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March 1986 Annual Meeting 
Revision of the AETK Constitution and Bylaws and 
election of officers for 1986-87 were the main 
items of business at the 1986 Annual Meeting, 
which took place . in Seoul on March 15 at the 
Yonsei University Foreign Language Institute. The 
most significant changes resulting from the re
vision of our governing documents at this meeting 
are (1) that the offices of Secretary and 
Treasurer are now combined and (2) that provision 
was made for a Nominating Committee to be estab
lished in order to provide a slate of candidates 
for office in future elections. In addition, the 
Coordinating Committee was renamed and is now 
called the Council, several provisions thought to 
be unnecessary were eliminated and some changes 
in wording were made to make the documents more 
readable. The Constitution and Bylaws as thus 
amended are reprinted in this issue of AETK News 
for your reference. 

Officers elected to serve for the coming year 
are: Dwight Strawn (President),Ruth Fischer (Vice 
President) and Robert Wissmath (Secretary
Treasurer). Y ong-Soon Kang was elected for a two
year term as Member-at-Large, joining In-Won Kim 
(continuing Member-at-Large) and Joe Gene Autry 
(Past President) as members of the Council along 
with the new officers. Young-Shik Lee and Robert 
Wissmath were chosen to be members of the newly 
established Nominating Committee, with the third 
member of this committee to be named by the 
Council · later in the year. 

April Meeting 
"The University Pronunciation Course: Toward a 
Person-Centered Approach" was the topic at the 
AETK meeting on April 16, at which a panel led by 
Ann Conable of the Yonsei University English 
Department discussed issues related to the 
teaching of pronunciation. Other members of the 
panel included Lois Sauer and Ruth Fischer. 

AETK Workshop Scheduled for Ma.y 10 
AETK is sponsoring a workshop on approaches, 
techniques and materials for language teaching to 
be held in Seoul at the Yonsei University Con
ference Center (see map, page 2) on Saturday, May 
10, from 9:00 AM to 6:00 PM. The all-day workshop 
will focus on practical techniques for "person
centered language teaching" and will feature 
talks by Micha.el Jackson of the British Council 
and Dwight Strawn of Yonsei University. 

A number of sessions dealing with different 
topics have been scheduled throughout the day, 
some of them running concurrently. Presentations 
which have been arranged so far include the 
follo'w'ing. 

The Silent Wa.y 

Some Things to Do When You a.nd Your Students 
Ca.n't Sta.nd Another Lesson 

Tea.ching More Effective Cornrnunica.tion 
in the Cla.ssroorn 

A Person&! Approa.ch to La.ngua.ge Tea.ching 

A New Approioch to Writing 

Approa.ches to Listening a.nd Spea.king 

ESL Textbooks A va.ila.ble in Korea. 

Using Cornrnerciiolly Produced BSL Videota.pee 
in the Cornrnunica.tive La.ngua.ge Cla.ss 

Presenters for the above sessions include Joe 
Gene Autry (Myongji University), Paul Cavanaugh 
(Yonsei University Foreign Language Institute), 
Ruth Fischer (Yonsei University Department of 
English), George Matthews (University of Mary
land, Asian Division), Barbara Mintz (University 
of Maryland, Asian Division), Jungja Ha (Language 
Teaching Research Center) and Robert Wissmath 
(Sogang University Institute for English as an 

Oont,.nued on page 1.9 

See back pa!!e for membership application. 

AETK is an affiliate of TESOL International. 
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Follow this map to the Conference Center for 
the AETK wor~shop on May 10th at 9:00 Ali. 

MaJ 3 

M•J 9-10 

MaJ 10 

MaJ 24 

Minnesoh 'l'BSOL Spring Meeting 
St. Paul, Minnesota 

Wisconsin TBSOL 

Bau Claire, Wisconsin 

AB'l'K Spring Workshop 

Y onsei Univer sit J Conf Center 9:00 AM 

BLLAK Spring Meeting 

Yonsei University, Seoul 

M•J 30-31 Caribbean Regional Conference 

Caracas, Vene1uel1 

Jun 11-14 SPBAQ '86 Convention 

Quebec CitJ, Quebec 

Jun 18 AB'l'K June Meeting 

Y onsei Univ er sit J PL! 7 :CO PM 

Jun CB'!' A Workshop on Reading and Writing 

Sogang University, Seoul 

Meetings Here and There 

Jul 7-Aug 15 'l'BSOL Summer Institute 

Honolulu, H11 .. 1ii 

Sep 13 AB'l'K September Meeting 

Y onsei Univ er sit y PL! 2:00 PM 

Oct 15 AB'l'K October Meeting 

Yonsei UniversitJ PL! 7:00 PM 

Oct 16-18 RockJ Mountain Regional Conference 

Albuquerque, Nev Mexico 

Nov 6-8 Southeast Regional 

Nev Orleans, Louisiana 

Nov 15 AB'l'K November Meeting 
Yonsei University PL! 2:00 PM 

No• 22-24 JAL'!' Con•ention 

Hamamatsu, Japan 

Dec 17 ABTK December Meeting 

Y onsei Uni•er sit y PL! 7:00 PM 
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Effective Teaching Matches the Dynamics of Learning: 
Three Perspectives in the Provision of Language Instruction 

by. Peter Strevens 
Bell Educational Trust 

!Pa.per delivered to the lnterna.tiona.l Symposium on Tea.ching English in the China. Context, held a.t Gua.ngzhou Institute 
of Foreign La.ngua.ges, September 1985. Reprinted by permission. ABTK expresses a.pprecia.tion to the British Council for 
their kindness in a.ranging for Dr. Strevens to visit Korea. a.nd to spea.k a.t the F'ebrua.ry ABTK meeting. The pa.per 
below, which Dr. Strevens left with us a.fter his visit, is pertinent to the situa.tion in Korea. a.s veil u to tha.t in 

Chin .. J 

A realistic approach to the teaching of languages 
in China must take account of the complex circum
stances of that vast nation. In order to do this, 
and to supply a comprehensive array of intellec
tual and practical solutions to the myriad prob
lems, three distincL perspectives are necessary. 
These may be called a social perspective, a con
ceptual perspectwe and a learnmg/teaclung 
perspective respectively. 

(1) A social per s pect we situates the needs 
and wishes of learners in relation to 'the 
puplic will', the allocation of national 
resources and the provision of a suitable 
administrative framework. 

(2) A co nee ptual per s pect we provides for 
the task of language teaching both 
intellectual basis- -i.e., the academic 
educational ideas--and a basis 
'organising concepts' that between 

an 
and 

of 
them 

produce well-designed courses, suitable 
materials, etc. 

(3) A learnmg/teaching perspectwe em
braces the activities of teaching specifically 
as they impinge on the learner, together with 
an awareness of the processes of learning 
and of how teaching can best be a response 
on the part of the teacher to the learning 
progress of the learner, as well as a guide 
to its optimum continuance: in short, this 
perspective provides a model of learning and 
of teaching. 

Given these three perspectives, China has the 

opportunity of harnessing the necessary intellec
tual and organisational input to the service of 
the learners and teachers, within a realistic 
framework of social attitudes and administrative 
resources. But these are complex elements, and 
in order to make them comprehensible it is neces
sary to describe in greater detail what each 
consists of and how they link together. 

A. A Socia! Perspective 
It is an axiom that there is not (and could 

never be) a single 'best' method ;hat would give 
success to learners and teachers in all circum
stances. Similarly we must recognise that large
scale language lea~ning and teaching is inevi
tably linked both to issues of national educa
tional policy and to public attitudes towards 
learning languages in general and English (or a.ny 
other language) in particular. Hence it follows 
that the degree of learning success achieved by 
the average learner will be strongly affected by 
social and national considerations. These are of 
three main kinds: 

(1) . considerations of national policy, which 
at a given time favour one list of languages 
above another for inclusion in the state 
education system and which may deliberately 
foster or discourage the learning and 
teaching of a particular language; 

(2) considerations of public administra-
tion--the provision of school buildings, of 
equipment and books, of radio and television 

Continued on pagt: 4 
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facilities, of a sufficient flow of teachers 
with appropriate training: in short, the 
governmental decisions necessary in order to 
put into practice the current national 
policy on languages; 

(3) considerations of community attitudes 
towards foreign language learning, including 
changing perceptions about t.he purposes of 
learning languages (to study literature? to 
follow Kathy Flower? to gain faster insights 
into science? etc.), public expectations a.s 
to whether they will be successful language 
learners or whether few people will learn 
much: these attitudes, whether or not they 
a.re justified by pa.st experience, determine 
to a considerable extent the outcome of 
teaching and lea.ming within t.ha.t community. 

The social perspective is, in a. sense, ob
vious--so obvious that it is frequently ta.ken for 
granted or ignored. Yet these considerations (of 
national policy, of public administration, of 
community attitudes) form part of the dynamics of 
language learning and teaching: they establish 
constra.ints--for example, if there is very little 
prov1s10n for the professional training of 
teachers; or alternatively they promote success-
for example, when community attitudes a.re fa
vourable. So the social perspective is not only 
obvious, it is also extremely important, since it 
supplies the framework "'ithin which language 
learning and teaching a.re actually provided. How 
a.re they provided? One crucial pa.rt of the ans..,er 
concerns the conceptual perspective, within which 
ideas are ma.de manifest for the teacher to 
interact with the learner. 

B. A Conceptual Perspective 
Providing foreign language teaching on a. 

national sea.le is not just a. matter of adminis
trative decisions, bricks and mortar, teachers' 
salaries and pensions. It is also a. question of 
professional educational decisions, coupled "'ith 
the fact that language teaching in a. given coun-

try does not take place in a. vacuum: it has close 
and formative rela tionships with other aspects of 
education in that country, and it has less close 
but equally important relationships with language 
teaching in other countries_ 

T"'o sets of consequences flo"' from this per
spective of language teaching as a global ac
tivity and a branch of education. To identify 
them briefly before discussing them, they are: 

(1) a number of organising concepts such a.s 
are now universally adopted for the design 
and planning of language teaching: these a.re 
of three kinds, relating to a. phi/ oso phy of 
language teaching, to various aspects of 
method, and to the t rainin; or preparation 
of practitioners; 

(2) a. large set of int el I ectuaf sources for 
the activity of language teaching, that is 
to say, the corpus of knowledge, the contri
buting academic disciplines, the accepted 
body of techniques, the traditions of re
search a.nd publica.tion--in short, a. "'hole 
paradigm of professional ideas a.nd activi
ties. 

These t"'o sets of ideas are closely inter
twined, but their elements ca.n nevertheless be 
identified.1 

(1) Organising 
fessiona.l activities 
gua.ge teaching is 
and they comprise 
cepts: 

concepts. These a.re the pro
by which large-scale la.n

pla.nned a.nd put into a.ct.ion, 
the following well-kno"'n con-

Approach. i.e., the overall philosophy, 
outlook or attitude towards the lea.ming a.nd 
teaching of languages. 

Syllabus (American English: curriculum): 
i.e., the statement of aims, content, 
sequence (or lack of sequence), proficiency 
levels a.t start and finish, a.ids and equip
ment available, necessary standard of 
teachers, coursebooks and a.ids and equip
ment, preferred methodology, etc. 

O ont,-nued on page 5 
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Methodology: i.e., the ra.nge of teaching 
techniques, instructional procedures, peda.
gogica.l practices, which are used in order 
to present to the lea.mer tha.t which is to 
be learned, to ensure and maintain a 
willingness a.nd 'intention to learn' a.nd 
achieve maximum learning in the time 
available. 

Materials: i.e., all the printed and other 
aids to methodology, such as coursebooks, 
reference books, flashcards, readers, re
cordings, video, computer programs, etc. 

Evaluation: i.e., the various means, in
formal and formal, by which the teacher 
remains constantly aware of the learning 
progress of the lea.mer, or assesses his/her 
achievement; these means include tests a.nd 
examinations of many kinds. 

Teacher training (also called 'teacher 
education', 'teacher preparation', etc.): 
i.e., giving to the intending teacher a.n 
understanding of the needs of the lea.mer, 
skill in meeting those needs in the most 
effective wa.y, a.nd professionalism m 
his/her vocation. 

It is essential to avoid some of the common 
misunderstandings concerning these orgamsmg 
concepts. Thus the concept of sy/I abus is 
independent of the concept of met hod ol o g y, a.nd 
both these a.re independent, as concepts, of the 
concept of materials. A given syllabus ca.n be 
taught by different methods; a. syllabus may be 
either flexible or rigid, depending on the cir
cumstances of the teaching/learning; a. syllabus 
may either prescribe a. particular sequence in 
which the content is Lo be taught, or it ma.y 
leave that to the professional judgement of the 
tea.cher--the actual printed document ca.lied 'the 
syllabus' for a. particular course or programme 
may be a.n excellent a.nd helpful guide to the 
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teacher, or (more often) it may be an inadequate, 
unhelpful source of irritation. Whatever the 
actual case may be, the concept of syllabus is 
both inesca.pa.ble and potentially helpful. 

Methodology and materials are sometimes 
thought of a.s a. single idea.. But there a.re a. va.st 
number of different methods of teaching, a.nd only 
some of them have materials specifically designed 
to accompany them. Both of these concepts have a 
relationship to the degree of professional com
petence of the teacher: the lower the teacher's 
competence, the greater the reliance on materials 
to guide his classroom methodology; conversely, a 
really good teacher can produce his/her own ma
terials to serve the desired methodology better 
than printed materials ca.n do. 

Confusion between these organising concepts 
can arise in the minds of some people because 
where professional standards a.re low it is common 
for the teacher simply to be given a coursebook 
and told to complete it with his/her class by a. 
given date. In these conditions the coursebook 
effectively embodies the syllabus (and a. rigid, 
inflexible syllabus at that), the methodology and 
the materials all in one, while evaluation and 
teacher training a.re weak or non-existent. 

· Those inadequate conditions exist in some 
places before educ·a.tiona.l and professional de
velopment combine to produce improvements. The 
fa.ct of inadequate and ineffective teaching does 
not invalidate the existence of better, effective 
teaching such as a.rises when the organising con
cepts of syllabus, methodology, materials, 
evaluation and teacher training a.re exploited to 
their full effect. 

(2) lnteffectual sources. Organising concepts 
a.re of little use without a body of ideas, know
ledge, principles, theory, information to guide 
them. Informed language teaching in a.II countries 
draws on a wide ra.nge of disciplines: general 
educational theory and practice; linguistics and 
other branches of language study (i.e., including 
dictionary-ma.king, the description of wri
ting/spelling systems, pedagogical grammar, pho-

Cont•.nued on page ti 
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· netics and speech training, studies of style, 
register and varieties, etc.); psychology as 
related to language (which includes not only 
psycholinguistics in its most recent forms but 
also a wide range of earlier work on language and 
mind); social theory (including not only socio
linguistics but also areas of social anthropology 
and sociology); and an open-ended list of other 
disciplines when they can offer assistance to the 
learning and teaching of languages. 

Informed language teaching2 requires its 
sophisticated organising concepts to be fed by a 
complex array of intellectual disciplines. In 
recent years the multi-disciplinary field called 
applied linguistics has developed the capacity to 
select and supply the appropriate parts of the 
contributing disciplines in the form of post
graduate courses, books, articles, research, 
conferences, and other academic activities, and 
to do so in ways that closely meet the needs of 
the language teaching profession.3 Applied lin
guistics is not the same thing as language 
teaching, nor is a language teacher necessarily 
an applied linguist, or vice versa--although they 
may be. Many experienced teachers take higher 
training in applied linguistics in order better 
to address the problems and difficulties which 
they have identified during their classroom 
career, or in order to specialise in, e.g., 
testing, methodology, course-design, materials
writing or teacher training. Although applied 
linguistics is an academic field in the sense 
that it is located in university departments, 
most applied linguists, in Britain at least, 
maintain close links with the needs and problems 
of language teaching, whether through supervising 
practice teaching, writing syllabuses and de
signing courses, conducting needs-analyses, or 
through classroom research, etc. 

In short, this perspective of the organising 
concepts is where academic theory and principles 
connect with pedagogical practice and methodol
ogy:' it makes language teaching operationally 
effective within the constraints and demands of 

society. And it does so in harmony with a per
spective on the individual learner and his/her 
teacher. 

C. A Lea.rning/Tea.ching Perspective 
This perspective relates to the ways in which 

teaching impinges on the individual learner seen 
as a 'teachee'. that is, as a person whose lan
guage learning abilities are directly addressed 
by deliberately-planned teaching. 

Two sets of ideas come together in this per
spective on the individual: one set concerns the 
teaching, the other concerns the learning. The 
perspective is based on these propositions: 

(1) Effective language learning can reliably 
be produced (and reproduced on other occa
sions) through informed teaching. 

(2) Informed teaching is a response to a 
growing awareness of the typical progress of 
language learning in individuals of various 
kinds. 

(3) Therefore we tea.ch as we do because we 
have observed that thereby we can best help 
learners to learn. 

In order to describe and . discuss these ideas 
it is helpful to divide them into basic fanguaf1e 
teaching activities· and a dynamic mode{ of the 
learning process.6 

(1) Basic Language Teaching Activities. On 
the scale of the individual learner, a.II language 
teaching can be reduced to one or another of four 
basic teaching activities: 

(a) shaping the input of language and other 
experience; 

(b) encouraging the learner's intention to 
learn; 

(c) managing the learner's processes of 
learning; 

( d) promoting language practice and use. 

The relation between these teaching activi
ties, seen as they affect the individual learner 
and the organising concepts referred to earlier, 

Cont1·nued on page 7 
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will be apparent if one takes as an example the 
concept of syllabus. In designing the syllabus of 
any course the teacher is making a judgement 
about what experience of the foreign language 
(and related experience of the world) the learner 
should receive as part of his course. The ways in 
which this experience is actually presented to 
the class so as to manage in the m9st effective 
manner his learning processes is the subject of 
decisions a.bout methodology; and so forth. At the 
same time, these decisions reflect a view on Lhe 
part of the teacher of how the learner will deal 
with the language input he receives, of the exis
tence of an intention to I earn which can be 
deliberately encouraged in some way, of an aware
ness of what are the processes of language 
learning, of the function of practice within a 
learning programme; and so on. 

(2) An Outline of the Learning Process. A 
comprehensive description of the language 
learning process is very complex. For the pur
poses of the present discussion it can be reduced 
to four fundamental components: 

(a) E:cperience of language (and of (ife}. 
Without experiencing language, no learning of 
language is possible. Therefore experience of 
language is the fuel without which the engine 
cannot run, the source of electricity without 
which the television set cannot perform. But 
language experience alone is insufficient. The 
learner also needs to know what in life--what in 
his persona.I scheme of understanding the world-
the language relates to. Hence the learner's 
experience must include as much as is possible of 
the mea.ning--semantic, social, cultura.l--of the 
language he sees and hears. 

(b) Qualities of the learner. All human 
beings are potential learners of a foreign lan
guage and share a. set of abilities that enable 
them to do this. But each human being is a dif
ferent individual. The persona.I profile of the 
qualities which each learner brings to the 
learning process is complex, and it is as indi-
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vidua.l as a finger-print. Among these qualities 
are: (i) those which reflect the learner's iden
tity (age, sex, previous experience of languages, 
special language abilities--such as powers of 
audiLory discrimination and of mimicry, and a 
quality of memory for language--a.nd eye-ear 
preference, self-view as a lea.mer, expectations 
of success, attitudes towards particular lan
guages and towards teachers and being taught, and 
many others); (ii) qualities which reflect the 
learner's uol ition--his/her 'will to learn', both 
longterm and from moment to moment--a.s displayed 
in his/her intention to I earn (the internal 
effects of external motivation), in giving suf
ficient attention, in being able when necessary 
to summon up concentration upon the language 
learning task; and (iii) qualities which reflect 
the learner's ability to engage effectively the 
mental processes which all human beings possess, 
that is to say, the processes of thinking, some 
of them conscious but most unconscious, by which 
we recognise language within the flow of data 
from our eyes and ears, lock on to the thread of 

· meaning and try to 'track' it, processes by 
which, when the meaning eludes us, we store the 
immediate pa.st experience in our memory and then 
engage a number of 'problem-solving' processes to 
try and fill the gap--by recalling previously
comprehended bits of language or by guessing or 
by analogy or inference, ·and so on--a.nd by which 
we either fail to discover the meaning, and then 
give up the tracking process as too difficult, . or 
else succeed and consign our comprehension to our 
store of memory. Here, too resides the in

ternalised knowledge of what language is to be, 
the theory of grammar, however inchoate, which is 
present in the mind of every language learner. 
And in all these many sets of variable qualities 
that make up the contribution brought by the 
individual learner to the process of learning as 
a 'teachee' lie the variations of ability and 
competence which the informed teacher must recog
nise and respond to, in the most appropriate way. 

(c) Presentation of information for optimum 
I earning. In the first place, there are a. great 

Oonf,.nued on pa9e B 
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many alternative ways in which the teacher, by 
shaping the input of language experience and 
selecting techniques within his/her methodology, 
can present the material to the learner. Not all 
the different ways of presenting material to be 
learned are equally effective. Some learners will 
learn better from one technique, others from 
another. Some techniques are inherently more 
effective than others, or may be more effective 
on one occasion than another. And in the second 
place, almost all material needs to be presented 
more than once--many times, as a general rule-
because learning is gradual and multiple. These 
two sets of considerations, the presentation of 
information, and the gradual-multiple nature of 
learning, very strongly affect the way in which 
the individual learner's abilities match the 
language experience to produce optimum learning. 
Responding to both sets of considerations forms 
pa.rt of the professional activity of the informed 
teacher. 

(i) Presentation of in/ormation. It is com
mon experience in such occupations as the 
preparation of scientific reports and 
technical handbooks, advertising and 
marketing, as well as in teaching, that 
information can be presented in different 
ways; the best comprehension and retention 
of information presented can be achieved by 
suitably varying four parameters: interest, 
variety, impact and or f1anisation (including 
sequence, density, etc.). In the organisa
tion of language teaching these parameters 
are varied principally through methodol OflY 
and mat er ial s, though the feature of organi
sation is also affected by syllabus design: 
In the perspective of the individual, the 
presentation qf information is partly a 
matter of encouraging the learner's inten
tion to learn and partly a matter of 
managing the learning processes: shaping the 
input also has an effect here. 

(ii) Gradual-multiple learninfl. IL requires 
several presentations of language material 

to achieve learning because learning is not 
a simple yes/no event. 'Learning an item' 
means gradually becoming more certain in 
one's grasp of it, gradually coming to 
recognise it more rapidly and certainly, 
knowing its different forms (e.g., singular
plural, different verb forms, connections 
like two/twice/twin, two/double/treble, 
two/too, 2/ii/II, two/two-stroke/two-faced, 
etc.). Besides learning gradually, we learn 
very many bits of language simunaneously. 
At any moment, a learner is in the course of 
learning (i.e., has not reached full and 
certain grasp of) a very large number of 
bits of language. And only a flow of further 
language experience, which includes fresh 
presentations and paraphrases of what he has 
already partly learned, can provide the 
opportunity for continuing to better learn 
the material already partly learned and to 
start learning· fresh material. 

In this connection there remains a further 
factor which teachers are aware of and con
tinually seek to deal with, since it constantly 
affects all learners: that is the tendency to 
'language loss', or attrition. 

(iii) Attrition. Human memory is a complex 
faculty. In addition to the ability to re
call past experience-- i.e., in this case to 
remember what has previously been learned-
it is necessary for teachers to bear in mind 
that past experience may be partly or com
pletely lost from accessible memory (from 
recall) through the type of forgetting known 
as attrition. Experience thus forgotten is 
not, as a rule, totally lost from memory: it 
is just that it cannot be deliberately re
called. Yet such material, if presented 
again, returns fairly quickly and easily. 
The importance of attrition for the indivi
dual language learner and for the teacher is 
that language material which has not yet 
been securely learned (hence the importance 
of knowing that learning occurs gradually) 

Oont1.nued on page 9 
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is particularly vulnerable to attrition. The 
nearer to being a beginner, the more serious 
is the loss from attrition. And attrition 
affects everyone, all the time, though it 
seems to be less severe with 'good 
learners'. Consequently teachers have found 
that it is necessary to provide a 'language
rich environment' with plenty of language, 
not simply to give opportunities for 
lea.ming to consolidate itself, but also to 
counter the effects of attrition. 

(d) Comprehension, .learning and [1 se. The 
discussion has centred thus far on language 
I earning, because that is the shared goa.1 of 
learners and teachers. Nevertheless before 
lea.ming is achieved another, crucial step takes 
place: comprehension, that is to say, under
standing the meaning. We noted the mental process 
of 'tracking the meaning' of the language ex
perience: the purpose of this is to understand, 
to comprehend, to extract a. continuous flow of 
meaning from what we experience through our eyes, 
ears and other senses. So in speaking of an 
'intention to learn' on the part of the indivi
dual learner we should properly have called it an 
'intention to comprehend and to learn'. Compre
hension comes first: if not comprehended, not 
learned. But if comprehended (i.e., understood) 
and then forgotten, still not learned. Lea.ming a 
language entails understanding and then sub
sequently being able to use that knowledge 
through not having forgotten it. The previous 
comprehension can be recalled. In fact, language 
learning can be characterised briefly as compre
hension in recall. 
· But it is receptive learning only which oc

curs through recollectable comprehension. Before 
produdive learning can occur the learner has to 
make a psychomotor effort to reproduce in speech 
or writing a representation of what he/she re
calls having understood--to externalise the in
ternal memory. The learner's first efforts at 
productive learning are almost always inferior--a 
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mere simulacrum, not a. close representation, 
though a few good mimics perform better than most 
learners. Yet these poor efforts ca.n be improved 
by practice. Part of the function of the informed 
teacher is to give the learner opportunities 
(though without forcing unwelcome activity upon 
him or her) for additional practice in order. to 
improve the quality of his performance of what 
has been productively lea.med. Contrary to some 
recent beliefs, a learner can 'learn by doing': 
he can learn to read better, to speak better, to 
write better, to carry out a.II productive lan
guage activities better, by actually doing them. 
And teachers, when they 'promote practice and 
use', are responding to these aspects of the 
language learning process. 

Conclusion 
The combination of these three perspectives 

on learning and teaching, each with its own set 
of interlocking concepts, provides a sound basis 
for the planning of foreign language teaching in 
the context of China. The fact that in the past 
very few countries have achieved overall success 
is due, not to these concepts not working, but to 
their not having been adequately put into prac
tice. 

Informed language teaching can promote effec
tive language learning. For success to be estab
lished with reliability it is essential that the 
teaching activities match the progress of the 
individual's lea.ming, that the professional 
organising concepts are applied and a.re fed from 
the right intellectual sources, and that the 
whole operation is supported by a realistic 
social perspective. 

Noies 

1. The concepts and categories presented here are de
veloped from those put forward in Strevens 1977 as 
eleven 'elements of the language le&rning/teaching 
process.' The model rem&ins essentially the s&me but 
is, I trust, enhanced by subsequent insights. 

2. The term 'informed language te&ching' is used to 
Oont1'nued on page 10 
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denote lugua.ge tea.ching imbued by profeaaiona.l 
excellence a.nd putting into pra.ctice the concepts 
referred t.o in this pa.per, i.e., 'informed by' them. 
It is intended to contra.at with ad hoc tea.ching, 
tea.ching without a.n a.cinovledged ba.ais in principle 
a.nd theory, i.e., 'uninformed tea.ching' The term 
ha.a nothing to. do with the notion of 'tea.ching a.s 
the preaenta.tion of informa.tion', which I rega.rd a.s 
a.n ina.deq ua.te ba.ais. 

3. 'Applied linguistics' is used throughout the pa.per 
in its mea.ning of a.n independent field of enquiry, 
not a.a 'linguistics a.pplied' a.nd certa.inly not a.s 
'the a.pplica.tion of linguistic theory'. In pa.rticu
la.r, appl1.ed 11·ngu1·.st1.c.s is multi-diaciplinuy a.nd 
problem-oriented. No doubt the 'core' discipline is 
linguistics, since it is difficult to ima.gine a.n 
a.pplied linguistics problem whose solution did not 
ca.II upon a. ha.sis of understa.nding of the na.ture of 
l&ngua.ge. But AL is not a.ssocia.ted with a.ny pa.rticu
la.r school of thought in linguistics. It is essen
tia.lly eclectic in na.ture, in the Buropea.n sense of 
the term, _mea.ning tha.t pra.gma.tic considera.tions 
nther thr.n dogma.tic a.dherence to a. pa.rticula.r 
theory, determine· which a.spects of linguistics a.nd 
which pa.rts of which other disciplines a.re of most 
releva.nce in a. given c&ae. AL ca.n rela.te to ma.ny 
problems, such a.a speech communication resea.rch, 
speech pa.thology, utificia.l intelligence, etc.; 
when it rela.tes to providing a.n intellectua.l ba.aia 
for the study of la.ngua.ge lea.rning &nd tea.ching, AL 
serves the ends of educa.tion, not of theoretica.l 
linguistics, second la.ngua.ge a.cquisition theory, 
etc. 

4. A difference ca.n be observed between British a.nd 
America.n a.ttitudes respectively concerning the role 
a.nd importa.nce of theory a.s a.ga.inst methodology, in 
pla.nning the tea.ching of la.ngua.ges. In the United 
Sta.tea, theory is commonly held to domina.te pra.ctice 
a.nd idea.Hy to determine vha.t is done in the 
cla.saroom, with methodology being seen a.a a. lover 
priority. In British usa.ge, excellence in metho
dology is highly va.lued, while theory (which is a.lao 
highly va.lued but is not a. determiner of deta.iled 
pra.dice) is derived from experience 1.nd reaea.rch, 
1.nd serves a.a a. pointer to methodologica.l improve
ment. 

5. It vill hue been noted tha.t no reference is ma.de 
throughout this pa.per to the theoretica.l · ide.a of 
Stephen Kra.shen, Heidi Dula.y, Ma.rina. Burt a.nd those 
a.ssoci•ted vith the Monitor Theory. l do not find it 
necessa.ry to invoie tha.t set of concepts, for these 
rea.sons: (i) the work of Kra.ahen et al in second 
l•ngua.ge a.cquisition (SLA) reser.rch belongs in a. 
different pa.ra.digm from this pa.per: where SLA ' re
sea.rch is • bra.nch of linguistics a.nd seeks to 
contribute to the development of SLA theory, the 
present vori is • bra.nch of educa.tion a.nd of a.pplied 
linguistics a.nd seeks to improve the . effectiveness 
of la.ngu..ge lea.rning •nd tea.ching; (ii) I find it 
impossible on empirica.l a.nd observa.tiona.l grounds to 
a.ccept the funda.ment&l Kra.shen distinction between 
'a.cquiaition' a.nd 'lea.rning' a.a a. theoretica.l di
chotomy, upon which grea.t contr1.&ts in subsequent 
la.ngua.ge beha.viour a.re sa.id to ha.ng: though of 
course 1.8 a. meta.phor for informa.l versus forma.l 
lea.rning, without theoretica.l sta.tus, it is unexcep
tiona.l; (iii) I follow Gregg (Hl84) a.nd Long (1984) 
in questioning ea.ch· of the n.rious hypotheses put 
forva.rd by Knshen--though a.ga.in some of them 
would be a.ccepta.ble a.a mild genera.lisa.tions from 
tea.ching experience; (iv) most of Kr:i.shen's hypo
theses conflict vith experience. Thus the Na.tura.l 
Order Hypothesis implies tha.t beca.use certr.in 
items a.re nid to be typica.lly a.cquired in a. pa.r
ticulu sequence therefore lea.rners should not be 
to.ught those items in a. different sequence beca.use 
they could not lea.en them. But it is a.t lea.st 
equa.lly tena.ble '8 a. hypothesis tha.t a.ny good 
tea.cher could help a.ny lea.rner to lea.rn &nJ item 
a.t o.ny point in the lea.rner's progress; (v) the 
Kra.shen hypotheses over- simplify the na.ture of 

. foreign la.ngu..ge lea.rning a.nd ignore the a.ssocia.ted 
techniques of lo.ngua.ge tea.ching; (vi) a.lmost no 
reference is ma.de to the enormous body of existing 
work on the learning a.nd te•ching of la.ngua.ges both 
prior a.nd subsequent to the enuncia.tion of the 
Monitor hypothesis; (vii) for o.ll these rea.aona the 
Kra.shen work is of little relen.nce to the subject 
of this pa.per. 
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Constitution ofthe 
Assoeia.tion of English Tea.chers in Korea. 

(Revised M~rch 15, 1986) 

I. Na.me 
The name of this organization shall be the 

Association of English Teachers in Korea, herein 
referred to as AETK or "the Association." 

II. Purpose 
AETK is a not-for-profit organization estab

lished to promote scholarship, strengthen in
struction, foster research, disseminate informa
tion, a.nd facilitate cross-cultural understanding 
among persons concerned with the teaching and 
learning of English in Korea. In pursuing these 
goals the Association shall co-operate in approp
riate ways with other groups having similar con
cerns. 

III. Membership 
Membership shall be open to any person in

terested in the teaching of English in Korea. who 
supports the goals of the Association. Non
voting membership shall be open to institutions, 
agencies, and commercial organizations. 

IV. Meetings 
AETK shall hold meetings a.t times and places 

decided upon and announced by the Council. One 
meeting each year shall be designated the Annual 
Meeting and shall include a. business session. 

V. Officers a.nd Elections 
A. The officers of AETK shall be a. President, 

a Vice-President, and a Secretary-Treasurer. 
Officers shall be elected annually. The term of 
office shall be from the close of one Annual 
Meeting until the close of the next Annual 
Meeting. 

B. The Council shall consist of the officers, 
the immediate Pa.st President, the chairpersons of 
all standing committees, and two members elected 
·at large. The members-at-large shall serve for 
two years each, with one member elected each 
year. The Council shall conduct the business of 

the Association under genera.I policies determined 
at the Annual Meeting. 

C. If the office of the President is vacated, 
the Vice-President shall assume the Presidency. 
V aca.ncies in other offices shall be dealL with a.s 
determined by the Council. 

VI. Amendments 
This Constitution may be amended by a 

majority vote of members attending the business 
session of the Annual Meeting, provided that 
written notice of the proposed change has been 
endorsed by at least five members in good 
standing and has been distributed to all members 
a.t least sixty days prior to the Annual Meeting. 

Byla.ws of the 
Association of English Tea.chers in Korea. 

(Revised Much 15, 1986) 

The official 
English. 

I. Langua.ge 
language of AETK shall 

II. Membership and Dues 

be 

A. Qualified individuals who apply for mem
bership and pay the annual dues of the Associa
tion . shall be enrolled . as members in. (~lod 
standing and shall be entitled to one vote m'"any 
AETK business meeting. 

B. Private nonprofit agencies and commercial 
organizations that pay the duly assessed dues of 
the Association shall be recorded as "institu
tional mE:!mbers" without vote. 

C. The dues for each category of membership 
shall be as determined by the Council, and the 
period of membership shall be for one year from 
the date of enrollment. 

III. Duties of Officers 
A. The President shall preside at the Annual 

Meeting, shall be the convener of the Council, 
and shall be responsible for promoting relation
ships with other organizations. The President 

Cont1·n"ed on page 19 



Bylaws 
Oont1.nued from page 1e 

shall also be an ex-officio member of all commit
tees formed within the Association. 

B. The Vice-President shall be the convener 
of the Program Committee and shall be responsible 
for planning, developing and coordinating activi
ties for meetings sponsored by the Association. 

C. The Secretary-Treasurer shall keep minutes 
of the Annual Meeting and other business meetings 
of the Association, keep a record of decisions 
ma.de by the Council, maintain a list of Associa
tion members, and be the custodian of all funds 
belonging to the Association. 

IV. The Council 
A. All members of the Council must be members 

in good standing of any other organization with 
which the Association may establish an affiliate 
relationship. 

B. Four members of the Council shall consti
tute a quorum for conducting business. 

C. Minutes of the Council shall be available 
to the members of AETK. 

D. The members of the Council to be elected 
each year shall be elected at the Annual Meeting. 

V. Committees 
A. There shall be a Nominating Committee 

consisting of three members. The Chairperson of 
the Nominating Committee shall be chosen by the 
Council from among the members of the retiring 
Nominating Committee. The remaining two members 
of the Nominating Committee shall be elected by 
nominations from the floor at the Annual Meeting. 
The Nominating Committee thus cbosen shall pro
vide the Council, by the following January, the 
names of two nominees ea.ch for the offices of 
President, Vice President and Secretary
Treasurer, and two nominees for ·member-at-large, 
together with relevant · biographical information 
about ea.ch nominee. 

B. There shall be a Program Committee chaired 
by the Vice-President which shall be responsible 
for planning and developing programs for 
meetings sponsored by the Association. 
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C. There shall be a Publications Committee 
responsible for regular dissemination of informa
tion to AETK members. 

D. The Council shall authorize any other 
standing committees that may be needed to imple
ment policies of the Association. 

VI. Pa.rliamenta.ry Authority 
The rules contained in Robert's Rules of 

Order, Newly Revised shall govern the Associa
tion in all cases in which they are applicable and 
in which they are not inconsistent with the Con
stitution and Bylaws. 

VII. Amendments 
The Bylaws may be amended by a majority vote 

of members attending any properly announced busi
ness meeting of the Association proveded that 
notice of the proposed change has been given to 
all members at least thirty days before the 
meeting. The Bylaws may be amended without such 
prior notice only at the Annual Meeting, and in 
that case the proposal shall require approval . by 
three-fourths of the members present. 

* * * 

Your ABTK officers a.re: 

Dwight Strawn, President 
Ruth Fischer, Vice President 

Robert Wissma.th, Secreta.ry-Trea.surer 
In-Won Kim, Member-at-La.rge 

Yong-Soon Ka.ng, Member- &t-La.rge 
Joe Gene Autry, Pa.st President 
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1985-86 Program Committee Report 

The programs presented at AETK meetings 
during the past year have reflected a diversity 
of inLerests to broaden any member's professional 
horizons. Dwight Strawn opened the world of 
Harold Palmer up for us at our April 1985 
meeting. Ruth Fischer spoke and led a. discussion 
at the May 1985 meeting on the topic of spoken 
English from production to conversation. Then at 
the June 1985 meeting, Young-Shik Lee chaired a 
panel of Korean English language teachers and 
researchers who enlightened us as to the current 
trends in English education in Korea.. Fall 
programs included a program in September on the 
uses of videotapes in the classroom led by 
Margaret Elliott of the Sogang University Insti
tute for English. In October, John Byrd of Seoul 
Foreign. School shared word games for teaching 
vocabulary, while in November Barbara Mintz of 
the University of Maryland explored process
oriented ways of teaching writing. The December 
meeting was the scene of our second annual Swap 
Meet where members attending shared classroom 
ideas. At the Jariuary 1986 meeting, Young-Shik 
Lee brought us up to date on current EFL trends 
in Great Britain. Finally, thanks to the genero
sity of the British Council our last program of 
the year was truly special, for at the February 
meeting we were privileged to have Dr. Peter 
Strevens, noted English language teacher and 
teacher trainer, speak to us about a model of 
English language teaching. 

As I look back over the year, it is apparent 
than many of our members have spent time and 
effort in presenting ideas and information de
signed to stimulate our professional growth. Our 
heartfelt thanks to them a.IL 

At our March 1986 Annual Business Meeting, I 
was re-elected as Vice President and Program 
Chair. As such, I am looking for members to work 
with me and to volunteer their time and talents 
in presenting a program or two. If nothing in 
last year's list of programs matched your in
terests.,, get involved so your needs are met, too. 
To paraphrase the late John Kennedy, ask not what 

your organization can do for you; ask what you 
can do for your organization. You can get in 
touch with me in cafe of the English Department 
at Yonsei University or by calling 7904-4418. 

* * * 

1985- 86 Treasurer's Report 

Balance on hand March 20, 1985 

Receipts 
Membership dues 
Bank interest 

Total receipts 

Expenditures 
Newsletter 
Refreshments/publicity 
Hall rental 
Honoraria 
Miscellaneous 

Total expenditures 

470,000 
15,966 

158,540 
79,750 
19,500 

130,000 
4,680 

Balance on hand March 16, 1986 

---Ruth Fischer 

W411,710 

485,966 

392,470 

505,206 

---Robert Wisama.th 

* * * 

A Note of Appreciation 

AETK extends its appreciation to the Korea 
Baptist Mission, the Yonsei University Foreign 
Language Institute, and the Sogang University 
Institute for English as an International 
Language for providing meeting places during the 
past year and to the staff at the Korea Baptist 
Mission office for their assistance in sending 
out notices of our meetings. 



Reviews 

Teaching English 
as a Second or Foreign Language 
Ma.ri1.nne Celce-Murcia. 1.nd Lois Mcintosh (Eds.). 
R.ovley, M1.ssa.chusetts: Newbury House Publishers, 1979. 

(Ava.il1.ble in Seoul a.t the Kyobo Bookstore) 

Teaching English as a Second or Foreign .Lan
!JUa!Je is a textbook that can be profitably used 
by the beginner in TESOL, by the experienced 
teacher in TESOL, and by the TESOL teacher 
trainer. The text is divided into four major 
sections: I. Teaching Methods, IL Language 
Skills, III. Students , IV. Teachers. Each sec
tion is a collection of articles by various prac
titioners in the field, and each article is fol
lowed by discuss ion questions, suggested activi
ties, and a I is t of references. 

The beginner in TESOL will probably find the 
la.st section directed to teachers most valuable. 
It provides guidance on preparing lesson plans, 
selecting a.nd evaluating a. textbook, language 
teaching aids, classroom skills for ESL teachers, 
second language testing, and keeping up to date 
as an ESL teacher. Each of these topics is 
thoroughly discussed by a different writer, each 
knowledgable and skilled in the area. For 
example, Daoud and Celce-Murcia offer an exten
sive checklist of questions to answer before 
choosing a. textbook for classroom use (304-305). 

Even, perhaps especially, the experienced 
TESOL teacher will find the book thought pro-
voking. Section II, Language Skills, offers a 
multitude of specific classroom procedures, 
methods, hints to deal with teaching listening, 
speaking, reading, writing, and grammar and vo
cabulary. For example, in his article "Teaching 
Reading at the Advanced Level," Thomas P. Gorman 
first discusses the issues--the reasons for the 
problems advanced students encounter when they 
and their teachers report dissatisfaction with 
their progress in reading speed and comprehen
sion. Gorman believes blaming their difficulties 
on their lack of vocabulary or la.ck of syntactic 
control of English is an inadequate explanation 
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for their problems. Rather, he cites research 
that indicates that native speakers (readers) of 
a language vary their reading strategies ac
cording to the purpose for which they .are 
reading. He then briefly outlines a reading 
course he developed for university students in 
Africa and the United States that intended to 
"[provide] an opportunity for advanced TESL stu
dents to develop for themselves learning strate
gies that would enable them to extract informa
tion from using simplified texts in accordance 
with the purposes for which the text was being 
read" (159). Any experienced teacher faced with 
similar problems with advanced student readers 
would certainly benefit not only from trying out 
German's approach in the classroom but particu
larly from thinking about the issues Gorman 
raises and from reading the research he cites. 

Since each article (a total of · thirty appear 
in the book) is followed by discussion questions, 
suggested activities, and references, the TESOL 
teacher trainer's job in much eased. If a 
teacher trainer is faced with a full semester 
course, he could base the entire course on this 
book. If the trainer is in charge of only a 
brief one-month or two-week in-service training 
session, the book contains so much material that 
he can choose whatever would be relevant to those 
particular students. 

I must say, however, that a.s browsed 
through this book I was struck with a kind of 
nostalgia. If you, like me, was broughL up in AL 
methodology (although at the same time we were 
exploring Chomsky in a graduate seminar), if you, 
like me, then tried this and that to see what 
worked, and if you, like me, fetched up with at 
least some of Gattegno with a nod to Asher and 
Curran (but not yet Lozanov), then you, like me, 
will find the book's first section on teaching 
methods particularly nostalgic, especially the 
first four articles. Such a feeling is partly a 
measure of how long some of us have been in the 
field; it is certainly a measure of how much the 

Cont1.nued on page 15 
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Teaching English 
Oont1'nued from page 15 

field ha.s undergone in thirty yea.rs of change. 
However, the overwhelming message nearly every 
article in the book either explicitly or im
plicitly states is that a.II of us need to know 
much more. This message is hardly new. We need 
the co-operative work of linguistic theory, 
lea.ming theory, and classroom application to 
move us further down the road. Surely we have 
gained insights smce the structuralists, Skinner 
and AL; surely there are many more insights to 
come. 

We must, however, remember that teaching is 
more than theory a.nd application. Anne C. Newton 
in "Current Trends in La.ngua.ge Teaching" reminds 
us, "teaching invo.lves much more than a knowledge 
of methods. However well versed a. teacher may be 
in psychologica.1 and linguistic theories, in 
techniques a.nd methodologies, this knowledge 
a.lone will not . assure success. An even more 
basic ingredient of a.II good teaching is the 
teacher's attitude toward his or her students and 
work" (24). She quotes Richard Via who stated, 
"You must love your students. Or you must love 
the subject you are teaching~ It's best if you 
ca.n love them both." Let us hope that anyone who 
is guided through this book or who takes himself 
through it develops both attitudes. 

ReTiewed by Barbara R. Minh (Uninniiy of Mary
land, Asian DiTi1ion) 

* * * 

English Today 
Quuterly Mr.gt.Sine 
Cr.mbridge UniYersity Press 
32 Br.st 57th Street 
Nev York, NY 10022 USA 
(Annu&I subscription price USS18.50) 

English Today, a new British quarterly 
magazine, was first published in January 1985. 
Intrigued by an ad received in the mail, I 

subscribed and have since been informed, enter
tained and charmed with ea.ch issue. The qua.r
terly's intent is not to provide yet more "useful 
techniques for the classroom" ll. la English 
Teaching Forum, but rather to consider English 
as the medium of communication among the peoples 
of the world today. For instance, the first four 
issues includes a series titled "An ABC of World 
English" which is described as a "gazetteer of 
history, usage, fact, fashion and fallacy among 
the main geopolitical terms of the language." 
The gazetteer has so far considered English as it 
is used from America to Australia. (January 1985), 
Brit to Creole (April), England to Ireland (July
September), and Kenya. to Zimbabwe (October
December ). From this series, we learn, for 
example, that "the first recorded use of the word 
'America.' was in Martin Wa.ldseemi.iller's map of 
the world in 1507, labelling the area now ca.lied 
Brazil"; that the word 'Aussie,' "usually pro
nounced with a 'z' but sometimes with an 
's' ... serves to typify ... the Australian love of 
the truncated term"; and that Scotland "is both 
obviously a nation and obviously not a nation, a 
condition which accounts for the psychological 
discomfort of many Scots." 

The January issue also explores the extent 
that English is used around the world today. In 
"How Many Millions? The Statistics of English 
Today," David Crysta.I counts a total of more than 
316,015,000 persons . who speak English a.s a first 
la.ngua.ge a.nd a total of more than 1,336,845,000 
who speak it as a second language in countries 
"where English ha.s official status a.s a medium of 
communication, and where people have learned it-
usually in school--as a second language." An 
accompanying cha.rt breaks these down by country_ 
Since Crysta.I gives no figures for "people who 
ha. ve learned English as a. foreign la.ngua.ge, in 
countries where the language has no official 
status," Korea is not listed. Here, we ma. y have a 
problem of definition. Nevertheless, the figures 
he does give a.re impressive indeed. 

English Today is not merely concerned 
with the statistics of English; it is also con

Oont1.nued on page 17 
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cerned wit.h I.he shape of t.he language. Three 
a.rt.icles in I.he January, April and July issues 
demonstrat.e this concern: "How 'English' ts 
English Literature?" "How 'American' is American 
Literature?" and "How 'Canadian' 1s Canadian 
Literature?" Such concern is not jus t geo
graphic. "A Question of Masculine Bias" (January) 
considers feminists' arguments about the male 
bias in the language and "The Language of High 
Technology" (July) offers a glossary of termino
logy from the worlds of computers and elec
tronics. (Did you know that a!Lhough it is 
programme m British spelling usually, m 
British computer usage it 1s program, as it 
is disk and not disc? Ah, that American 
influence!) 

Of course the quarterly is rightly concerned 
with the Bri tish/ American similariLies and dif
ferences. The October issue's lead arLicle "Di
versity in Unity: American & British English" by 
Robert Ilson, an American lexicographer who lives 
in Britain, considers those differences and simi
larities of pronunciation, spelling, grammar, 
vocabulary, and attitudes. The article is illus
trated by drawings of two kitchens, one British.
one American, with articles in each labeled. The 
reader is asked which is the American kitchen, 
which the Brit.ish, and how they compare or con
trast. Who uses the word colander, who the phrase 
fish slice? A teapot is apparently a teapot for 
both. It's an interesting exercise that serves to 
poi nt Ilson's thesis that the two major varieties 
of Englis h a re at least as similar as they are 
different. 

The magazine has regular columns which dis
cuss usage a nd etymology, review new books, offer 
crossword puzzles for which prizes are given for 
correct solutions , keep us up to date on new 
developments in the language, and the like. The 
usage column is of course particularly in 

teresting. Let me quote from the - column's first 
appearance: "ET will naturall y and rightly serve 
as a forum for the discussion of 'good', 'bad', 
'correct', 'incorrect', 'standard', 'non- standard', 
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'substandard', and other kinds of usage. Because 
we have to open the discussion somewhere, David 
Crystal has agreed to boldly go where many have 
gone before--and afterwards wished they hadn't." 
Such is the spirit of the entire magazine and the 
source of its charm. 

I hope these snippets from English Today 
serve to pique the interest of anyone concerned 
with English as a world language--its distribu
tion, its varieties, its future, its fun. As you 
read the magazme, you will have the double 
rather rare benefit of learning provocative 
pieces of information and of being entertained. 

ReTiewed by Barbara R. Minh (UniTeraiiy of Mary
land, Asian DiTision) 

* * * 

Common Problems in Korea.n English 
David Kosofsky . 

Seoul: Sogang University Press: 1985. 

Those of us who have been teaching English by 
giving our students practice in the communicative 
use of the language; providing them with "compre
hensible input," and acting as facilitators for 
their learning have nevertheless often found 
ourselves perplexed by their desire to learn 
something about English grammar. Yet we know that 
talking about language in the classroom is Jess 
efficient than gmng our students opportunities 
to really use the language. Nevertheless, many 
of. our students want grammar and might benefit from 
outside-of- class study of some rules of thumb 
that would help them to use the language more 
smoothly and accurately. 

Common Problems in Korean English is a 
volume which may fill that need, especially for in
termediate and advanced students in Korea who, 
despite more than ten years of English language 
study, persist in misusing the language in the 
same ways time and a.gain. The author addresses 

Oont1.nued on page 19 
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specific problems which have been observed among 
many Korean speakers of English. The book is a 
remedial text which can also serve as a. sup
plement in communicative language classes. As the 
author states in the introduction: 

This book is meLnt a.s a. home study a.id to provide 
dired remedies to specific la.ngua.ge problems. It is 
not a. reference gnmmu, nor is it a. da.ssroom text. 
When it presents gnmma.tica.I expla.na.tions, they are 
offered not u exha.ustive trea.tments of linguistic 
structures, but ra.ther a.s immedia.tely useful cla.ri
fica.tions of the confusions behind some frequently 
encountered problems. 

The book addresses twenty-seven problems in gram
mar (Part I), thirteen problems in meaning (Pa.rt 
II), and eight instances of awkward or inapprop
riate usage (Part III). Each problem is covered 
in considerable depth. 

The approach with which the usage of 
most/ most o / is presented is illustrative of the 
way the book is organized. The author begins the 
chapter by citing some "typical error sentences": 

•Most of Korea.ns work on Sa.turda.y. 
•Most of students in this clus like the tea.cher. 

•Most his friends a.re businessmen. 

The error sentences are then followed with a. 
helpful generalization a.nd some rules of thumb: 

Korea.ns spea.king English often ha.ve some problems 
deciding vhether to use 'most' or 'most of' vhen 
they wa.nt to express the idea. of 'the 
ma.jority', 'ne&rly'. 'but not quite a.II'. But these 
mista.kes a.re ea.sy to noid. English ha.s a. very clea.r 
pa.ttern for selecting betveen 'most' a.nd 'most of'. 
We use 1 mo.st1 or 'mo.st 0/1 DEPENDING ON 
THE WORD THAT IMMEDIATELY F'OLLOWS. 
We use 'MOST OF'' if the vord following is a. 
PRONOUN ('it', 'those'. 'my', 'tha.t'. 'you'. 
etc) or a.n ARTICLE ('a.'. 'a.n'. 'the') or a. 
proper noun u.sed a.s a po.s.se.s.s1.ve ('Mr. 

Kim's', 'Da.niel's', 'Ita.ly's'). 

Then, numerous example sentences are provided a.s 
illustrations of the rule. One of the examples in 
this chapter is the following: 

MOST OF' her friends a.re older tha.n she is. 
(Beca.use 'her' is a. pronoun) 

The next section consists of an explanation of 

"most'', following a. similar 
chapter concludes with the 
the initial error sentences: 

procedure, and the 
correct versions of 

Most Kore•ns vork on Sa.turda.ys. 
Ma.st students in this cl•ss like the te•cher. 

Mo.st of his friends ue businessmen. 

Some exercises a.nd answers to the exercises .are 
also included. Ea.ch of the almost fifty "common 
problems" cited m the book is treated m a. 
similar way. 

Some of 
book are 

the other problems addressed in the 
exemplified by the following "typical 

error sentences": 
Part I (Grammar) 

*Unt1"/ now old men in the countryside vea.r 
tnditiona.l clothes. 

*Alma.st Korea.ns ea.t rice for bre•kfa.st. 

*In my spue time I li"ke to .see a mov,-e. 
Part II (Meaning) 

*Their house is too bea.utiful a.nd elega.nt. 
· Part III (A wkwa.rd) 

*Do you haw: a plan to tra.vel this summer? 

As you can see, many of these items are 
things that most teachers of adult Koreans have 
observed a.nd would like to correct, but don't 
ha. ve the time and resources to do so success
fully. We have such difficulty perhaps, in part, 
because our students are not aware of their "mis
takes", partly because these mistakes are reflec
tions of what our students have lea.med in their 
middle and high-school English classes but failed 
to learn how to use appropriately, and partly 
because the errors are based on some Korean way 
of saying things (native language interference). 
But for whatever reason, Korean speakers of 
English, Korean teachers and students of English 
and native English-speaking teachers of English, 
especially to Koreans, would learn and profit 
from reading this book. There is "something for 
everybody" here, and it is interesting and well 
written. Advanced students might enjoy reading it 
from cover to cover. Teachers of English might 
find concise and explicit ways to answer some of 
the questions their students ask about English, 

Continued on page 19 
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and the materials can be targeted to students of 
any level. 

Commissioned as a research project. by the 
Sogang Institute for English at Sogang Univer
sity, Common Problems is available through the 
Institute in a pre-publication edition. In this 
version, the value of the book is weakened by a 
rather unpolished format. However, a revised and 
expanded version-- hopefully with an improved 
format--is due to be published by the end of the 
year. 

The book is commendable because it addresses 
errors that Korean students frequently make and 
is organized in such a way that a teacher 
familiar with the book can quickly refer students 
to sections of the book that would be helpful to 
them. In other words, it may help with indi
vidualization of instruct.ion. 

ReTiewed by Roberi G. Wiumath (Sogang UniTersiiy 
lnsii'u'e for English) 

* * * 

Some Organizations Referred to in this Issue: 

CETA--
The College English Teachers Association of Korea. 

ELLAK--
The English Language and Literature Association 
of Korea 

JALT--
The Japan Association of Language Teachers 

TESOL--
Teachers of English to Speakers of Other 
Languages 
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International Language). 
The workshop, which is under the direction of 

Secretary-Treasurer Robert Wissma.th in con
junction with Vice President Ruth Fischer and the 
Program Committee, is open to a.II members. of 
AETK. Others who are interested in the teaching 
of English as a foreign language are invited to 
participate as well. There 'Will be no registra
tion fee. 

Council Meeting 
The first meeting of the 1986-87 AETK Council 
took place on April 16 'With all members present. 
Among the items discussed: 

- Correspondence with representatives of JAL T and 
TESOL regarding a JAL T proposal for a visit by 
one of the officers of TESOL. 

- AETK goals for 1986-87. A list of suggestions 
was circulated to Council members, 'With 
discussion to continue at the next Council 
meeting. 

- Nominating Committee. The role of the Nominating 
Committee and the naming of an additional member 
were discussed, but no action was taken. 

- Publications Committee. The search continues for 
someone to head this committee. 

- Rene'Wal Notices. Notices were sent on a trial 
basis along with the announcements of the April 
rrieeting to AETK members whose membership had 
expired. This will be continued on a. regular 
basis in the future. 
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ASSOCIATION OF ENGLISH TEACHERS IN KOREA 
Membership Application 

(Annua.l Dues Wl0,000) 

Name ..... . . .... . __ .............. .. ·........................ . . . . . . Date .......... . . 

Mailing address .... .... ........................................ .. .............. . ... . 

City. . . . . . . . . . . . . . . . . . . . . . Province. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Postal code ........ . 

TEL (Office). . . . . . . . . . . . . . . . . . . . . (Home) .. . . . ........ ....... . 

Position title ........... _ ...... ........ .. Institution ................................... . 

Application is for: 
[ ]New membership 

Area: or level of work: 
[ ]Primary school 
[ ]Middle school 
[ ]High school 

Major interests: 

[]Renewal 

[ ]College/university 
[ ]Language institute 
[ ]Other. ....... ...... ........ . 

[ ] Fellowship and sharing with other teachers 
[ ] Teaching methods and techniques for classroom use 
[ J Materials development 
[ ] Theory and research on language learning/teaching 
[ J Language testing 
[ ] Other ........... . ............................. . 

AETK New.s is published five times ye..rly in April, June, September, November 1.nd Februuy 1.nd is u1.il1.ble through 
membership in the Associ1.tion of English Tea.chers in Korea.. News items, a.nnouncements, and ..rticles rel1.ted to 
lr.ngua.ge teaching 1.nd leuning ue welcomed. Send name and 1.ddress corrections 1.nd m1.teri1.I for public1.tion to Dwight 
Stn.wn, KPO Box 740, Seoul, Korea 110. Announcements of job openings for foreign te1.chers a.re accepted only from 
org1.nin.tions which provide viu support. AETK News does not publish a.onouncements by tea.chers seeking employment. 
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