justwhat you're looking for! Lying with- fool the greatest number of members dakes. However, | would not recommend
out the guilt! his or her group. "Liar, Liar, Pants on Fire!" for a group of

students that are unwilling to share per-

This activity features speaking and listenPROCEDURES sonal information since this could make
ing skills for middle-school and univer- speaking all the more difficult. Neverthe-
sity level students whose skills are highPrior to the activity day1. Ask the stu- l€ss, this activity gives those students who
intermediate and above. It is suitable fodents to prepare three true and two falg¥€ uninhibited a tremendous opportunity
class sizes ranging from four to forty stustatements about their past. 2. Go ové@r personalised, spontaneous speech as
dents. Target structures for this 20-5@uestion types with the students - i.e. howell as authentic, interesting, and stimu-
minute activity include describing pastyou form different questions. lating listening practice.

The main objective of this activity is to help Haveiun:

students increase their fluency in asking
guestions and describing past events.

Edith J. Dandenault is a professor in
the English Education Department of
HanNam University in Taejon. She has
taught students from elementary

events, using interrogative forms, anday of the activity1. Place the studentsschool through university levels. For
utilising a wide range of vocabulary.  into small groups (3-4). 2. One studentfe past year, she has, in addition,
presents his/ her five statements. 3. THeeen involved in various teacher-
same student then describes the contdfining programs in the Taejon Area.
of each statement in detail. He/she has Eflith is a KTT (KOTESOL Teacher
The main objective of this activity is toSPeak for a pre-determined time periodraining) Member and the Taejon
help students increase their fluency ifthree minutes is ideal). 4. Once the stU/SOTESOL Chapter Treasurer.

asking questions and describing pasd[ent hgs finished talking, the ther stu-
events. The more specific objectives ofl€Nts in the group have two minutes [to

this activity, howeveFr), are to 1J) increas@Sk guestions about any of the stateme “Q‘CTION RESEARCH ...
student accuracy in question formation>: After that, each student in the groyigontinued from page12
2) stimulate student curiosity, and 3) crevotes to determine which of the stateme 1}§emmis, S., and McTaggart, R. (Eds.).

OBJECTIVES

ate an environment which requires sty@'€ true and which are false. Each mem
dents to use a wide range of vocabularj?uSt have his or her own position: th
This activity usually generates genuinéSn'tone vote for the team. 6. The speak
conversation and interest and makes st§¢ore is determined by the number

dents excited about talking. Shyer stuP€OPIe who were able to guess the lies.

dents may even lower their affective filter
and open up. VARIATION

Activiry DESCRIPTION To make this activity last longer, especial
with a larger group, you may use the ji
The following activity was designed tosaw method (using one member from eg
stimulate student interest in one anotheriginal group to make a new set of group

and help them engage in real “free talkin such new groups, the students get

PE"(1987). The Action Research
IS Planner. Geelong, Australia:
2r's Deakins University Press.

of
Nunan, D. (1992)Research Methods

Language LearningNew York, NY:
Cambridge University Press

van Lier, L. (1984). Action Research.
Sintagma 613, 31-37.

ly

J_

Ihhe Author:

5).

®ndy Curtis presented at KOTESOL

* * %

ing." Each student is invited to share %ell the stories again. This gives them

8n action research projects being

pieces of personal information: threechance to feel even more comfortable talksarried out in Hong Kong, where he
should be true and two should be falseng about themselves and more at eaggorks in the Department of English
Through asking follow-up questions, thewith the English they need to manipulate{ong Kong Polytechnic University.

>

98
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spent a wonderful time at nese - BB Queens- Odoru

the '98 Summer Workshop . Pompokorin (For elementary
of LIOJ (Language Institute ea‘ :I " "(lll% Ss, see Wee Sing: Around the

of Japan), and would like to World by Price Stern Sloan,

share some good idea edited bY Inc.).

which | learned from Lisa Terri-]o Everest

Brickell's presentation 4. INTERNATIONAL AD-

there, entitled "Music and ] ] JECTIVES (World Map, 5-10

Dance from Around The International Music min.)

World.” Jisook Yeom _ ,
E— Teacher points to different

In this lesson, Ss will (1) countries on the map, eliciting

learn various country and adjective» thea United States country names, and asking "What do

nationality forms (e.qg. Italy-Italian), § you call someone from ?"

Groups compete to answer. (2 points
= correct, 1 point = incorrect try).
Point out adjectival categories: 1) - ish

2) talk about likes and dislikes, and
(3) identify music from different

X . 1" 3. England >
countries. The following materials

are needed: pictures of faces, adjeg; |ndia > (English, Spanish, Swedish); 2) -ese
tive/nationality handouts, music ~ — — — T T — (Japanese, Chinese, Taiwanese); 3) -
tape, national flags, and a worlds Mexico > an (Japanese, Chinese, Taiwanese; 4)
map (optional). This lesson is suit- ~ — — — — T T T other (Korean, German, Canadian,

able for large classes of 30-40, fromy £rance > Thai, French, Czech).

intermediate elementary to low- T T T T T —

level middle-school. The first step in internationalizing the

English classroom is to rethink our
1. INTRODUCTION (5-10 min.) 3 |NTERNATIONAL MUSIC (tape, image of the English language itself.
The teacher draws a country flagqg_oq min.) English is an international language,
an arrow, and a stick figure on the and this means teaching English not
board, and engages Ss in the folloW-roacher writes on the left side of th@NlY @s the native language of certain
ing dialogue: T: What do you Ca”board, "It's (Italian) music.” and on thecountries but also the national lan-
someone from Korea? Ss: Koreanright' "Do you like this music?" / "Yes, guage of others, and, moreover, as a
T: How do you spell Korean? Ss;| yq v/ "No, | don't." Tell Ss that theyforeign language used for interna-
K-O-R-E-A-N will listen to some music and thattional communication worldwide.
groups (teams) should guess what kindhis means, further, seeing English
Ss repeat after the teacher severgk . sic they hear: Korean, MexicanaS @ means for learning about our glo-
times because they will need to posg;. (Correct answer = 2 points, Try _bal village, for understanding the is-
questions themselves in the nation; point). Play the tape. Stop the musigueS: cultures and problems of our

ality quiz activity. when a team members raises his/hélmau planet. In this role, English -

__ hand. Elicit their answer in unison by2"d. specifically, English music - is
2. NATIONALITY QUIZ (10-15 min.) pointing to "It's music" on the@ "window on the world".

. . . board. After the first song (or excerpt_. . ) .
Direct Ss to make six groups. Dis- gJisook Yeom holds a B.A. in English Lit. &

X ) of a song), choose one group and a X ’ ,
tribute one handout (quiz) to each qqe group members to stand. Prom ng., an M.A. in English Education from
S. Prompt Ss to read together fromgq (4 ask S2, "Do you like this music?'Kyungnam University (Masan) and TESOL
the top. Tell Ss to complete the quizg, responds and asks S3, and so &hrtificates from Trinity College (London),
Circulate and help Ss for 5-10 min-;5und the group. After S1 has anJESOL Inc. Summer Institute (Slovakia),
utes, then check accuracy by Writg\ared the last student's question, adgarleton University (Canada), and
ing answers on the board. Teachey,, group to sit down. Direct all groulosFairleigh Dickinson University (New Jer-
pronounces the adjectival forms. S$, 4o this after each music excerpt.sey’ U.S.A). She teaches in the After School
repeat. "What do you call someone;g o suggested music for secondary &nglish Program at Seoul Kwang Hee El-
from Japan? Japanese. How do YOl ows: British - The Beatles - Yester-€mentary School and is vice-president of
spell it? J-A-P-A-N-E-S-E” day: Brazilian - Lambada; Indian - sj- TipTop Kids English. She is the KOTESOL
National Treasurer. She has written and

tar; American - M.C. Hammer -You - A
Can't touch This: ltalian- Carreras,tranSIated children's English books and
Domingo, Pavarotti - O Sole Mio: materials and has taught and conducted Ko-
Mexican - Los Lobos - La Bamba: Japa[ean elementary school teacher-training
programs for several years.

Sample handout material follows:

l.Japan> J a panese.

Join us online. Send an e-mail message with "sub KOTESOL-L (ygur
Teacher DeVe|0pmem name)" as the message body to <listserv@home.ease.lsoft.com>,
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energy levels, keeps the activity ex-

he Copycat Artist is a flu

ency (and listening) activity . cit_inkg];,_ an_inve(ljriably results in
wherein one or more students d ea‘ : 6 mirth-inducing drawings.

scribe a picture while others at - ft . he class iud
tempt to draw a perfect match. Th edited by After 3 minutes, the class judges

; e . the pictures together, or you score
Ie;ngft;/gge fc:;: " |sk desc|r||p|n?han Tern-]o Everest therfl during tr?e next roan My
clarifying. It works well in the :
multi-level classroom or with any students vote for Best Match, 2nd

level, even beginner. The Co pycat Artist Best, Worst Match, and so on. The

. voting usually takes about 1-2
Douglas Paul Margolis

The Copycat Artist essentially minutes.  Thus, with 3-minute
serves as a dictation without, how- rounds you can fit about 4 rounds
ever, the sweat and worry of spelling errorafter that, | erase my masterpiece (with teargjto 15 minutes.

and remembering exactwording. Ss remafff course!) and drag/coax the class artist to

focused on meaning rather than form. Withe board. The class then describes a s§INDING DOWN

lower level Ss, you can keep the languag®d Picture to the artist. Encourage the arfn the last few minutes of class, you can post

objectives rudimentary but you can easilSt {0 ask clarification questions. Afterwardssident masterpieces around the room. Then

expand the focus with more advanced one¥€ @gain compare the two drawings and diguickly review target structures on the board,
cuss problems that arose during the descr@rasing each item as you go. That's it. The

PREP ing process. bell rings! You watch the satisfied learners
The Copvcat Artist doesn't require exten- walk out of the room; their visible enthusi-
by d INTENSIVE asm is a better boost than a cup of coffee.

sive or time-consuming preparation. Sim-
ply compile various pictures from magaSKH—LS PRACTICE
zines, photo albums, newspaper cartoorBy now, Ss understand the process and teXTENSION ACTIVITIES
or even flashcards. You will need 10-20tanguage focus: it's time to divide them intd’he Copycat Artist works well because Ss
the more, the better. Collect simple imageieams of 4 and let the games begin! Yoeasily perceive the learning objectives and
for lower level classes, more complex onegan have 1 team member draw and 3 woduickly become engaged. If time permits, |
for higher level. Along with the images, takelogether to describe (better for lower levelsjeach emotion words (angry, confused, sad,
tape, markers or crayons, and paper to clagsdraw and 2 describe, or 3 draw and 1 deappy, surprised...) or character descriptions
scribe --or do it differently each time for the(sloppy, neat, intellectual, nerd, athletic...)
WARM UP sake of variety. | give the Ss 3 minutes peo lower level Ss. Then | use specially se-
First, describe a simple picture and have &gund, which is not enough time to describiected images to evoke these words. With
draw it. For young learners and beginners whole picture, but the limitation raises Ssligher level Ss, | ask each team to select

often use the same grammati- their best artwork for exhibi-

cal structures in my description. tion and explain why it was
For example: "She has red/ ~\ chosen. You can emphasize

lips." and "She has black hair." comparatives, evaluation, jus-
After Ss finish drawing, | show tification, or simply have Ss
them the original and ask them make stories to accompany

to compare it with their own. their pictures. Whatever you
do, I hope this activity becomes

WHOLE CLASS a useful part of your repertoire.
SKILLS PRACTICE Before coming to Korea in De-
Next, the whole class chooses cember of 1995, Doug
one picture; students join forces Margolis worked for Seattle
to describe it while | draw on Central Community College,
the board. During this process Peninsula College, and the
| ask plenty of clarification University of Hawai'i. After

that, he worked in Pusan and
in Seoul, then took a nine-
month break to study Korean
at Sogang University. Doug is

guestions (e.g. "A thick line or
thin line?" "In the center?"
"Which corner?". Afterwards,

we analyse my masterpiece to now teaching at Kon-Kuk Uni-
gether: What did | draw cor- versity and is an active mem-
rectly? Where did | go wrong? ber of KTT (KoTESOL
What can fix it? During this Teacher Training).

phase, | also write student-elic-

ited key words on the board: for| Editor's Note: | just tried "The
example, "above" "below" "be- Copycat Artist” in the
side", etc. (depending on my inservice elementary school-

teacher-training classes at my

university. A big hit! | highly
- / recommend it.

objectives).




(This activity is among the re-

sources for KOTESOL Teache .
Training.) ea‘ :I I[ II(ILI%

As an Epik teacher, | searc edited by
Terri-Jo Everest

or activities in which my
students are able to use En
glish, not merely study it. Un-

fortunately, speaking activities GueSSing Your Way to

are always being rained on by

cloudy class sizes: never less Free'TaIk|ng
than fifty in my high school. Gavin Farrell

Fifty students is an impedi-

following hints, written on the
board, help the tongue-twisted
along:

"Really?; Why?; How?; | agree,
but...; No way!; But what
about... "

The complexity of such con-
versational catalysts will de-
pend on students' levels. Be-
cause most of my students have
never spoken English outside
of a script, I'm pretty lax on

ment to any sort of meaningful converdnitial introduction to, vocabulary. A choppy sentences. Don't forget it was

sation with the teacher, but there's nteacher may be strict or lax about

reason the students can't speak witthe use of body language.
each other and achieve genuine comAvoiding simple
munication in English. Speaking activi-verbs such as "eat"
ties, | find, are best used at the end ofalso helps.
class, as students are more willing to
plod through a few pages of text if they ESSON 2.
know they can let loose for ten or fif- students  will
teen minutes thereafter. likely be eager for

a repeat of the last lesson. How-
Many teachers are familiar with an in-ever, as experienced teachers
formation-gap activity I'll simply call know, the same activity,
the "Guessing Game™": one student ignrevised, has a diminishing
given a secret word (usually on a cardyalye of returns: now, the stul
and, by hints or body language, mus§ient who guesses the word must
elicit it from his group members. Tthorm a sentence with it. Gram-
following four-step activity, an expan-matical structures in high
sion thereof, takes time but is worth thchool texts are far too difficult
effort: with a steady buildup over a fewfor students to articulate, sc
C|aSSES, students CAN have that prevgome prep (S|mp|e substitutior

ously elusive simple free-talking seS+taples on the blackboard) is use-

just three weeks before that many

students may have re-
ally communi-
cated on their
own for the first
time.

Gavin Farrell
is the Model
Native Speaker
for the province of
Kyonggi-do's Epik
program, and teaches
at Won Gok High School
in Ansan.

Editor's Note: A variation of

the "Guessing Game" is ever-
popular "Password, suitable
for all levels save, perhaps, el-
ementary. In "Guessing

sion. ful. Anything goes, but ensure Game", ONE student per
it doesn't turn into a round of "l like, 1 9roup conveys information (as sug-
LESSON 1. like, | like." Avoidance of repetition is bestgested, a secret word) to all other group

First of all, group the students in teamsmodeled animatedly before students bénembers. Playing "Password”, in con-
Four is the best number as students agin. Ten to fifteen minutes duration is opirast, ALL group members elicit infor-
physically very close to each other; fivetimal. mation (a secret word, phrase, or sen-
is allowable because of odd numbers. tence written on the blackboard) from
By keeping the students in the samg ESSON 3. one group member, a "captain”, who is
teams every class, rapport amongeeping with the theme of increasind O facing the blackboard. "Guessing
team members and healthy competitiogxpectancy, students must now gueszae rules apply: English only, no
between teams develop. Fun, studenhe word, make a question, and the stL?’-tte”ng the password |tse|lf, and body
generated team names ("Best of thgent who first had the word must an/2"9guage at the teacher's discretion
Best," "The Princesses," etc.), and endswer. | allow simple yes/no answers(9roup members may hold up fingers,
of-semester prizes also improve teamyyt, again, the same structure canndpdicating how many words there are
(and class) cohesiveness. be repeated. and which word the captain has cor-
rectly guessed). Team names are a must,
Next, hand out an envelope to each ESSON 4. since groups much enjoy noisily com-
team, and explain the "Guessing Gamei_'his is pushing the envelope, but wit eting with each other. A teacher's se-

rules. One student takes a S||p of pap%ck the fourth lesson should provideectlve VISIOn encourages weaker teams,

from the envelope and, using Englisqhe beginnings of free-talking. Studem%S does changing captains and pass-

only (but not the secret word), induce ave heard of free-talking becaus

other team members to say the wor e o
agwons advertise it, but it is rarely,, uessing!

Words from the current text book chap—used in high school. ppy 9 g

P b . hi ) They know the
ter are, of course, best since this actig o5 ang can easily become compla-
ity should function as a review of, not

cent, but | just urge them to TRY. The

ord-devisors and giving "bonus"
oints for more difficult phrases ...
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jmil means secret in Korean

S0, in essence, you coul
call this the "Secret Game" but |
have found that students (Ss
really like the above title more. |
teach at Pusan University o
Foreign Studies and, as at a
universities, there are cultura
biases to overcome before students will : .
work together as a unit: sharing a secretThe lell Game
helps students do just that. Somehow, dif- by Dusty Robertson next single person they see. If there are an
ferences in age, gender, and overall matu- ) odd number of Ss, the teacher must play
rity must be set aside in order to work oryl'OWs me a secret Wh'Ch has already beg \ o) The teacher should circulate to
learning in general. The males have usSed: hé/she mustwrite another. Studeris, ) g yith the right question forms and
ally just returned from two to three yearé'" ith particular d|ff|cglt|es can b,e h‘alpeqhelp deter cheating and speaking Korean.
in the military and thus are older and morélfter class: suggesting a favorite movie,
mature than the female students. The f&ia" flower, or color usually works._IM- It usually takes 40 Ss about one or more
males act demure with a male partner arfORTANT: tell Ss to remember their Sep g it it is best to stop the game when
refuse to speak out even if they know th&ets most Ss are almost finished. Ss take seats
answer. | use tHeimil Game (BG), there- and we usually go through the secrets one
fore, to break the ice and, too, bring all discuss the target Ianguage the day one, if time, and do some follow-up
students to the same level of communicaﬁ:—OIIeCt secrets and again on game d iscussion. In an advanced class, Ss can
tion. Then, for the next_class, | prepare a forrask each other individual follow-up ques-

(See example) with the target langua

| usually preempt this game with a generaﬂmed after the secret AND on the bottom

"Find Someone
Who..." game to in-
troduce them to the
basic style they will
use during the BG .
After playing the
"Find.." game, Ss
write down a secret
about themselves
that no one in the
class knows. Stress
that the secret
should be OK to
share with the class
(top secrets): for ex-
ample, death of afam-
ily member might be
taboo. In addition,
warn Ss not to tell
anyone theimpimil
before the game.

ofthe page. In class, Ss push their
chairs against the wall and form a
large circle in the room's center,

where they stand and circulate,
asking/ looking for the secrets'

owners.

Teachniques
edited by
Terri-Jo Everest

Ss pair up and go down the list
asking questions until they find their
partner's secret; then they move on to the

| usually ask Ss for a
class evaluation at the
end of the semester and
students inevitably say
the BG was their favor-
ite activity.

Samle Portion ofa Pimil Game

My favorite move is E.T. Is your..

Editor's note: You

DO YOUmight want to add a ge-
neric secret or two: you
‘tan give them to new
students with no se-
"Crets, use one for your-
self, or keep brighter
""students occupied look-
ring for a secret with no
owner! Dusty told me

Do ygu. &bout the BG 2 years
ago; | put off trying it

for a while because |
thought it would be too
much work. It's not:

once you've set up a
template on computer,
prep time is minimal and

| really like watching baseball games.

| have a big spot on my foot. Doyou

Did yau

| used to smoke but I quit.

| am going to Australia in the summer. Will you

My sister lives in England. Doesyou

| really like to read the Bible.

Excuse me. May | ask ey llike....
Usually most Ss
have trouble think-

ing of secrets, so |

you a question?

write a list of ideas on
the board to assist
them. (See sample
game below for

ideas). Tell Ss not to
talk to each other
while writing. | check

Doyou...?
Is your favorite...?

Have you...?

Excuse me, but I didn't.

Yes, my hobby is....
Yes, that's my secret.
No, that's not my secret.

No, | don'.

well worth the effort.

Ms. Dusty Robertson
was a professor at
Keimyung University
in Taegu for three years
and is now in her third

all students' secrets understand you year at Pusan Univer-
for appropriateness, |  Could you speak more Yes, | like..., but that's notsity of Foreign Studies.
viability and dupli- slowly please? my secret. She also taught at Min

cations. If someone

Byoung Chul Institute

in Taegu.
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Fish, is overused, perhap
ven unduly exploited, to
practice one language targe
namely yes-no questions with th

not ask follow-up questions; tell

. players not to relinquish their cards
ea‘ :I " II(ILI% until AFTER such questions are

posed. Sometimes students do not

auxiliary "go" and short answers edited bY know how to form follow-up ques-
Thus, S1, holding a card depict Terri-]o Everest tions. You can help by assigning
ing an apple, might ask S2, "D follow-up questions and answers

you have an apple?" S2 says "Yes for homework. You may have them
| do." if holding a matching card or "No, | : I write such guestions on the blackboard, or
don't. Gofish!", if not. And so the game con- GO FISh- provide a handout with possible follow-up
tinues with students asking rather robotic guestions for each picture. Low-level stu-

(often nonsensical) questions and delivefmatching cards as possible, put them on tisents need not form a complete sentence,
ing equally robotic answers. It does little taable, and have no cards in your hand. At tieven: a Wh-word alone not only suffices but
imitate a real conversation since only ongame's end (when all cards in the deck aigalso (sometimes) more natural (e.g. After
question and answer are exchanged. | woulghne), students lose one point for each cadgking, "Do you like volleyball?" A might
like, therefore, to outline a variation on thestillin their hand and gain one for each matctsay "Why?" rather than "Why do you like
game | have devised which combines bothiag card they have collected. The studenolleyball?") Children learning about furni-

narrow grammatical focus (a yes-no queswith the most points wins. ture in rooms of the house might, for example,
tion and short answer) and, to a degree, the ask "Do you have a (desk)?" then follow up
"Free-talking" students rave about. After that, tell and show the students how tevith "Where (is it)?"

play. Using a rigged deck, model the
I have, incidentally, used it successfully wittgame. This variation is played similarly toThere are many commercial flashcards on the
children (see additional comments below)ther versions of Go Fish. That is playergarket though not all will meet your needs.
teenagers, university students, businesgk for cards matching those they hold ity making your own or have students make
people, and elementary school teachemeir hand or have placed on the table. Eaghem. To save yourselftime, make a template
Many have played through breaktimes anglayer is dealt four cards with the remaindewith 16 squares on plain paper. Squares are
even after class has finished! placed face down in the center of the grougasier to shuffle and consolidate. Paste or

The player to the left of the dealer plays firstiraw pictures on a photocopy of your tem-
First, decide on a yes-no question which will question, "Can you play badminton?", foiplate -- one picture per card. Then, photo-
match picture cards you already possess @xample, is directed at another player wheopy the filled grid four times. Color or have
will make yourself. If you want to talk aboutanswers with, "Yes, | can.", if holding a badstudents color the pictures so that cards may
hobbies, for example, your question mighininton card, or "No, | can't." if not. In the be more easily matched and to liven up the
be "Can you (play badminton)?" or "Do youcase of a postive answer the first studeptay. Glueing the card on stiff cardboard and
like to (play badminton)?" Picture cards withmust ask a follow-up question -- Wh- or yeslaminating them will increase their lifespan.
out words may be useful for the followingno. For example, "How often do you play
reasons: (1) you can then use the cardstiadminton?" The second player answers aVARIATIONS
test students' lexical knowledge; (2) the cardsands over the card. The matching pair is
can be used to practice different verb tensgced in front of the first player. Player oné Class nearly over? Speed up the game by
(thus, "Did you play badminton yesterday?then may continue asking questions and fohaving students "fish" for two cards.
"Are you going to play badminton tomor-low-up questions until a negative answer is
row?" and so on) -- a mismatch between theceived. At that point he or she must dravMake non-verbal or verbal feedback (ex-
verb form on the card and that being pradrom the center pile and play moves to thgressing interest) rather than a follow-up
ticed can be confusing. You can, howevenext student. If the drawn card matches ttguestion a requirement for a "Yes" answer.
make photocopies of cards bearing both pigjuestion asked, student one continues tA&us, "mmm, mhmm, how interesting!, oh
tures and words; distribute these to studenstay. If a student runs out of cards, he or stigally?" and so on.
beforehand as a way to preteach vocabshould draw one from the center pile. The

lary. game continues until the center pile is gon&.Get a third student (not those asking and
answering the yes-no guestion) to pose the
Sixteen different cards (here hobbies andDDITIONAL COMMENTS follow-up question.

abilities) is the maximum you should employ,

twelve the minimum. Two matching cards isThis game works very well in groups of threé Omit the follow-up question if the first ques-

good for partner work, four for small groupsor four; five is too many. Students usuallyiion is difficult. For example, "Do you have a

Thus, you would have 64 cards per deck (faisten carefully to other players; by doing sopolice officer who is driving a motorcycle?”

a group). Those | use include play badmirthey can learn what cards others have afithere the focus is on relative pronouns/

ton; play baseball; play soccer; play tennigisk for them in subsequent turns Studergsibordinate clauses more than yes-no ques-

play volleyball; play the guitar; play the pi-sometimes ask more than one follow-up quetions).

ano; bowl; cook; dance; drive; paint; ride aion out of genuine interest or to put a class-

bicycle; type; skate; and swim. mate in the hotseat Students do need to Hetudents can ask for cards from all players
told to make up an answer if the hobby/abiin the group (the game goes much more

Next, cards in hand, introduce the game.Outy in question is not really their own. Lookquickly this way, perhaps too quickly).

line the goal to students; to get as manyut, too, for greedy card-collectors who do
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Blind date; yes-no questions/short answers

by Terri-Jo Everest classmates [of the same (or op-
. posite) sex and thereafter groups
ea‘ :I I I I Iqll6 can simply guess who is who.
ether you have been i .

Korea a short or long time, edited by 2) In larger classes containing
you probably already know tha Terri-Jo Everest enough blackboards and/or
"blind dates" or "first meetings" \r/]V:\I/t:bSOez;i/reer,I )é(;l;lnggztt :/r\:znst ;(;1 .
as they say in Konglish, are an _
integral part of the university scene. Whefne teacher, who has given each male gime: thus, make several groups, each of

| discovered this in my first semester ofjent 4 number, writes questions and avhich contains two subgroups. Simulta-

teaching here, | capitalised on it and desyers on the board (Given time, a student. > 9o e &re rather difficult to moni-

vised a game Combining the Showy (Overt)reporter,, mlght write the anSWGrS). tor, but they are not impOSSible if you first
Hollywood glamour of the television pro- model the game well and remember that a
gram "Blind Date" and a ”Ot'SO'ShOWyFinaIIy the women must decide -- collec'SY classroom can be as productive as

(covert) grammar focus, namely yes-n@yely (and quickly!) - which candidate aquiet one (if not moret).
questions and short answers employing,,|q be most attractive/suitable for d del N
_auxm_anes. IW|IIoutI|ne_the method luse,pjind date. Often they are surprised a) In more advance classes, where stu-
ideal in small classes with fairly equal NUMyhom they choose! | have found itis besy ents feel comfortable giving much more
bers of male and femal_e studgnts. Note, stop after one group has posed its q“e\ﬁian a yes-no answer, you can practice
however, that the game is certainly adapfions and continue the following class (a3’ JUestions/answers.

able for use in same-sex (larger) classes Jieyiew): this keeps the energy level high,. ... dents ons/

is suitable for beginners and intermediatge activity usually wraps up with a lot Of‘g Wl;:t'”ﬁ stu g'"!ts quesgonls ar;swers on
students and perhaps too for advancqgghs and applause for the "winning. ? Iar? osr_ g’ nothalsorl:tey essen-
(ooe ariations” secton beIoW): - candidate(s...Happy bind dating! L o1 o el on & auabi

First, in class or as homework, individuala 0 oo coMMENTS blind date. If you do, write Y for yes and N
students write 5 (+) yes-no questions they for no in order to save time.

could ask the opposite sex. Studenche questions students ask each oth ; i

might employ one (auxiliary) verb or More are personalized; this is a merit but can g Alternate the sequenc.:e " Wthh you
A few possible questions follow: &) Are” ' - " " L C T e vise (to0) pe sk students for answers: sometimes, you
you beautiful/handsome? b) Do you haV%onal guestions. Some students feel co Fn_lght WI-Sh to cal o student numt_Jer Lo
a girlfriend/boyfriend? c) Have you ever : Mnswer first, other times 7 or 10. This keeps

kissed a girl/boy? d) Did you drink Sc)jufor'[able talking about their first kiss (0rthem on their toes.

last weekend? e) Can you play biIIiards’?admitting they are x years beyond sweet

si>_(teen and §ti|l have not!), others. do nob) If you are comfortable answering ques-
Then, female and male students form sep}lgtl—'rse ?hgeoo:rédegst: dcggzo;"%l\j\?fggnoscgﬁjon& you might want to participate your-
rate groups out of earshot. They read out | Y i tF))I fo Felf. Be careful not to steal the show (some
their questions within their groups anoslon?,, gltjksl ! '? e)hretqunse 0 htn'o ﬁO;nTe”OWS once chose ME as the winner!). In
select a certain number to ask their oppévt—l]:in ht ( aertcic?tﬁgrly ?oelc\/iorm%n)mgou 4 Cmy experience, students welcome and en-
site-sex classmates (ideally, at least ong. 9 - \P y » POUY joy a teacher's active participation.

per student). Decide which group will aslgarts/sae, family, and religion. _ _
its questions first. If the women, then the The authoris currently teaching at Pusan
must sit together, preferably facing a blackY ARATIONS University of Foreign Studies. She wel-

board. The men sit behind them after hav- comes comments about this or other
ing changed seats: the women should ndd In & same-sex classroom, you have afeachniques” columns and would be

know where individuals are sitting. least two options. First, half the studentgery happy to hear from others who have

can pretend to be the opposite sex. | haygod teaching tips to share. If you would
Next, the women take turns posing quedound my students, atleast, enjoy role plalike to see your tip in print and/or have
tions. Each male student must give a shd#ing just that. Another option is to tossany  comments, please e-mail
answer with yes or no plus auxiliary verUt the blind date twist: students can for<teverest@taejo.pufs.ac.kr> or tele-
(and, if desired, expand on his answerjnulate yes-no questions specific to thephone (051-) 640-3228.

Thinking about doing more? KOTESOL has several projects just getting off the ground.
VOI u nteer *  From Publishing to Teacher Development, KOTESOL is the place to volunteer. Contact the
" officers and chapter reps listed on pages 30-31 for more information.
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Using cartoons in the classroom

George Bradford
Patterson II Univer-
sity of the Philippines

canoon from & news-

aper, newsletter,
magazine, eic. i3 a delighiful comma-
nicative device for second language
learning. It not only facilitates second
lnnguage learners’ reading skill and
even their writing skill, but can also
be used 1o improve their aural and oral
skills in a joyful, meaningful way.

A helpful technigue for reading skills
i o read the cartoon out loud at least
three times to the class. Ask them
what they liked about the carioon and
why. Then, have the students read the
cartoon several times, understanding
the theme, the mood, the plot, the char-
acters, and the symbols. They shoald
alzo circle the words that they do not
understand and attempl (o understand
them within the context of each cap-
tion. Aftes determining the meaning
of the words, have them give sen-
tenees for each of them. They should
think of synonyms and related words
that could replace in each of the par-
tcular contexts. Have them give ani-
onyms for these words. They can fol-
low this up by giving sentences for
them They can interpret how this car-
toon relates to the local, national, or
glohal situation

Regarding their writing skills, they
can write their own cartoon. Have
them do this individually in class and
as & homework assignment.. When

Frank & Emest

Teuhokps

Robinson

they finish f1, they can present this to
the class as o reading skills activity.
They can do this in pairs of in small
groups. This can be extended into a

A stimalating techmique for improv-
ing their aural skills is to have them
listen earefully to a cartoon presented
o them by tape or voice in which the
words for the caption are deleted. Inj-
ally, you should read the cartoon to
them slowly at least two ar three times.
Then, gradoglly increass the speed of
your reading until you reach normal
speed. Then, ask them listening com-
prehension questions. To reinforce
this listening taak have them ask each
cther similsr kinds of listening com-
prehension questions in pairs, amall
groups, large groups, snd finally the
entire class. To malee this activity more
interesting and challenging, you can
make use of some of the smdents for
this activity in which there is a differ-
ent student taking the part of cach of
the charscters in the cantoon, This will
not only make the activity more en-
joyable, but it will improve the stu-
dents' listeming discrimination ability
in recognizing different accents and
dinlects of English

Another plessant, pragmatic tech-
migque is to have the students summa-

rize orally & cartoon froma
newspaper, newslemer, or
magazine. They can alse
perform this activity in pairs,
small groups, and large
groups. Likewise, they can
act out individually and on
e group level these car-
toons, even incloding the cartvons
that they have written. You can make
il more inierestiing by developing it
into a speech contest, consisting of
groups or individuals acting out the
cartoons, n which awards are given
to the best performing groups or indi-
vidnals,

Thus, cermoons can be a very dy-
BOmic, pragmatic, creative, and enthu.
sinstic device in enhancing the sec-
ond language skills of our students,
especially when the cartoons selected
introduce diverse and fascinating
matters, particularly global affatrs.

We should spply cartoons creatively
in the language classroom. in order 1o
motivale students to improve their
basic language skills: listening, spesk-
ing, reading, and writing. Even more,
cortoons can be & great device 1o im-
prove their communicative compe-
tensce, and the second language stu-
dent cin achleve more leamer-an-
tonomy, thereby, meaning that the
socond [Engusge class is more learper.
centered.

George Bradiord Patterson ]
teaches in the Depariment of

Language Education, College of
Education at the University of the
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Split Sentences: involving everyone in large classes

did this activity with ten . Step 4: Hand out activities

third-year and several lm and sheets for students to
second-year middle school Teac lques use to record their answers.
classes and found it to b edited by
quite successful in engag-
ing the students in using
English. The activity can be
done within a 45-minute ate a duplicate set of questions. This At the end of the class, col-
class, or less if you have fewer stuy o < \vell as long as students rotati€Ct the papers for curiosity, marking,
dents and activities. Reconstructinqhe questions within their half of the®" feedback on the amount and level

the questions requires co-operation oq (Itis chaos otherwise). of English used, and perusing their an-
from group members, as does com- swers.

ing up with the antonyms and objectz: Choose the questions. Some that |

Step 5: Circulate and assist
as needed

Kiama Robinson

Iists..Thus, the.fiocus is broader than o are as follows: V/ ARIATIONS :

reading and writing. *Have students create the questions
-What did you eat for dinner lastfor the next time. *I also included one

PurpPosE night? (I ate Kimchi and rice.) grammar activity. Students had to or-

To recreate questions/sentences, and \What was your favorite song lastganize some infinitive verb forms into
to write down an answer in responsgyear? (It was "Candy" by H.O.T.)  one of 3 groups according to the spell-
-Write down everything you can ing of their past participles. | removed

M ATERIALS : see in a supermarket. (candy, gunthis activity from the game as it did

a group of questions, each word fosales clerks, onions...) not seem to fun. It also took the stu-

each of the questions written out on  -Write down the antonyms (oppo-dents longer to do than the other ac-

a separate piece of paper, and a largsites) for these words: hungry, expertivities which created a bottle-neck in

sheet of paper for each group to ussive, interesting... the activity flow.

to write down their answers to the -Write down as many things as

questions, dictionaries (optional)  you can that are round. (doughnut(This lesson is based on an idea from
tire, button, egg yolk...) Teaching Techniguepublished by

PROCEDURE: Step 3: Explain what students will doPro Lingua Associategive Minute

1: Decide how many groups you Wan(WOfk in grOUpS, different aCtiVitieS, ACtIVItIeSbyPenny U.hrv and an.Other

to use. | have found that groups oPass along to next group when finBritish activity book titledTake Fivé

four are the optimal size. | chose tdshed) then divide them into small

divide the class in half and then cre8roups

Chapter Reports head for North America next year.tacts are co-chairs Carol Binder (f_ax:
-continued from page 18 She has been awarded with a Rota§64-57-8716 or e-mail:
International Scholarship for a year'sarolcab@cheju.cheju.ac.kr) or Hyun
third Sunday of each month, at thestudy abroad. Sung Hwan (fax: 064-33-6100 or e-
Foreign Language Institute at Cheju mail: H648H@chollian.dacom.kr)
National University. One advantage ifNext, Dennis Ferman, one of the
doing so is to attract students majorfounders of our chapter and initial co-Send Chapter Report submissions
ing in English education and Englishchair, will be leaving Cheju National to Carl "Dusty” Dusthimer at
language and literature to KOTESOL University after five years of service.Department of English Hannam
We will keep you posted on our sucDennis has encouraged and assistédhiversity Taejon 300-791 or email
cess. many students to study English<dustman@eve.hannam.ac.kr>.
abroad. He will be missed by col-
Finally, a bit of news about two En-leagues and students alike and w€hapter Reports are not limited to
glish teachers who have had strongvish him luck. the business of chapter meetings.
roles in the Cheju chapter of We encourage "personality" pieces
KOTESOL in its early stages. First,Finally, we continue to look for ready,and other items that may not be
Oh Eun-ja, who has been chair of ouwilling, and able people to address oudirectly related to the teaching of
social committee and has done a sgroup. We are especially interested ifenglish but report on the events and
perb job with our first newsletters, will bringing in outside speakers. Our conpeople of the several chapters.
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Alphabet clap; chanting minimal pairs

By Kiama Robinson starting with easy (e.g. door,

. frog, help, tomato...) and
TeaChmqueS working up to more difficult

icked up this WARM- . (e.g. door, dream, fresh,
I LIJJP activiFt)y up several edited by frog...)in later installments.
years ago from Ritsuko Kiama Robinson (This helps students locate

Nakata and have used it i words in the dictionary
four countries with suc- more effectively.)

cess. This can be used for any 2%%tle more challenging, use "back-
group, and any number of students

OTE:
as the only restrictions are good vis}/]\liirq,sat 'Igf:i?aogsfmm the begln'This sounds dead easy, doesn'tit? It's
ibility of the poster, paper, pencil cray- g ges. not! Try it yourself!
ons, and tolerance for a lot of chant
ing and clapping sounds. This is exEXTENSION ACTIVITIES & The author is currently teaching at
cellent for working on letter differ- “Make & second poster using morg, pyblic middle school in Pusan. Her
ences: e.g. "she/c", "g/z", "blp". colours, and do not use the samfye years of teaching experience
colour sequence. (This is more d'ﬁ"span five countries. She is hard at
PURPOSE: CUA'_[-)h*?Ee”iquBe? Stpe” ou.tbwordsévork on her Master's thesis in TESL
which the students transcribe, angrom the School for International
;O”r“ﬁ;:dviir,:rt]s t:}% k;?sr?;;tmggz tt?zaictate back to the teacher/vyriter atthgraining. Comments about this or
L ' board. (These could be review itemsgtper "Teachniques" are welcomed:
colours usgd to f|I_I in the letters (s,eeOr things that will be introduced KATKIM@HOTMAIL.COM
also extention activities) soon.) *Give students four or so '

words to put into alphabetical order,

M ATERIALS :
*One large sheet of paper with the
letters of the alphabet drawn ver - They easily learn new languages in
large, in either upper or lower cas)écross CU|tural COUpleS addition to their two mother tongues
letters, and filled in with bright _continued from page 10 and are able to better assimilate into
colours. *Tape or thumbtacks to dis- our multi-cultural world.
play it have fights "like any other married

couple”. Like most couples, the hus{CONCLUSION
PROCEDURE: band and wife share household'he point we would like to make is

*Before class, prepare the poster. Thishores together. But, compared withhat, as the married couples we inter-
could take at least an hour to sketclKorean husbands, foreign husbandgiewed also stressed, the way we view
outline, and colour in the letters. *Ex-are more attentive and caring towardmter-racial couples must be changed.

plain briefly, and model how to do thisthe family. We should no longer view such rela-
activity: 1. "Tell me the alphabet from tionships as strange and abnormal,
the beginning. Now, say it back-ApouT THE CHILDREN but rather we should view such rela-

wards." 2. Review the colours Use(bmy a few couples we interviewedtionships as normal and healthy. Of
in the poster. 3. "Tell me one colour."h54 children. According to Koreancourse, there will be confusion and
(from the poster!)”"Now, tell me only |aw their children follow their father's difficulty caused by the different lan-
the letters that are (sky blue) from thgamily name and nationality, which, guage and social values in cross-cul-
beginning.” 4. "Tell me the alphabetihey say, gives more benefit to thdural relationships. However, we have
from the beginning, but do not say thegs. The children automatically be-found that cross-cultural relationships
(sky  blue) letters. Clap for the (skycome bilingual and gain a greater unbave nothing substantially different
blue) letters.” 5. "Tell me anotherqerstanding of diverse cultures. from a relationship within one culture
colour. Tell me the (orange)letters in general. The choice must be up to
from the beginning. Tell me theyhijle some parents worry that theiindividuals, whether he or she
(orange and sky blue) letters novhildren will never really feel a partchooses a partner from a different
from the beginning.” 6. "Tell me of ejther culture, the inter-racial cultural background or not.

the alphabet from the beginning, buggyples we interviewed felt that rais-

clap for the (orange) and (skying bi-racial children can be an assefve would like to thank all the cross-
blue)letters.” *It is not necessary toyg g global world society. They be-Cultural couples from KoTESOL who
repeat the whole sequence every tim@eye their children are more open td€lped us out with this survey.

or even the first time. *To make it anew worlds and various cultures.
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Teachniques: Win, Lose, or Draw

edited by Kiama PURPOSE RULES:

. . The purpose is for team members tStudents may NOT:
RObInSOI’l, Daecheon try to guess what their players to il-

Middle School, Pusan lustrate on the board. " say the word out loud when they
read it (in case of sharp listeners in
M ATERIALS NEEDED: the front row)

(Kammy) Robinson and textbooks) such as: shy/picnic/orange use Korean or English letters (or
currently | am teaching at juice/handsome/expensive/Opemumbers?)
a public middle school in Pusan.your book.

M y name is Kiama 1. Vocabulary list (based on assigned

My five years of teaching experi- " gesture or pantomime the item
ence span in five countries. | am@. Pen and notebook for teacher to
hard at work on my Master's thesiswrite down target word. "guessers” must raise their hands
in TESL from the School for Inter- when ready and not shout out their
national Training. 3. Chalkboard and chalk/white boardyuesses

and pens plus 2 erasers (or big sheets
CONFESSIONSOF A MAGPIE: of paper, markers, and tape) V ARIATIONS :
| am a bit like one of those birds (I have not tried these out yet, but
because | cannot help myself fromPROCEDURE: think they might be worth a try next

collecting all the bright and shiny ™ Divide class into teams, and dividetime.)

new ideas that | encounter in myboard into columns, one per team.

teaching travels. | have attended\rite team names students have cho- Points: If 1 team is really lagging
numerous seminars etc in the fevgen at the head of each column.  behind, give the next round a higher
years that | have been teaching, and value (bonus points), and couple se-
have done quite a bit of reading in" Teacher chooses one lexical itenfective vision with an easier lexical
the field, so if I should inadvertently from list and writes it in the notebook.item.

credit the wrong source for any ac{l tell them if it is a sentence or a

tivity in this column, | apologize in phrase.)If they do not know the item, Spotters: When | got a massive
advance. If you happen to know the cancel it and find another item.  number of hands that seemed to go

“correct" source, please pass along up simultaneously, it is difficult to

your information. " 1 player from each team comes t¢ay which was first, second, etc.
the front to get his piece of chalk. so...Choose "spotters" to help out.

NoTE: )

For this to be a "hands-on" column, Players huddle around teacher who Challenges: 1 team could chal-

| would like your input. Please feelShows them the secret word. lenge another by choosing an item

free to jot any successful activities from the textbook (as tie breakers,

that you have tried in your classes Players go to the board and try t®r not).

or pass along your experiences witlflraw a graphic representation of the
an activity, by contacting me at:item without using words, speaking Shuffle: Students move forward

KATKIM@HOTMAIL.COM . or miming. in their row/team as the first person
comes up to draw, and then goes to
Thanks to Misha Yi and Chantel Teacher stands facing the teams tdne back of the row/team at the end
Steffan for suggesting this activity.be ready when they start guessing. of his turn. To quote Don Maybin,
It was a real life-saver! (This is based this would "...give a feeling of con-
on a game that was popular a few When team members think theystant activity even though the ma-
years ago in the U.S. and Canadajnow whatitis, they raise their handjority are awaiting their turn.” (from
a JALT seminar called "Motivating
| tried this one on all my 1stand 2nd~ Teacher points to the first studenStudents and Tired Teachers" he
grade middle school classes. Thert raise his hand. If his guess is ingave in 19927?)
are between 42-52 students pegorrect, the teacher points to the sec-
class. It can be done within 45 min-ond student to raise his hand, etc. =~ "Warm!": Teacher could reply to
utes, including playing "Rock, Pa- guesses with "cold" (not even close),
per, Scissors” to illustrate the mean- Teacher periodically reviews team'warm” (not too far off base), and
ing of the game's name. points. (There is a tie between Hand-hot" (really close!).
some Boys and Genius.)
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