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President’'s Message: May Conference

Dear KOTESOL Members, Presenters and Attendees,

Welcome to Seoul Chapter's annual conference. @wame this year,
CLASSROOM MANAGEMENT: Creating a Successful Classroom is one thawve know
will appeal to all teachers. We are also satisfieat our adjusted format of a half-day
with 9 presenters talking on a variety of themedipent to educators from elementary
to tertiary levels will meet the needs of confeemmpers while not overloading the
conference team or breaking the bank as far asl &t@pter’s finances are concerned.
Through careful management of our chapter’'s dudsr@venues (thanks particularly to
Ksan Rubadeau, our Treasurer), the Executive hasagteed that the new President
will have a solid financial footing for the nextade of Seoul Chapter’s existence. That
achieves one of my personal goals during my 2 year®resident but let me also
mention a few other accomplishments we, as an ¢ixecutand your chapter
representatives, have achieved:

1) Membership has reached 320 (or about 36% ditiaéof KOTESOL

membership in Korea) as of October, 200&anks, Heather for your
hard work here, and to Jennifer Youngrémresenting the members so well!

2) Thanks to Alex Pole and his team, we tageeat new version of our
newsletterbout Seoul KOTESOL (ASK), which is being produced 3 or 4
times a year (depending on availabilitydgfcles, etc.).

3) Thanks to Matt and Sarah Sahr, our webm@poking amazing and is
updated frequently to show what’s goingaeth our chapter, and we are
also being publicized more often and neffectively than ever before.

4) With the efforts of Bruce Wakefield, oumorkshops are offering a wider
variety of topics and, thus, our attena@ahas been reaching 40+ at our most
recent monthly workshops.

5) Thanks to popular response, our annuabktimas Dinner seems to have
found a home at Suji's in ltaewon. Wilhet events come to grace our social
calendar on a regular basis? That remntaibg seen.

6) Thanks also go to our Co-VP’s (Joe Waltre Frank Kim) for stepping in
to do whatever was needed to make suréimgsegot organised, newsletters
got sent, and so on.

7) Finally, my thanks and appreciation go to Maaye Scott, our Secretary

and the one original executive member who stattsdvhole adventure



with me in 2004. Thanks for everything you do araveéh done for Seoul
Chapter.

Lastly, before | close, | would like to thank all the members of the present
Executive once again for making the past year dhedest since | joined KOTESOL
back in 1998. | know that | leave the Presidencgaond hands and the new President
with a team that is an enviable one in its prof@sslism, dedication and creativity.

In closing, it is my hope that you will find soraseful ideas here today and that
you will also find some new friends with whom toved®p your teaching in new and
interesting ways you never dreamed possible. Winovk You may even decide to join
KOTESOL and our chapter in making Korea a bettacelto live, work and learn.

Yours,

Tory S. Thorkelson, M.Ed.
President, Seoul KOTESOL
2004 - 2006.

Don't Forget Seoul Chapter has a Year of Great Prommming

Our next meeting is Saturday, Jund' f&aturing lan Kutschke.

This workshop is mainly for teachers of elementagg children. The workshop will
consist of two intertwining topics that form thentiamentals of a functional, organized
and stimulating learning environment. Teachers éllexposed to the benefits of a
working merit system using stickers. The main idegeaching conversation is to get
the students to use the language and get themgalkeachers will find out different
ways to organize a class, keep students in ling@shace the amount of teacher talking.
Teachers will actively engage in simulated clasities to better understand both the
use of the sticker system and the ways young learmead body cues.

lan Kutschke is an adult conversation teacher and ChildrendgjRam coordinator at
Korea University.

If you would like to present at a Seoul Chapter tinge please email Bruce Wakefield

bruce wakefield@hotmail.com

And, as always, Seoul Chapter meets on the third &aday of every month at the
Injekwan or Professional Center at Sookmyung Women'’s Univeity from 3 — 5
p.m. Please see our website for further detailsyww.kotesol.org Click on
chapters then click on Seoul.
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ABSTRACTS

Session 1:  1:00 — 2:00 p.m.

Making the Elementary English Program More Successful
David Shaffer
Room 612 (1:00 p.m. —2:00 p.m.)

This study is an attempt to evaluate the nine-péirelementary school English program and make
recommendation to make it more successful. Theystuas conducted in the form of a survey of
elementary school teachers in a provincial areacavered a wide range of program-related questions.
The results of this study are compared with thdse imilar study conducted five years earlier.rirrithe
combined results, a set of recommendations are mhdecombined results lend strong support to the
recommendations made, including a call for a charideachers in the classroom and the amount & tim

English is taught.

David Shaffer (PhD, Linguistics) has been a professor at Chddniversity for over 30 years. He
teaches graduate courses and is a teacher traidematerials developer. Dr. Shaffer is the autHor o
books, research papers, and periodical columnsngitigh and Korean language learning. He is a Korea

TESOL and Asia TEFL executive officer.

Using Detective Fiction in the English Language Classroom
Ji-soo Hwang, In-su Kim, Hee-jung Lim and In-kyourgg
Room 613 (1:00 — 2:00 p.m.)

This presentation focuses on practical uses ofctieefiction in ESL or EFL classrooms. Books and
written texts have numerous uses for language sitigm. They provide language input, and
opportunities for reading comprehension; you camneawake dialogues based upon the reading and many
other exercises. But, it is the opportunity togpice critical thinking skills that makes detectifigtion
particularly exciting for the ESL or EFL classroomStudents have to use advanced reading skills and
logic to solve the mysteries. It also offers thgpartunity to discuss questions of right and wrgag

morality).

Ji-soo Hwangwas born in Seoul, Korea where she grew up umilage of five. Her family moved
around a lot and finally set up in Busan. She gated from elementary school and a girl's middle

school in Busan. When she was in her third yeanidflle school, she took the admission test for



Hanyoung Foreign Language High School. In the winfe2005, | got admission to the OSP (overseas
study program)

In Sue Kim is currently a high school student at Han Youngekm language HighSchool. She is
involved in the Overseas Study Program and planturagtend an American University after graduating
high school. In-su’s dream is to achieve her foligmtial and serve as a global leader and philaptsir

worldwide.

Heejung Lim was born in South Korea on November 18, 1989.iSharrently studying at Hanyoung
Foreign Language High School. As a child, she livethe U.S. for four years. Her interests are in
diverse fields including law, politics, literatutlanguage, and the environment. Heejung enjoysnmgad

writing, acting, singing, and exercising.

In-kyoung Lee was born on October 13th 1989 in Seoul. As al¢klhe lived in U.S. She returned to
Korea when she was in kindergarten. Since thenhahdeen overseas a couple of times. She is dyrren

attending the Overseas Study Program of HanyoungjdgioLanguage High School

The Class Journal
Andrew Finch

Room 615 (1:00 —2:00 p.m.)

The Class Journal (CJ) is a student-centred mefrnakimg care of various classroom organisation
matters. Instead of the teacher being responsilenairking attendance, participation, assessmént, e
the CJ gives the responsibility to the student® Eacher simply puts the relevant forms in theadd,
the students enter their scores and attendance.h@iithe double benefit of lightening the burdenhe

teacher and promoting responsibility in the stuslent

Of course, there can be problems. Students areused to being treated as adults, and they can be
tempted to make false entries. This is usuallyctiee with only a small percentage of students,jsndt

a reason for punishing everyone. Rather, it canséen as an opportunity to raise the issue of
responsibility. If we want responsible citizensenhthis relatively unimportant activity presents a
microcosm of larger issues. In this case, the cdass is a mirror of the larger society, and thesSla
Journal offers opportunities for discussing andnpoting social growth. If used in a non-threatening
manner, the CJ can be a convenient vehicle for ptiogn confidence, motivation and positive attitude

change.



This workshop will describe the theory and practtesing a Class Journal, and will show a videouab

the CJ in use, in addition to providing various ptaCJs for inspection.

Dr. Andrew Finch is associate professor of English Education atoBgbuk National University, where
he teaches TEFL methodology, using a holistic, misti@ approach. Andrew has authored a number of

ELT books, which can be viewed online vaivw.finchpark.com/booksHis research interests focus on

ELT as education of the whole person.

Session 2:  2:15 — 3:15 p.m.

Classroom Routines
Bruce Wakefield
Room 612 (2:15-3:15p.m.)

This workshop will be aimed at assisting teacheith acilitating the learning of English by young
learners. However some of the ideas could be addpt use with adult students. In the workshoplll w
explore issues related to setting up effectiveinestfor an EFL classroom. In turn | would look@pics
such as control, motivation and working towardsgthle learning outcomes. We will also look at the

guestion of tracking student progress.

This workshop in particular will set out to chalggnsome notions about classroom control that Irfeet

to be debated in the South >Korean situation.

Currently,Bruce Wakefield is a Senior English teacher at the New ZealandeZerin Gangnam, Seoul.
Mr. Wakefield’s teaching experience in Korea haduded three years at Soonchunhyang University, nea
Onyang City. Prior to arriving in Korea Mr. Waledfl had spent nearly 30 years teaching in the New
Zealand Primary school system. A considerable parMr. Wakefield’s time in New Zealand was

working with pupils who were learning English aSecond Language.

Silence and Attention
Douglas Margolis

Room 613 (2:15-3:15p.m.)

Handling student silence and eliciting their papétion is a major part of language teaching.
Attention, according to Richard Schmidt, is a neeeg condition of language acquisition and alsoca$

of teachers’ classroom management endeavors. [feisentation discusses these two foci from a



classroom management perspective, offering instmak strategies from several different viewpoifas
coping with silence and directing attention.  Atlees may be surprised by, and disagree with, the
presenters take on classroom interactions, butldhmyvertheless walk away with several practicabil

that can be applied in the classroom on Monday mgrn

Douglas Margolis currently teaches at the International Graduateo8icof English in Seoul while
finishing his PhD in Second Language Acquisitioonfrthe University of Hawaii. He is interested in
classroom research, pedagogy, the nature and folateractions in second language learning and

computer assisted language learning. Emadlrgolis@hawaii.edu

4 Skills Activities for Content-Based | nstruction
Kathy Brenner
Room 615 (2:15-3:15p.m.)

Content-based instruction (CBI) has developed aifgignt presence in today's ESL/EFL curriculum.
Whether theme-based, sheltered or adjunct, CBligesvlanguage support for content-driven subject

matter.

The language teacher needs to organize the comt&tetrial into various segments such as background
knowledge (activating schema), vocabulary, text ematent analysis. Once the segments are designed,

the 4 skills activities can be created.

The presenter will focus on an article frdthS. News & World Report and present assorted 4 skills
activities that teachers can apply. Handouts eftdmplate segmentation and a listing of the 4sskil

activities will be provided.

Kathy L. Brenner is an ESL instructor and curriculum designer ah8ang Hoam Center in Yongin. In
Boston, she has taught at Northeastern University larvard University. In addition, she has been a
writing consultant at the Harvard School of Publiealth. She has her master’s degree in TESOL from

the School for International Training.

KOTESOL



Session 3:  3:30 — 4:30 p.m.

Task Based Learning and Sudent Motivation

Thomas Santos

Room 612 (3:30 —4:30 p.m.)

It is a constant challenge to motivate and stineutatr students. We want to coax them into engageme
with the material so that they will learn to readjte, and speak English. Unfortunately, we aré¢ no
always able to do this. Due to the external pmessof social responsibility, our young learners aot
always mentally or emotionally present. This pnéaton will look at educational motivation theory
and it relation to actual classroom practice. Toaged learning, as described by Jane Willis, i on
strategy to motivate our students extrinsicallintfinsic motivation is not present. The builtaspect

in TBL of the requirement of students to producensthing as well as reflect on their learning prsces
can help push students to engage with the languabeis extrinsic motivation can be a powerful tém

teachers to arrive at their ultimate goal, learning

In the presentation, there will be an opportunity participants to discuss the applicability of TBL

They will also look at student textbooks and expert with how to adapt them to a task-based model.

Mr. Santos is a Senior English Language Fellow with the Ust&Department assigned to Korea for the
current school year. Back home, he is a lecturekpplied Linguistics at the School for Internat@bn

Training. A trained professional actor, he hasgltduusing drama for language learning in many
countries throughout the world. Thomas has taumgl@zechoslovakia, the Czech Republic, Morocco,

and Bangladesh. In 2003, he was a Fulbright sesgioolar in Budapest, Hungary.

Teaching Book and Time Management Skills
Kevin Smyth
Room 613 (3:30 —4:30 p.m.)

The biggest difference between low- and high-penfog students is likely not intelligence, but
organizational skills. Sadly, however, many lownaid-performing students believe that the diffeeenc
is intelligence. Disorganized students live in @riah of unexpected surprises and high stress irb#se

of cases. Inthe worst, they live in protectivathy and distractive misbehavior.

Teaching time and book management skills is at ledavor to students, and possibly a pre-requtsite
any kind of learning. This presentation shows himae management this skills can be foster through

class procedures and methodology, and how booknizigg skills can lead to a more confident and



competent student.

Kevin Smyth was a junior/senior high school English and sosiatlies teacher in Canada. He received
his masters in TESOL from the University of Birmivagn. He has been teaching for ten years in Korea,

and is currently in the English department at Kage@versity's Suh-chang campus.

Audio Journals
Maureen Cody
Room 615 (3:30 —4:30 p.m.)

An audio journal is a recorded collection of a stk thoughts or a set of oral essays on onesarias
of topics. Students make recordings at regularrvats, and frequently the teacher reviewing these
recordings makes some oral comments on the stsdemt’k, thus beginning a useful dialogue and

feedback loop outside of class.

This presentation will present a theoretical raierfor journaling, specifically audio journals. &rh the
presentation will document one teacher’s use ofcajalirnals during several 10-week spoken English
programs where trainees frequently complained ttiey didn’t see any improvement in their language
skills. Audio journals were used as a concrete teagemonstrate student achievement when students
guestioned the amount of language they were legrrhudio journals also served as a way to add
detailed individual language feedback without tgkiip valuable class time.

The description of audio journals in the presestalass will include a list of lessons learned and

potential pitfalls to watch out for when using augburnals.

After documenting how audio journals were usedendiass, the presenter will lead participantsugho
a series of practice and discussion activitiesgieesl to make them assess the benefits of audiagtsur

in their own teaching situations, then devise wayisplement audio journals in their own classes.

Maureen Cody is an instructor and curriculum developer at Samgsduman Resources Development
Center in Yongin. Maureen has worked for Samsumafmost 2 years. Maureen received her MS in
applied linguistics and TESOL from the Universitly Rennsylvania, where she is currently conducting
doctoral work. Her research interests include acedleeading and teacher training. Before coming to
Korea, Maureen taught academic English at varioigeusities in the United States. She also worlad f
Literacy Volunteer s of America, providing teaclietining seminars to volunteer ESL teachers who did
not have TESOL backgrounds.



Extended Summaries

The Class Journal

Andrew Finch

Gyeungbook National University

Most teachers would agree that part of their jolw igrepare students to enter a democratic sodrefgict

the 7" National Curriculum tells us that this is a magabof education in Korea:

The objectives of Korea’s education are, underidbal ofhongik-ingan (contributing to the
overall benefit of humanking- the founding spirit of the first kingdom in Korearstory),

to assist all people in perfecting their individahhracter, to develop the ability to achieve an
independent life and acquire the qualificationsdeimocratic citizens, and to be able to
participate in the building of a democratic stated gpromoting the prosperity of all

humankind. (Korea Institute of Curriculum and Ealan, 2006)

It follows, therefore, thahongik-ingan should be the main priority in our classes. In pca¢ however,
teachers complain that they never have the oppityttm develop their students’ individual charaster
and to prepare them to become democratic citizgénse all their time is taken up with test preparat
which requires an autocratic, transfer-of-knowledgre-learning approach. Foreign ELT teachers also

tend to sidestep the issuehaingik-ingan, since their job is “to teach English.”

So when does the training for democratic citizepgshke place? At present, students are supposed to
assume the necessary autonomy, critical thinkinglsskinformed decision-making skills, and
responsibility, through some magical rite-of-pagsaghich occurs when they leave university. Their
educational experience up to that time has nottando with democracy, since they are not involved i

any democratic processes.

If students are to become democratic citizens, they need to experience a democratic environment,
and they need to learn how to deal with the issh@sarise in that environment. Because of this, vital
that they be involved in decision-making at evevyel of their education. The Process Syllabusstep
along this road, and the Class Journal (CJ) ishemasmall, but effective attempt to democratise the
learning experience, with the added benefit thaeips the teacher with class management, andries

up extra time for teaching, monitoring, and faatiihg learning.



Individual CJs can be designed by the teacheriteauah class. They typically contain Attendanceets,
self-assessment sheets, peer-assessment shes&ntaien-assessment sheets, and photo pages. They
can also include any data-collection resources @sgignment dates, hand-in dates, extensive iggadin
details, etc.) the teacher feels to be appropriateing the semester, this CJ is made availablltthe
students, in all the lessons. The CJ moves ardumdlassroom, and students fill in the assessnetatisl

at suitable times.

It goes without saying that issues do arise. Stisdeill often “help” each other by filling in eadfther’s

attendances. If these attendance entries are(falgedent is absent), then the CJ seems to Hedtieé.

However, such a situation is in fact a learningarpymity. The teacher has been freed up from chassr
management by the CJ, so he/she has more timelkocawaund the class, talking to students about thei
attendance, self-assessments, and peer-assesseitent¥yhen he/she notes examples of unrealistic
expectations (self-assessments too high or too, lp@gr-pressure (peer-assessments too high cowgp |

or the absence of students who are “present,”ishé&s good opportunity to talk with the students w@bo
intra- and inter-personal responsibility. An exeatl follow-up activity for this situation is the f&sroom

Contract,” in which students make their own rulesdlassroom behaviour.

The classroom is a microcosm of society, so it mad@nse that social mores can be investigated and
discovered in the “safe environment” of the classtoWhatever subject we are teaching, there isyawa
time to fashion the learning environment in a wagt tdevelops social responsibility. In fact we nigbk

what is the use of teaching without attention s factor. As Pine and Boy observe:

Education becomes a meaningless endeavour unkesslititation acquired has some impact
on the human condition. (Pine & Boy 1977: 237)

References:
Korea Institute of Curriculum and EvaluatioNational Curriculum. Retrieved March 29, 2006 from:

http://www.kice.re.kr/kice/eng/info/info_2.jsp

Pine, G. J. & Boy, A. V. (1977).earner Centered Teaching: a Humanistic View. Denver, Colorado: Love
Publishing Co.



Of Time and Books

Kevin Smyth

Korea University, Suh-chang Campus

Introduction

The difference between a strong and a weak stusl@ngjanizational skills much moreso than
intelligence. To whatever degree a teacher bediévat, it is certainly more productive to act batt
basis. If a teacher believes it is solely a maiféntelligence, then little can be done to impgov

it. Indeed, it would make us wonder why a perséi Welieves that would become a

teacher. Organization skills, however, can belitagd learned.

In my experience, organization is key. Most of amguccessful students fall on the basis of pooce tim
and work management rather than being blunt-mind€bey attend poorly or arrive late often; they fai

or forget to do homework; their books are invaryadoimess if they have one at all.

It is hard for the organized to imagine the minagehe disorganized. For them, it is like havimy
capacity for memory. Every class is a new clagoonected to the last or the next; lectures,
assignments and instructions come at them fromhir@ttions and as a shock; the bigger picture ®f th
course is invisible to them; tests are an embamgexperience that they can’t prepare for becthesg
have nothing to review. Small wonder, then, thaytprotect themselves by avoidance and

apathy. Most dangerous of all, they begin to elighat they are, indeed, stupid.

Before we can teach such students anything of hjest, students have to believe in their intelice

and start developing some of the organizationdlisskécessary for success. This can be done.
A. Time Management for problem students

Time management is an elusive thing to teach. Gameercises and lectures simply do not get thet poi
across. It is best taught in our day to day deakith the students, especially with regards teeabss,
lates, missed work or late work. Let's look atgoprecepts for teachers that can become polithein
class and thereby teach the students some impanamecessary lessons about organization and

responsibility.



1. Do no favours — Simply put, a favour to one stids a disfavour to all the others. Dogs may eat
homework, but some students beg for our understgnahile others quickly re-do without our even
knowing, Forgiving the former is unjust becausevidluates them equally. This delivers the wrong

message, and when put that way to the studentsuthally understand.

2. Keep the books straight — Whenever we don’t reefoesponsibility, we are allowing

irresponsibility. If a student is sick or his gdmmother dies, he needs to make a choice as to ahethr
class is more important. It may be they shouldsrolass, but they should also accept the consegsenc
of that decision. Excusing them exempts them froaking the kinds of decisions they will have togac

in life. Simply put, that is the opposite of teah

3. Encourage good communication — We should ndiew students to fully recover marks for absences,
but we should allow the effect of absences orwaigk to be diminished by a responsible handlinghef
problem. If students let the teacher know ahedtraf about an absence or late; make arrangenents t
work around problems; or communicate well in thergwof an unforeseen problem, teachers should
negotiate. Always, however, it's with an eye totvégaching responsibility, not allowing

irresponsibility.

4. Discuss the reasoning with students — The apolieies merely seem harsh, inflexible, and
unreasonable if not explained to students. Tinkedfort must be spent in helping students undedsta

the reasoning.

5. Foresee problems and require students to takemeibility for them — When | see a problem shgpin
up, | stop calling the student’s name out on ralk clt forces them to come and see me. | oftegim
an honest conversation with, ‘what mark are yoummiag on getting in this class’. 1 tell them frayk
what | think they are getting, but make clear | tdyem to do well. This can be the starting poina

turnaround: my job helping them to do well and it to actually do it.

B. Time Management for advanced students

All students need to learn to balance the many desyan their time. They need help in improvingrthe
habits and making wise choices. This is a huge, dhe theory of which is well-covered in self-help

books. The classroom can be a place to put itipeac

We tend to teach students piecemeal, feeding thenassignment at a time, and thereby manage their
time for them. One way of teaching time managersetd give them several assignments at the same

time and then give them a measured period in witictomplete them.



Writing class seems the best situation for thiste@cher can start small and give 3-5 tasks traildtbe
completed over the next few classes. At firstdstis may need monitoring and advice on their
progress. After, students can be encouraged te abiout how they managed time and what they would
to differently next time. From there, increasintglyger and independent projects can be assigrfexn.
these, students benefit from being introduced bedaling plans, and many need advice about planning

over-ambitiously and the like.

The handout given for this presentation outlingsaect | used on teaching my students.

2. Notebook organization

Many of the problems mentioned in the introductiorthis piece are clearly evident in the notebamfks
the students. In fact, a student’s notebook istbarest reflection of how they are understanding

progressing in the class.

However, many students lack even basic skills epkeg a notebook and suffer in their learning beeau
of it. Something as simple as keeping track ofdweaits and reading them is not a habit that most
students have. At first, | worried it was too ettary schoolish to take in notebooks from univgrsi
students. However, when | saw how poorly mostesttglmanaged their books. | had no doubt they
needed help. The results have been tremendousder8¢ do not resent it but appreciate it, and the
control they feel over their own learning and aaiives them a confidence that | have come t@beli

makes them learn faster.

The process is simple and relies on a handoutd @istudents, a copy of which | provided in this

presentation. It begins by outlining the basics/bét | expect in their books:

A clear file for keeping handouts — | expect ibevcomplete and in order.

A class notebook — | expect students to record eldses procedures on a separate page and do all

assigned work in their notebooks.

Many students lack the organization to do evenrthish. Some problems | often see are outlinedhen t
handout, but more important is the general confustadents feel in not being organized to this
level. Students do appreciate being expected thidpand for some of them, knowing and doing ihis

the start of a turnaround.



The handout also offers higher level suggestiansh sis reviewing class time and making notes an the
thoughts. In short, the handout tells studentstwhapect at a C level, B level, B+ level, A and A

level. They can use the handout to decide whatrznt.

This semester, | have taken it one step furtherangelf-evaluation project. After presenting the
information, | asked students to assess what nmankthing they would get on their books at thispoi
and what mark they intend to get when they hanil Huoks in three weeks hence. | mark not onlyrthe
notebook, but their accuracy in assessing themsearel their determination in their planning. Véa

had interesting discussion about some studentg leirealistically ambitious.

Conclusion

| have experienced the reward of having a weakestudo a turnaround because of learning organizatio
skills, and becoming a strong and confident stude®tich an experience makes me laugh at the
suggestion that intelligence has much to do wititess. It is only after developing in the studeinés
basic organizational skills and attitudes (suctalisg responsibility) that, we can get down to the

business of teaching the subject of the class. sdh@ngs are not tricks of teaching; they arehtiar



Making the Elementary English Program More Successil

David E. Shaffer

Chosun University, Gwangju

It has been nearly a decade since the introduatioiEnglish education into the classroom at the
elementary school level. During this time there t&gn surprisingly little inquiry made into how
successful the elementary school program has actuegn.

Rather than merely accepting the opinion of theadetd researcher as assessment of the elementary
school program, this study goes to the chalkfacsutvey the classroom teacher to get their coitecti
opinion on how the elementary English program tsi@ty faring and to make recommendations on how

to improve it.

The participants in the survey were third- throwggkth-grade teachers in the Jeollanamdo area. The
guestions in the survey dealt with teacher satigfaavith teaching elementary school English, gaher
opinions on English education at the elementarglleteaching materials and methods, the educational
environment (parents, students, administration erotteachers), teacher proficiency, and in-service
training programs. In addition to sampling teactiginion of the elementary school English programe, t
study compares the survey results with those g&bnpinary evaluation made five years earlier. lanm
respects, the results of the two studies are gintdar. Of particular significance was the teashewn

evaluation of teacher competence and the typersbpavho should be at the chalkface.

Major findings from the survey include the followin(a) Though teachers find teaching English to be
burdensome, their satisfaction rate is increagipgTeachers perceive a lack of adequate resotioces
teaching English. (c) English is often taught assatated unit and not accessed during the remaiofide
the school day. (d) Teachers are not highly satisfith their English textbooks and think that tdag
English through English (TETE) is a good teachiechhique. (e) Principals, parents, and other teache
are supportive of the English program. (f) Manyctests think that they themselves lack TETE skilld a
that very many other teachers lack TETE skills. T€achers have a favorable opinion of in-service
training programs. (g) Teachers think that theirdsnts enjoy studying English but also feel thahyna
objectives are not being met because they are gadistic objectives. (h) Teachers are supportive of
teaching English at the elementary school leveltbunk that it should be done by an English spéstial
rather than general teacher. (i) Teachers thinktHar./wk. of English for Grades 3-4 and 2 hrs./fidt

Grades 5-6 is not enough.



These findings, combined with those of an earliandyg lend strong support to the resulting
recommendations of this study: (a) Elementary sthemglish teachers should be supported with
upgraded resources in the form of textbooks, visigd, and audio and video recordings. (b) In-servi
training programs should be made more availablénéoteacher, be upgraded and broadened in their
content, and include TETE. (c) The objectives @& #iementary school English curriculum should be
reviewed by the MOE and revised to make them meadistic and more attainable for the elementary
school language learner. (d) An MOE task force khtwe formed to consider the feasibility of having
elementary school English taught on a large scalErglish specialty teachers rather than by geiseral
teachers. (e) The number of hours per week andhiingber of times per week that elementary school

English is taught should be increased.

Five years earlier, HW. Lee and M.-R. Park (2001)their study of elementary school teachers,
administrators, students, and students' parentgedrat quite similar conclusions: Teachers shatiive

to keep 5th- & 6th-grade highly motivated. Teacheesd to develop visual aids. Sufficient in-service
training programs should be provided for teachBester textbooks must be written. And lastly, Eslgli
should be taught by specialty teachers. Thouglethave been successes in the English classroom sinc
the introduction of English instruction at the ekmtary school level a decade ago and in the last fi

years, this study reveals that there is still miache done.
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About Seoul KOTESOL wte

"The Official Newsletter of KOTESOL Seoul Chapter

Hello and welcome to this special edition of thekAfdr the Seoul Chapter Conference on Classroom
Management. | am sure you will find the confereand the ASK interesting and useful. In this issue
of the ASK, you will find articles by many of yotOTESOL favorites. Eowyn Brown writes the
second in her series on “Young Learners.” In #htgle, she examines the meaning and value of
vocabulary and how to testit. Jennifer Young,¢beent Member at Large for Seoul Chapter, writes
interesting review of podcasts, how she uses timetimei classroom and where they can be found on the
web. Elizabeth Root writes about her current netean the cultural interaction between native-
speaking teachers and their students. She isrigd&r people to tell their stories, so if you cplgase
contact Ms. Root.  Lastly, Gina Woo has very kindffered her services in our on going dialogue &bou
the cultures and ethnic backgrounds of teachersihdforea and Korean culture. In this article, Ms
Woo writes about the Korean concept of age andsgiview language tips too. Thanks to all the fine
contributions to this special addition of the ASK.

The ASK is always looking for contributions, sg/du are looking for someplace to publish
your research, to share some insight about teadrigéish in Korea or to say something about being a
teacher here in Korea, please feel free to emayone submission anytime. | can be emailed at

alexpole@hotmail.com

End of an Era

Tory Thorkelson, President of Seoul Chapter, wallsbepping down at the end of this Conference. Mr.
Thorkelson has done an amazing job of stewardiglSehapter into its current renaissance;
membership has never been higher, the Seoul Exedudis never been more productive, and meetings
and conferences have never been more lively arfdlusd want to express a big thank you to Mr.
Thorkelson. He has not only provided strong leslderfor Seoul Chapter, but he has been a true

mentor to me as well. Again, thanks!
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Vocabulary Development for Young Learners:
Alternatives to Test-It and Forget-It
By Eowyn Brown

parents that, on the basis of this method, students
Vocabulary is a building-block of language; a pre- will learn over 3,000 English words per year of
requisite, even, to that perennial greatest hit of instruction.
EFL instruction, grammar, for, even the
staunchest traditionalist must acknowledge thatHowever familiar procedures like this may be,
words are necessary to fill grammatical positions. such an approach to vocabulary fails to take into
As such, any second-language learner faces theccount a great deal of research about vocabulary
task of developing a vocabulary sufficient to their acquisition. Granted, there is disagreement —
aims, whether these are a high score on Junioreven among experts — about many aspects of
TOEFL, reading the Harry Potter series in English,vocabulary acquisition, however, just becanse
or assuaging their mothers’ ambitions for them to everything is known does not meanothing is
live, study, and work in an English-speaking known. In fact, there is enough general
country. So how well are educational agreement available to inform a coalition of best
institutions like hagwons and public schools practices when it comes to vocabulary instruction.
meeting the need for vocabulary development?
Based on an informal survey of teachers of youngWhat Does It Mean to Know a Word ... In Any
learners, the approach taken by many schools inLanguage?
Korea consists of variations on the following:
students are periodically given a word list Knowing a word starts with having an
containing English words and their Korean understanding of basic meaniagd use. These
translations, instructed to memorize them, andtwo criteria are inextricably tied together:
then tested. If teaching takes place prior to consider how often, in response to a request for
testing, direct instruction is the most frequent clarification of word meaning, we respond with
method used. The tests themselves usuallyexamples of the word used in a sentence level
consist of the teacher calling out the English word context, rather than rattling off a dictionary
and the students spelling it, and only occasionally definition; similarly, consider how frustratingig
call for students to demonstrate an ability to useto a learner to look up a word lildtligently and
the word by, for example, writing a sentence find it defined asthe act of being diligent.
containing it.  Following testing, re-encountering Teachers should also keep in mind that knowledge
the vocabulary items seems to have been leftof meaning includes an understanding of the
mostly to fate by the institutes in question, limitations of meaning. To illustrate, it is well-

however, at least one of the institutes informs known that children learning English as a first



language go through a phase where words arghe Secretaries of Education, Labor, and Health
over-generalized. For example, at two years ofand Human Services in the US, “Children learn
age, a child may know thataddy refers to “a  the meanings of most words indirectly, through

person, not female” but not understand the everyday experiences with oral and written

limitation of meaning to “affectionate term for a language.” NIFL informs teachers that children

male parent” resulting in an embarrassing phasemainly learn vocabulary in three ways:

in which, from the child’s point of view, male

checkout clerks, postmen, mechanics, and friendsl. By engaging in oral language

of the family are all greeted aaddy. 2. By listening to adults read to them
3. By reading extensively on their own

In addition to meaning and use, word knowledge

awareness of

includes: multiple meanings, Interactive use of the language, combined with

derivations and word forms, frequency, register, reading, is a powerful tool for vocabulary

connotation, shades of meaning, collocation, andbuilding. But an important caveat must be added
grammatical environment, pronunciation, and, if to this. In order to aid vocabulary acquisition,

we are interested in the written language, spellingtexts must not be too difficult for young learners.

(this list is an adaptation of the lists compiled
separately by the University of California Writing
Institute and the Center for Adult English
Language Acquisition).

If this sounds like a lot to teach, it is. So how

Presenting a youngster with a text that is well
beyond her level doesot accelerate vocabulary
acquisition, it accelerates non-comprehension,
frustration, and, if you will, raises the affective
filter as high as a flag on Veteran’s Day. If you

have trouble believing this, find an audio excerpt

can a teacher of young learners possibly introduceof a language you don’t know, and force yourself

all the relevant information about every word that to listen to it intently for ten minutes, securetie

is required for young learners to truly know it?

The short answer, which conveniently brings us to begin to make sense.

knowledge that if you listen hard enough, it will

Nation (2005) estimates

the second point of our discussion, is that youthat using context to understand new vocabulary

can't.
The Importance of Indirect Vocabulary
Acquisition

And that's okay, becauseven for native-English
speaking children, most vocabulary is not learned
through direct instruction.  According to the

National Institute for Literacy, administered by

requires an understanding of more than 98% of
the words in a passage. So reading texts with
the aim of building or solidifying a vocabulary

base should be AT or BELOW the students grade

level.

his

Importance of Vocabulary

In 2004 article, The Underestimated

in the Foreign

Language Classroom , Keith Folse states that



“research clearly shows that learners needadministrators must keep in mind the limitations
multiple encounters with words ... the most on acquisition through direct instruction: NIFL
important point in teaching and learning estimates that “you will probably be able to teach
vocabulary is the number of times the learner hasthoroughly only a few new words (perhaps eight
to retrieve the word.” One important result of or ten) per week.”
appropriate reading, then, is the opportunity for
those all-important multiple encounters. Careful Conclusions
selection of reading texts, along with other
classroom activities, can provide students with the Why, given all that is known about the acquisition
multiple encounters they need for complete of vocabulary in a second language, does
acquisition. teaching children in Korea still typically involve
the one-to-one translation word list followed by a
But, but, but ... what about the role of explicit spelling test as the chief method of instruction?
instruction? One reason hearkens back to the first column in
this series: the enormous investment made by
Neither I, nor Mr. Folse, nor the NIFL advocate parents in their children’s English education.
an abandonment of explicit vocabulary This fact, combined with the fact that many
instruction.  Particularly in the EFL environment, parents do not speak English themselves, presents
explicit instruction, and even testing, are notyonl concerned parents with a quandary. How are
acceptable, they are a desirable element ofthey to determine whether their child is learning
vocabulary building. The point is that explicit English? Latching on to the knowledge that a
instruction should be informed by what it means certain number of words are being learned each
to know a word, not, as is unfortunately too often week might be very comforting.  “Byung-Jae
the case, only on the basis of the memorization oflearns three thousand English words every year,”
spelling. In brief, such an approach would his mother might assure herself, as she again
include presenting both meaning and use toprepares to pay 30% of the family’'s monthly to
students, as well as information about the otherthe local hagwon. “He’s making progress.”
eight points of word knowledge outlined above. Perhaps it is inevitable that parents in this
Folse (2004) provides a useful list of seven situation will rely on some kind of test result to
different types of vocabulary building activities t  convince themselves that learning is taking place.
do with students, which is available online. But, crucially, test results based on sound teachin
Appropriate testing would require students to procedures may fill this need just as comfortably
demonstrate the depth of their understanding, foras those that are not, providing a happy
example, given a choice of four sentences, symbiosis: satisfied teachers and satisfied parents
selecting the one in which the vocabulary item is

used incorrectly. But teachers and CAELA (2004). Question of the Month:



Vocabulary has emerged as a major factor in the
acquisition of reading skills by English language
learners. What are the some of the issues involved
in vocabulary acquisition for adult English
language learners? Retrieved April 15, 2006
from http://www.cal.org/caela/ask caela/
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Eowyn Brown came to Korea in 2002, and spent podcasts,

publishing several papers on teaching-related
topics, including one in the Internet TESL Journal.
Eowyn left Korea in 2004 to complete her MA in

Applied Linguistics at the University of Essex in

England, and returned to Korea this fall. She is
currently teaching both children and adults at
Yonsei University’s Foreign Language Institute.

She can be contactedeiwyn nw@yahoo.com

Podcasts
By Jennifer Young

I have been obsessed with podcasts and
podcasting. | would like to have my own podcast,
but, well, I just haven't quite gotten around tol it
have however, listened to around a quadrillion
podcasts that other people have found the time,
not to mention the organizational skills, to put
together and | am going to review a few of them
here. There is a mix of podcasts for ESL listening,
podcasts for educators, and other podcasts that
could be used in the classroom. There are so many
great podcasts out there, that | know many of you
will have others to contribute, so perhaps a future
ASK could feature KOTESOL members favorite
podcasts. This is by no means a complete list, just
some that | have come across that | really like as
well as a few well-known ones for those who are
not yet slaves to their mp3 players. In edition to

there are numerous sources of

over two years teaching children and working as adownloadable audio files, but this will focus on

curriculum developer.

published speaking, storytelling, and literature
series used throughout Korea and has been amost

active member of the teaching community, both BreakingNewsEnglish.com podcast. If

as a conference presenter and as a

She has written and podcasts.

people know about the fabulous

you

researchdraven’t used this site, it's great for older, highe



level students. Sean Banville reads a shortwebsite. Therefore, it is my hands down favorite.
newscast (two levels of difficulty) and has Also, they actually speak a little slowly and
numerous activities to complete while or after enunciate clearly, as one would expect for a basic-
listening. Sadly, this podcast has been on hiatuslevel dialogue. These are quite short compared to
for over a month now, but if you haven't used it the other two, as well.

before, there are plenty of archive files as it was

(and hopefully will be again someday) a daily For the true beginner, there are phonics resources.

podcast. Ugoeigo English Soundsvivw.ugoeigo.com has

six episodes, so far, of videocasts which
Another sight that many people are familiar with demonstrate phonics. SoundsofEnglish.org is not
is one that | don't particularly care for, The Bob a podcast, but it has downloadable sound files
and Rob Show (www.englishcaster.net/bobrob). with handouts and lesson plans.
This podcast features two native speaker teachers
having a forced, unnatural dialogue which they There are also numerous podcasts of books,
then explain in depth, all done at a speed beyondusually one chapter per episode. Many of these
the level of their target audience. To me, it saund are science fiction and fantasy novels, but there
like any basic ESL text CD but faster. It offers are several, such as public domain podcast
listening experience with both British and North (publicdomainpodcast.blogspot.com),
American accents, but if you have a CD for podiobooks.com, which is not a podcast, but has a
Interchange, for example, you don't really need podcast to announce new stories that have been
this show. I'm beinga bit unfair-- over time, the  uploaded, and librivox.org, which is also not a
episodes have gotten away from that format into podcast but has numerous classics available for
such areas as showing interest or expressinglownload for free. All feature readings of older
disapproval. literature which are now in the public domain, but
they have varying levels of audio quality. The
NewYorkEnglish.net is cast from a similar die as public domain podcast, in particular has reduced
The Bob and Rob Show, with a twist. They offer audio quality in order to keep each twenty minute
interesting (to some) topics, such as “Partying andepisode under ten megabytes. | wanted to limit
Drinking” and “Technology and Adultery” which this article to podcasts, but in this case the two
could entice students to actually give it a listén. non-podcast sites are superior, so they should be
is not spoken with a “New York” accent though, mentioned.
much to my disappointment. The hosts are in
China, so there are some brief explanations inFor children, there are podcasts like
Chinese. There are about a dozen episodes so faStorynory.com, Bedtime Stories My Kids Love
ELTPodcast.com also offers basic level topics in (storiesmykidslove.blogspot.com), Club Kid Cast

the same vein, but they have transcripts on their(clubkidcast.vitalpodcasts.com), and The Fairy



Tale Lady www.ourmedia.org/user/659%vhich like. The podcaster teaches Global Issues to

have children’s stories, some well-known. Japanese and Korean students in Hawaii and he
talks about what he is doing in his class. He posts
There are also fun sites for students too old foraccompanying handout materials on his website,

fairy tales. www.villainology.com has a handful  which | also like.

of interviews with monsters, which | plan to
incorporate into my Halloween classes this year.As a teacher of elementary school students, |
Pendantaudio.com has several serials includingparticularly like Room 208

Batman: Ace Detective, James Bond, and Indiana(www.bobsprankle.coin and mgsPodcast

Jones which are (melo)dramatically read by actors(mgsonline.blogs.com/mgspodcast) which are
and quite fun. | would really like to find a way to both podcasts by and for elementary school
incorporate this one into my class. children. The former is from a U.S“34" mixed
class and the latter is from a Scottish primary
Another interesting podcast is peopletalk.org school. Beyond school announcements, there are
which has interviews with “regular people” and horoscopes, word of the week, weird fact of the
episodes about locations around England. |week, literary circle discussions, and lots, lots
particularly like the “sound-seeing” tours to more. My current favorite is Kidcast

places such as Kipling’s hometown. The accents(www.intelligenic.com/kidca3t There is podsafe

might be a bit difficult for some students, but the music (the artists have given permission for their
interviewees are interesting. The website has in-music to be included in podcasts) and great ideas,
depth descriptions of each episode. such as a reader’s theater contest for listeners to
have their students write, perform, and upload
Finally, there are many podcasts for teachers.their own radio show-style skits.
Education Podcast Reflections
(booruch.libsyn.com/rss) is a great place to start.This is just a small sample of what is available in
Each episode discusses uses of podcasts in ththe podcasting world. If you are not familiar with
classroom. There are interviews, ideas, andpodcasting, you should browse around at
reviews of sources of classroom material. For podcastpickle.com. In my opinion, it is the most
example, a recent episode discusses a podcasiser-friendly podcast directory. It provides good
lecture series on Byzantine history. The site’s descriptions of the podcasts and each episode
bookmark page (del.icio.us/dafc1885) has a largeavailable, in case listeners want to listen rather
collection of podcast resources for educators. than subscribe or download past episodes. If you
have your own favorite educational podcasts, let

ESL etc. www.uglyexpat.corp has about fifteen me know [enniferteacher@gmail.comand a

episodes covering a variety of ESL podcasting future ASK can let others know about them, too.

issues. This one is kind of an audioblog, which |



It is clear that there are many educational uses ofwhat happens in my own classroom. The longer
podcasting, beyond listening practice. At a recentl teach English, the more | become somewhat
KOTESOL meeting, Heidi van der Voort Nam confused about what, exactly, I'm trying to teach.
discussed a transcription activity which she If there was the existence of a “neutral” language,
assigns her students using a cell phone or mp3Jor example, an international form of English not
player. With podcasting and a wiki page, studentstied to any particular locale or culture, then
could collaboratively create the ideal versions of perhaps | wouldn't have so many questions.
the transcripts, for example, or transcribe other There is no “culture-free” language, however, and
students’ audio files. that leads me to wonder how much of my own
culture | bring into the classroom and into the
Jennifer Young is the current member at large for language forms that | use in my classroom.
the Seoul Chapter Executive Committee. She

also served as the \Volunteer Coordinator at theAn interesting ethnography conducted by Duff

International Conference. and Uchida (1997) highlights this issue of the
prevalence of culture in a language classroom.
Culture in the Classroom: My These researchers observed and interviewed four
Question of Interest English instructors at a language institute in

By Elizabeth Root Japan; two of the instructors were native-English-

speaking teachers from the USA and the other two
What is a pressing concern or question for you asinstructors were Japanese. All four teachers
you teach English in Korea? | know there is clearly explained that they did not think theirerol
always the rush of planning lessons, finishing as a language instructor should involve any
grading, answering questions, conducting classesgxplicit teaching of culture. However, the
providing appropriate feedback both to studentsconclusion from Duff and Uchida (1997) was that
and administrators, etc., but if you ever have aimplicit cultural transmission happened everyday
quiet, reflective moment, where does your mind in all of these teachers’ classrooms. These four
go? What is it about teaching English that teachers  were not necessarily acting
challenges you? inappropriately in the classroom; they simply did

not have any critical awareness of the
One of my pressing concerns deals with the rolepervasiveness of culture. Condon (1986) also
of culture in the classroom. As a native-English has stressed that teachers tend to operate from an
speaker from the USA, | sometimes wonder aboutethnocentric position; most teachers assume that
what cultural messages | communicate to mywhat is the norm for them should also somehow
students. | can theoretically understand how be the norm for whoever is in their classroom.
language and culture are inseparably related, but |

still have yet to understand how this fully affects These thoughts lead me to ask such questions as:



What happens when someone from one cultureCondon, J. (1986). The ethnocentric classroom. In
walks into the classroom to educate people from aJ. M. Civikly (Ed.), Communicating in college
vastly different culture? What cultural messages classrooms (pp. 11-20). San
are being communicated, perhaps without evenFrancisco: Jossey-Bass.
the teacher’s awareness? Are these issueduff, P. A., & Uchida, Y. (1997). The negotiation
simply unavoidable side-effects of English of teachers’ sociocultural identities and
becoming the international language? Or, are practices in  postsecondary EFL
these important concerns that both teachers andlassroomsTESOL Quarterly 31(3), 451-486.
students should consider carefully?
Koreans are two years older than Westerns!

| don't have easy answers, especially not at the By Gina Woo
moment. | do, however, hope to raise questions
that | believe language teachers should considerl am 27 in Korea, but when | talk with foreign
Another goal of mine is to also ask for help as | friends from the West, | become 25. How weird!
explore these questions. My search to find aThat's because the Korean age counting system is
clearer understanding of the role of culture in the different from that of the West. While age in the
classroom led me back to graduate school a fewWest refers to the period of how long you have
years ago, to study intercultural communication. lived on earth, in Korea it means the number of
| have currently returned to Seoul to collect data years one has spent in one’s life. That is, one yea
for my dissertation. My plan to study the old in Korea does not mean that you have lived
interactions that happen in a cross-cultural for one year, but that it is the first year of your
classroom involves collecting narratives of being born. That's also why every Korean gets
experience. | am looking for native-English- one year older on the first day of every New Year.
speaking teachers who are willing to tell me a For example, in my case | was born on August 11,
story about a memorable experience they havel980, and that year was my first year in my life,
had with Korean students. If you are interestedso | was one year old in 1980. 1981 was my
in participating in this researclplease contact second year, so | became two years old on the first
me. You can e-mail a written version of your day of 1982. Although | had lived only for 4
story, or else | would be delighted to meet with months 20 days by the first day of the year of
you and have you tell me your story. | look 1982, | became 2 years old that year.
forward to hearing your story, and | sincerely
thank-you for your participation. Elizabeth There is another opinion on the reason, which is
Root, E-mail: emroot@unm.edu; Phone: 010) based on the idea of respecting life. It is saat th
2349-4955 Korean ancestors regarded embryo itself as a life,

References so they believed that the actual life of a new born

baby gets to start as soon as a sperm and an egg



cell meet. Therefore, a baby who has lived in its idea exchange. All meeting participants were
mom’s womb for 10 months (on the lunar invited to share ideas that they found successful i
calendar) is regarded as one-year old when ittheir classroom. It was an impressive array of
comes to the world. For this reason, abortion is practical and fun ways to inspire language usage
illegal in Korea. in our classrooms. Afterward, there was a lively
discussion about the value of games and tasks in
However, Korea does have the Western agean academic classroom. Most participants
system, which is called®(Mahn).” It is often  agreed that games and tasks should be used as
used when you fill out a record in a public part of a lesson’s overall language objectives not
institution such as hospital, school, court or othe as a substitute for “real” teaching.
institution. In addition, most legal rights are &ds Of note, Heidi Vande Voort Nam of
on the % system. For example, when you Chongshin University talked about her use of in-
become 19, you are eligible to buy alcohol and class recordings and transcriptional homework.
cigarette. Also, Koreans have the right to marry She thought it was a very effective way to
when a boy becomes 18 and a girl becomes 16ncourage and assess better speaking skills.
upon their parents’ approval. It is mandatory for Since students could replay the recording and read
young men to serve in the military for 2 years in its transcriptions, students could clearly analyze
Korea, and guys as old as or older than 19 aretheir spoken communication. She also reminded
only eligible to apply for the military service. the audience that many tests including the new
However, all the ages mentioned above is TOEFL require recorded “speaking,” so this type
according to the % system, which is your of practice is very useful for students.
Western age. Another interesting presentation was
* Language Tips done by Tory Thorkelson on world music and
9 Abo]o] 8?2 Meo Sal E-eo-you?): How old international education. It was a good lesson for
are you? teachers who want to introduce culture into their
tto g 9@ Aolo] 2?2 (Mahn-eu-ro Meo Sal E- classrooms. Mr. Thorkelson purchased a CD of
eo-you?): How old are you according to the world music from all five continents from an
western age system? internet book store. For the lesson, he asks
® If you have any questions about Korean students to listen to some music and express how
culture, please let me know. the music makes them feel and from what country

Gina Yoo: gomtaenggu@yahoo.com it was made. |am sure you can ask any question

Gina Woo received her Master’s in TESOL from you think is pertinent to your lesson. In the
Sookmyung Women'’s University in 2004. process, students have fun using English and
learning about the cultures of the world.
Meeting Spotlight For more interesting and practical ideas,

At our last meeting, we opened the floor for an come to the next Seoul chapter meeting!



